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The Ecology and Environment of West Qinling in the Third
Century B.C. : The Wooden Maps of Qin Tombs at Fangmatan
Zi-jin Wang

Abstract

The graphic information on the wooden maps of Qin tombs unearthed in Fangmatan
is of great significance in terms of ancient histories of Chinese cartography, surveying and
geography. It is arguable that the maps of Tianshui Fangmatan are claimed to be the
world's and Chinese earliest maps in practical use, however, the emphasis on their
“practicality” bears resemblance to the tradition of practicality in Chin dynasty. The
contents of the maps are useful in investigating the aspects of local ecology and
environment where the documented “Phoebe zhennan material” proves to be most
valuable. Both administrative and military maps in ancient times put emphasis on the
recording and displaying of information about forest trees. The maps of Fangmatan
highlight the trees' “materials”, “sizes” and their “publications” which are realized as
reflecting on the local vegetation conditions and their economic benefits thereof. The
excavated wooden board drawings depict images of wildlife in the forest region and
represent significant historical data of ecology. The maps of Qin tombs in Fangmatan
provide information about water transport in the forest region which familiarizes us with
the water resources at the time and therefore proves to be invaluable.

Keywords: Fangmatan, Qin tombs, maps, vegetation, ecology, environment?

*Professor, School of Chinese Classics, Remin University of China.
Received January 15, 2014,
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Chinese Character Teaching for L1 Learners and Its Bearing
on Teaching Chinese to L2 Learners

Ching-lan Chang™

Abstract

Chinese learning is on the increase in recent years with more foreigners learning the
language. It is affected directly by the level of Chinese character comprehension due to
the difference of a learner's objectives, language background and individual's personality,
therefore, Chinese character teaching plays a key role in teaching Chinese as a second
language. Chinese character-based language pedagogy of the world is assigned the task of
Chinese character teaching. For instance, teaching Chinese as a first and second language
is undergoing various forms of character teaching in China, Taiwan, Japan, Korea and
abroad. The pedagogies include Chinese character teaching for L1 learners of native
Chinese, Japanese and Koreans and Chinese character teaching for L2 learners of Chinese,
Japanese and Korean. Given the premise, this paper intents to investigate and compare
Chinese character teaching as a first language in the hope of shedding light on teaching
Chinese as a first and second language.

Keywords: teaching Chinese as a second language, Chinese character teaching, the
Sinophone world/ non-Sinophone world, literacy education
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On the Subjectivity of African-American Heroines: Seeking a
Theoretical Contrast between Alice Walker’s The Color Purple
(1982) and Toni Morrison’s The Bluest Eye (1970)
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Abstract

Alice Walker’s The Color Purple (1982) won her both the Pulitzer Prize and the
American Book Award for Fiction. The heroine Celie and her development of female
subjectivity are reminiscent of, and in sharp contrast to, that of Pecola, the heroine in The
Bluest Eye (1970) written by Toni Morrison, a Nobel Prize laureate in 1993. Walker
allows her heroine to use a first-person perspective to speak from her own voice in order
to reclaim back her female agency in resistance to the male holders of power who oppress
and exploit colored women as a whole. Morrison is however concerned about the white
norms of beauty and cultural citizenship as well as the psychological hegemony inherent
in them. This paper uses Thomas Metzinger’s Self-model Theory of Subjectivity (SMT)
as the conceptual framework to compare how one heroine differs from the other in terms
of their respective development of subjectivity. The reason why The Color Purple and
The Bluest Eye are chosen for literary comparison is that both heroines are highly
traumatized and allegedly believe they look ugly. In addition, both authors use color
imagery of either purple or blue to evoke the (non-)assertiveness of one’s ethnicity, with
the backgrounds all set in the rural community under the caste system of the Jim Crow
laws in the first half of the twentieth century. It is concluded that Celie can consciously
experience the phenomenal property of her selfhood and go through the liberating and
self-defining stages of development that are both transgressive and transformative enough
to qualify her as a transient woman. In contrast, Pecola is permanently mired in a state of
phenomenal transparency where she is so overwhelmed by out-of-body experience as to
become an intrinsically disembodied spirit. This paper pioneers to use SMT as a
conceptual tool not only to explain the divergent courses of development in each
heroine’s phenomenal self, but also to investigate the theoretical issues regarding the
experiential perspectivity of one’s epistemic subjectivity and how that subjectivity is
being disintegrated
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On the Subjectivity of African-American Heroines: Seeking a Theoretical Contrast between Alice Walker’s
The Color Purple (1982) and Toni Morrison’s The Bluest Eye (1970)

Introduction

Subjectivity is inherently defined as something that is formed through countless
numbers of interactions within society or with the surrounding environment. It is a
process of one’s individuation or socialization, if one refuses to isolate oneself in a
self-contained environment. In other words, the living totality of a given society
continuously undergoes transformation through which culture and subjectivity
interactively shape each other in the areas of communities, political systems, the economy,
and the natural world. Subjectivity presupposes a subject or the form of an existing being
that manifests itself through constant changes of self-awareness. As that subject
experiences a wide variety of phenomena, the content of that existing being will produce
or constitute the subjectivity of that subject. As a result, the process, in terms of the
alteration in becoming a subject, or so-called “subjectification” or “subjectivation” in
French * is highly philosophical, because of the ontological ? nature inherent in the
transient or permanent existence of the self and the subject.

The Self-model Theory of Subjectivity (SMT) * is an interdisciplinary approach to
investigating the phenomenology of consciousness and the self. Since its core content is
the phenomenal self, the experiences of ownership, body-centered gender identity, and the
long-term unity between beliefs and attitudes are brought into focus. Also of concern are
thoughts, emotions, perceptions, and sensations that make up the psychic experience of a
subject who, through the passage of time or the transformation of space, undergoes
transformation in terms of the fluid in its subjective relationship with our world. The
degree to which this subject can retain its permanency consists in its potentials to develop
its subjectivity. As part of specific experiences and realistic organizations, subjectivity
makes it possible for one to have one’s distinction from others, who are usually regarded
as alien, hostile, and incomprehensible. Given that cultural differences result in an
alternate experience of existence, people use different means to form or modify their
subjectivity.

As a corollary, objectification of the females and the oppressive nature of patriarchy
are always the major issues targeted at by feminist writers. They generally believe that the

1 In Culpitt’s dissertation, subjectification is defined as a philosophical concept that refers to the
construction of the individual subject (iv). This word was originally coined by a French philosopher and
historian Paul-Michel Foucault who believes that one should think differently about things “taken for
granted.” In order to “think differently” about a multitude of practices, one should use one’s subjectification
of “limit-experiences” to introspect on the patterning that constructs the current discourses of political and
social policy. Culpitt further contends that various “rationalizations” shape the process of subjectification
which, being “ethical and aesthetic,” partakes of knowledge and power (37; 46).

2 Existentialist feminism extensively uses ontology as a conceptual tool to conduct a philosophical study of
women’s being, becoming, subjectivity and existence. Please see Rosemarie Tong’s Feminist Thought.
Chapter Seven.

# Also known as the theory of phenomenal consciousness, this model is proposed by Thomas Metzinger
(2004), a German scholar of philosophy, psychiatry, and neurosciences, who argues that we are perceiving
“representations” of reality rather than perceiving reality directly. When these systematic representational
experiences, transported by the data structures or mechanisms of the data, are connected with our subjective
experience underlying episodic subject-object relations, the phenomenal property of selfhood is generated.

39



Tsu-ching Lu (&%)

perspective from which a woman views her humanity and how she interacts with others
manifest the growth, stagnation, or retrogression of her subjectivity that is perceived as
crucial in the approach to women’s enlightenment.

An overall literature review reveals that there have been many voluminous
researches on black female identities. Among them, Lynette D. Myles’s Female
Subjectivity in African American Women’s Narratives of Enslavement (2009) bears the
greatest resemblance to this paper’s title. Myles’s innovative dissertation theorizes how
American black females engender and reclaim realities in which their consciousness or
subjectivity can develop from pained and marginal existence to power and transformation.
However, the African American women’s narratives under Myles’s study do not include
those of contemporary writers such as Toni Morrison and Alice Walker who are still alive.
Besides, what she theorizes is simply the stages through which African American females
develop their subjectivity, without pointing out exactly how such female subjectivity is
being formed or being lost. This paper seeks to continue Myles’s academic interest in
subjectivity, deviating however a great deal of its attention toward the theoretical issues
centering around the (de)formation of such subjectivity. To accomplish this goal, this
paper pioneers to borrow Metzinger’s SMT as a conceptual tool so as to explain the
contrast between Celie and Pecola in the process of textual analysis.

The reason why this paper chooses The Color Purple and The Bluest Eye for literary
comparison is that both authors are contemporary world renowned African American
feminist writers who are highly concerned about the issues of race and gender. They
coincidentally use color imagery of either purple or blue to evoke the (non-)assertiveness
of one’s ethnicity. Each of the female protagonists they create in their novels fictitiously
lived in the rural community under the caste system of the Jim Crow laws in the first half
of the twentieth century. Both black girls endure family incest, abuse, chaos, and hardship,
and allegedly believe they look ugly. However, their subjectivity and selfhood as an
African American female are entirely different in the course of their lives. This fact
provides a perfect contrast for this paper to conduct a comparative study.

Walker’s arrangement of a new radical alternative and outlook for her colonized *
heroine is flawless. With a consummate skill and sensitivity, Walker writes her novel in a
captivating form similar to Celie’s repetitive and never ending letters to God and to her
sister Nettie. Written from her own perspective, such an original and outstanding
epistolary form of writing enables readers to thumb through the pages quickly, allowing
the story to go by as if one was reading somebody else’s diary or journal. Although full of
adult language and explicit sexual content, this novel never plays cheap with the readers’
emotions because it brings to light issues such as incest, teenage marriage and child birth,
as well as the ultimate transition from being slaves to full-fledged individuals. Walker’s
style is unique and realistic in that Celie’s letters, which are full of Southern English,
resembles an actual journal.

In contrast, Morrison’s novel embodies the Negro writing that, as observed by Neal

* Slavery or Jim Crow segregation is considered to be an internal form of colonization by sociologist Edna
Bonacich in her “Class Approaches to Ethnicity and Race” (1980).
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(273) and Davis (142), speaks directly and authentically to blacks in order to alert them to
the cohesive African American cultures and its continuity from the African traditions.’
Morrison’s writing also conforms to what Clark and Clark suggest that self-loathing and
lack of self-esteem on the part of blacks are engineered by a “racialized” society (172).
Such a notion becomes the standard by which she can evaluate black females and the
growth of their consciousness, as well as other cultural values indigenous to their ethnic
roots. The thematic discussion of this paper employs SMT to elucidate the contrast
between the growth of Celie’s subjectivity and the atrophy of it in Pecola.

l. Metzinger’s Self-Model Theory of Subjectivity (SMT)

As a theoretical entity, the notion of a self in Metzinger’s voluminous work entitled
Being No One (2004) refers to a representational content with the dynamic content of the
phenomenal self simply serving as an integrated process of the cognitive processing,
emotional situations, and the bodily sensations. Objects, scenes, and contextual
information are all further examples of phenomenal holism in which subjects and objects
are consciously represented in different sequences, as is the phenomenal experience of
“self in the act of knowing” (144). The concept of “representation” in epistemological
uses is analogous to the concept of “simulation” (63). What differs between both is the
recognition that “phenomenal representations form a distinct class of experiential states,
as opposed to simulations,” and that there exists a mental representation of the self which
is at any time available.

As a self-creating and self-persisting dynamical subsystem of the mind, the
phenomenal self, or the so-called “the phenomenal property of selthood,” is a
representational construct. In such a self-constructed dynamical phenomenon, human
selfness approximates the whole mind without attaching deliberative or reflective
consciousness to the primal awareness of the self. Understood as such, the phenomenal
self functions as a full-scale defense and elaboration of the premise that phenomenal
continuity keeps humans in existence. What implies in overtones is that any rupture in
physical or psychological continuity will put an end to one’s existence with the least to do
with, or irrespective of, the flow of one’s phenomenal consciousness. As quoted in
Metzinger’s theory (159): “a phenomenal self is a necessary, but not sufficient condition
for a given system to develop a full-blown, consciously experienced first-person
perspective.”

According to Metzinger’s theory of phenomenal consciousness and selfthood, not all
the conscious beings have a conscious self. In fact, many are not an individual possessing
an unchangeable essence in the sense of philosophical metaphysics. Neither a substance
nor a thing, the self operates under a “transparent” self-model that, once phenomenal
experience is satisfied by a given representational system, leads to the emergency of a

® When receiving an interview from Thomas LeClair in 1981, Toni Morrison talked a great deal about her
own writing (Taylor-Guthrie 125).
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phenomenal self. As quoted from Metzinger:

Transparency and opacity are properties of phenomenal states. Because
selfhood emerges through the phenomenal transparency of the system model,
the unconscious phenomenal model of the intentionality relation could only
portray a system in the act of knowing, but never a self in the act of knowing...
It could at best be only a weak, functional form of internally modeled
knowledge acquisition epistemic subjectivity is anchored in the phenomenal
property of selfhood. If we ask for a better understanding of epistemic
subjectivity, we always ask for a better understanding of the phenomenal self as
subject. (621-22)

Metzinger suggests that the phenomenal self in a special form of inner darkness
possesses simply a representational content with its self-consciousness inaccessible to the
representational content of its subjective experience. Resulting from the closure in a
self-representing system, the phenomenal self realizes itself in the absence of information
or self-knowledge. If an organism has such a phenomenal self, instead of simply in
complex brain states, its selfhood will become a representational construct of the
phenomenal property with which to intrinsically and dynamically represent the organism
as a whole. As quoted in Metzinger’s theory:

The phenomenology of perspectivalness is the phenomenology of being
someone. The first phenomenal target property here is the property of
consciously experienced “selthood.” The experiential perspectivity of one’s
own consciousness is constituted by the fact that phenomenal space is centered
by a phenomenal self: it possesses a focus of experience, a point of view. (157)

As further defined by Metzinger, phenomenal transparency means:

... the inability of a given system to experience, that is, to consciously represent,
the vehicle-content distinction from the first-person perspective. Transparency
creates the illusion of naive realism: the inability to recognize a self-generated
representation as a representation. (292)

According to Metzinger, higher forms of cognitive self-consciousness constitute a
“consciously available self-world boundary, and together with it generates a genuinely
inner world.” He further argues that the phenomenal properties of agency are constituted
“preattentively,” and automatically on the “attentional, cognitive, and behavioral levels”
(263). The dynamic content of the phenomenal self is also the content of the conscious
self in terms of its development, within a given information-processing system, into the
conscious content in the process of phenomenal representations. As property
representations give rise to consciousness that basically emerges from matter, the
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representational property of self-modeling will transform itself into consciously
experienced phenomenal property of selfhood. Metzinger (158) calls such phenomenal
selthood “prereflexive self-intimacy,” meaning “spontaneous and effortless way of inner
acquaintance, of being in touch with, and phenomenally of being infinitely close to”” one’s
self.

A phenomenal subject, as opposed to a mere phenomenal self, is a model of the
system as acting and experiencing. What is needed is a theory about how the
intentionality relation, the relation between subject and object, is itself depicted
on the level of conscious experience. Phenomenal subjectivity makes
phenomenal intersubjectivity possible, namely, in all those cases in which the
object component of an individual first-person perspective is formed by another
subject. (159)

As further elaborated by Metzinger (408), the object component in the subject-object
relation is an “action goal, not yet existing in an egocentric frame of reference.” The
phenomenal property of agency must be exemplified at precisely the moment when the
representation of a possible behavior “becomes real.” Briefly introduced as such, SMT
can hopefully be used as a conceptual framework for textual analysis in the following.

1. A Split Consciousness without the Self

As The Color Purple opens, the fourteen-year-old black girl Celie has already been
raped, abused, degraded, and impregnated by her stepfather Alphonso, who later takes her
two children away without leaving so much as a word. According to Donna Haisty
Winchell (90), America, in order to maintain power and tradition among the people, must
sustain a presence as intimate and accessible as the family. As a signifier of uncorrupted
and disinterested love, the family is envisioned by Walker as the shelter for women who
grow in a range of personal and social identities. Walker believes that a woman should
never be content with being “good” in the eyes of others. Rather, her behavior should be
so willful, outrageous, courageous, and determined as to de-legitimize the political
institutions and language of racist and patriarchal violence. In In Search of Our Mothers’
Garden (xi; 356), Walker suggests that one woman, while anxious to know more and in
greater depth than sanctioned by the patriarch, might be “asking another for her
underwear” and might love other women “sexually or non-sexually.”

Gerri Bates (103) emphasizes that The Color Purple operates by “womanist” ®values
and has little to do with wars, the occupation of lands, or the birth or death of great men.
As observed by Cheung (163), feminist scholars such as Nancy Chodorow and Elizabeth
Abel aim to unveil the objective and dispassionate quality and the modes of coercion and
exploitation concealed behind the Father’s authority and guidance. However, as Berlant

® Walker (1983: xi) defines the term “womanist” as a “black feminist or feminist of color” with “outrageous,
audacious, courageous or willful behavior.”
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(833) asserts, The Color Purple reproduces a negative, anti-patriarchal, and anti-elitist
tone by replacing political articulation with the construction of “an aesthetic/symbolic
logic” “as a new domestic, though not trivial, issue of concern. ®Bobo (335) suggests that
this novel has sped up the momentum of a larger movement of black women acting as
cultural workers who seek to create and maintain images of black women “that are based
on black women’s constructions, history, and real-life experiences.”

As contended by Du Bois’s The Souls of Black Folk (qtd. in Franklin 214-15), the
discursive self-alienation of blacks is usually expressed through the multiple inversions of
language, a phenomenon that can be everywhere exemplified by The Color Purple.
When Squeak ventures forth to free Sofia out of the prison, she is raped. Squeak knows
when to remain submissive and when to exercise the double talk strategy and the
hypocrisy of feminine abnegation so that she can seduce the warden (CP 88-89; 92).
Unlike Celie’s being raped by her stepfather, this mode of representation prefigures
Squeak’s learning to lie and to play words because social mastery in wordplay and double
talk can produce a discursive situation that, instead of marking black women as pariahs in
the patriarchal public sphere, ironically initiates Squeak into the rank and file as a
“womanist.” She restores her name as Mary Agnes and takes to singing because she
becomes aware that, in order to become a woman among women, she must fight the
delegimating pressure of female marginality by using the pure note of music as what
Abbandonato calls “an elaborate act of female signifying” (1108). So construed, the
female speech in the libratory distinction between music and words reflects the privileges
articulated by both Shug and Mary Agnes as speaking women who find their expression
through the masterful deployment of language in song, lies, or deadly silences. *°

The violated ground of rape and humor in The Color Purple, can best illustrate Du

" According to Rich (230), as the novel opens its discourse, the enforced privacy of Celie’s letters is
elevated to an aesthetic, rather than political, representation, prefiguring the eventual awakening of her
sexuality. Anderson (131) also contends that the discourse is laden with the utopian force that is
associated with the spirit of women’s everyday relations. To him, the “aesthetic logic” in The Color Purple
can be envisioned as a new form of “nationalist epistemology.”

® Froula (641-42) contends that the issue of domesticity in The Color Purple operates neither according to
the political language or historical values of patriarchal power; nor does it correspond to the patriarchal
concerns of the historical novel.

® References to The Color Purple are to the edition published by Harcourt Brace Jovanovich in New York,
in 1992, and will be cited parenthetically as CP in the text. Likewise, references to The Bluest Eye are to the
edition published by Signet Books, in 1970 and will be cited parenthetically as BE in the text.

19 Celie’s pleasure of playing words such as mixing “hospitality” with “horsepitality” is first displayed when
she sees Corinne carry her stolen child Oliva (CP 15). Since the pun on “hospitality” is revealed within the
female context, Mr. __ believes that such a joke will produce a power to threaten his control over the
discursive space. In his eyes, a woman should remain an object, posed but not constituted, without
knowing that Celie can be able to produce a multi-vocal discourse instead of being simply a victimized
shadow masked by dumbness and muted utterance as before. Intrinsic to all the ironic repartee about
“uncle Tomming” (CP 90) uttered by either Shug, Squeak, or Sofia is actually their eagerness, when facing
sexism and racism, to resort to complex negotiation to attain legitimacy. If necessary, they even resort to
backtalk to redress the sexually and racially fractured situations. Nettie’s tendency to use the
near-homophone “cucumber” to satirize the national pride of “Columbus” is another case in point (CP 9).
It seems to be in this sense that the colonized discourse in The Color Purple is simultaneously twisted by
two opposite discursive modes with external irony being countered by internal “polemics” (Willimon 319).
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Bois’s “double consciousness” of African-Americans.'’ According to Abbandonato

(1106-07), women experience “a double consciousness” in relation to “their
representation in film: seduced into identification with women of their non-representation
in that construct.” *Morrison’s Pecola and her infatuation with the feminine images as
popularized by mass culture can best exemplify this argument.

The body of an American black as the site of identity contains different modes of self
alienation when he or she “shuttles” in and out of subjectivity with his or her cultural and
racial status as an object. Berlant contends that, in The Color Purple, the internalized
awareness on the part of a hostile audience forms “the ground of negation” (838) or the
context of “priori negation” (846) that inevitably leads to the production of double
consciousness for the marginalized fictional characters. Taking on an almost allegorical
charge, the irony or sarcasm used by most African-Americans seems to produce a
negating effect of cultural delegitimation as if only the negative space reserved by whites
for black cultures could signify something. Since blackness has lost its power to signify,
Afro-American females are juxtaposed within a context of double erasure. A similar
notion is also applied to gender relations.

As a black female writer, Morrison, however, seeks to adjudicate claims by using
complementary discourses that construe the sexual. This provides an alternative
perspective that reproduces the complicated subjectivity of even the most irredeemable
characters with whom Morrison empathizes. Along with the deployment of one episode
after another, Morrison in her The Bluest Eye examines the split consciousness of Pecola
and other crazy women such as Aunt Julia. Gradually readers become aware that the
meaning of blackness profoundly shapes the experience of gender with womanhood being
deeply affected by the experience of race. Henderson proclaims, when Morrison talks as a
black writer to white readers, she moves along the axis of race. In other words, when she
talks as a female to male audiences, she has changed the axis of race to that of gender
(2001: 20). Moving between these two axes enables Morrison, like Walker after her, to
expand her readers’ understanding. As a result, readers can structurally comprehend that,
as suggested by Froula (643), the vulnerability of distorted black “female subjectivity” is
deliberately produced by a dominant culture equipped with biased social and economic
mechanisms.

When being alienated from each other, members in the black community cannot

11 As a matter of fact, Harpo’s first wife Sofia has a voice of racial and sexual resentment that is the loudest
of all characters.  She never allows Harpo to dominate or beat her.  Her resistance to sexual coercion
means her refusal to partake of the discourse that proclaims the “unworthiness” of Afro-American females.
However, after being released out of the jail, she is forced into service as Mrs. Mayor’s maid. Entering the
servitude means she must conform to the “double discourse” in which whites require of Afro-Americans to
participate.

12 The traditional views of representation still conceive of language as articulations or reproductions of a
prior presence, even though its non-transparency and its problematic relation to the world are gradually put
into question; namely, more and more critics tend to deny language the capacity to imitate a non-linguistic
reality (Rimmon-Kenan 7).
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locate their placement in American Culture, because they have completely internalized the
dominant white standards of value and beauty. In this regard, Morrison illustrates the
extent to which mass commodity culture fails to sanction the representations of its context.
As each ethnic member divides within himself or herself, he or she fosters doubleness in
the form of self-denials or self-distortions that are approved of by the popular
iconographic representation.

In the final disappearing act of The Bluest Eye, the “ugliness” of Pecola’s body is
dissolved in and absolved by the blue eyes that can be seen only by her and her new
imaginary friend. In her madness and isolation, she cannot distinguish the boundaries
between self and other, sense and nonsense, inside and outside. Her mother Pauline’s
definition of strength, beauty, and youth is also foreclosed because she defines the
foresaid pleasures in the terms she has learned from film. Both the daughter and the
mother vicariously live white experience as a denial of self and blackness. They use
estimation and appropriation to see themselves in iconographic images which exist only
in the domain beyond their reach, something intangible at all in their everyday
environment. In the wake of their abstractions of whites into what Willis calls “reified”
subjects (174), they cash in on one dream and abandon another, resulting in a transition
from order to chaos, not in line with the trajectory in the prefatory Dick and Jane story.

I11.  Developing One’s Gender and Racial Identities

It is indisputable that, in the first half of The Color Purple, gender oppression
circulates around Celie’s gender vulnerability. However, patriarchal subjugation of
women gradually develops into racial violence as the novel deploys itself. When racism
succeeds sexism as the cause of social violence, many problems concerning Celie’s
identity are released into the forefront. It gradually dawns upon readers that horrific
systematic sexual violence is simply parts of social violence with distinct language and
logics of social relations governed by intricate Jim Crow racial and sexual codes.

Celie is envious of Sofia who asserts herself in her defiance against her husband and
father-in-law. Sofia derives her strength or courage from her very tight-knit relationships
with other five sisters, an awareness that deep ties among women are a means of
combating sexism. Here readers observe Walker’s idea of the varied and multilayered
nature of intimacy among women. Walker seemingly explores the spectrum of
possibilities in sexuality and sexual orientation, insinuating that sexuality is more
complex and more difficult to define than race. Instead of two opposite choices, sexuality
is not an issue that can be easily polarized between homosexuality and heterosexuality.
There is no denying that Celie is sexually aroused when seeing Shug’s “titties near bout to
the nipple,” but such a body-centered sensation or self-eroticism is based broadly on
gratitude, admiration, friendliness, and camaraderie:

All the men got they eyes glued to Shug’s bosom. I got my eyes glued there too.
| feel my nipples harden under my dress. My little button sort of perk up too.
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Shug, | say to her in my mind, Girl, you looks like a real good time, the Good
Lord knows you do. (CP 79)

Celie writes to God how she feels when she hears Shug sing Miss Celie’s song to her:

First she hum it a little, like she do at home. The she sing the words. It all about
some no count man doing her wrong, again. But I don’t listen to that part. I look
at her and | hum along a little with the tune. First time somebody made
something and name it after me. (CP 72)

Equally noteworthy is Celie’s confession to God that, after she successfully nurses
Shug back to good health, Shug’s feeling toward Celie is more out of maternal tenderness
than sexual attraction.

Even though Celie is a married woman with two children, Shug pronounces her a
virgin in her own terms. According to the traditional definition, a girl loses her virginity
the moment she is penetrated by a man. However, Shug teaches her a new way of
interpretation in which the loss of virginity results from a girl having sex with a man and
finding it physically and emotionally pleasurable at the same time. Shug’s pronouncement
of Celie as a virgin and renaming her as Miss Celie means that Celie has acquired a new
identity literally or figuratively. Such renaming not only empowers Celie to develop a new
ability to interpret the world, but also introduces another dimension of Celie’s submerged
story. On the one hand, Shug enables Celie to understand the existence of an alternative
to the mainstream ways of thinking and perceiving imposed on her by the dominant
members of society; on the other, she trains Celie to recognize such an alternative so as to
nurture and develop a sense of control for the growth of her independence.

In her The Bluest Eye, as argued by Smith (55), that Morrison however attempts to
indicate the fact that African-American cultures and histories and the positive images and
stories inherent in them have been effaced by all-pervasive commodity capitalism whose
“representation” is based on the visible models of the white images. Unfortunately, such
a mass culture industry is insidious in that it is premised on consumption and the
normative values conducive to it. As a result, prosperity is encouraged at the expense of
class as well as ethnic and racial differences. As commented by Willis (183-84), when
“social contradictions” and antagonisms are purportedly erased or concealed,
African-Americans suffer double layers of reversal or “negation” because their racial
forms and cultural distinctiveness are deprived of any chance of representation. Such
disallowance produces damaging effects, especially for black women, because commodity
culture intersects with sex, causing their bodies to become the domain marked by the
colonization and chauvinism of white cultures.

Morrison uses her narrative tactic to represent black female subjectivity in the
context of the subdominant ghetto as the complex reality which is shifting and layered in
nature. Along the axes of economic prosperity as promised by commodity capitalism,
ethnic differences have been seemingly smoothed away to the extent that social conflicts
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have been resolved and, above all, replaced by equal desire to consume on the part of
blacks and whites alike. However, Fredric Jameson (145) argues in his “Reification and
Utopia in Mass culture” that false images in connection with sex conjured up by mass
culture intentionally ignore the race-specific attributes of African-American consumers.
The following is Pecola’s fascination with little May Jane, a picture on the candy wrapper:

Smiling white face. Blond hair in gentle disarray, blue eyes looking at her out of
a world of clean comfort. The eyes are petulant, mischievous. To Pecola they
are simply pretty. She... love Mary Jane. Be Mary Jane. (BE 50)

In fact, Pecola, through an abdication of self, endlessly reproduces images of
feminine beauty in everyday objects and consumer goods such as the model of white baby
dolls, Shirley Temple cups, and Mary Jane candies. Like all the other black females in the
ghetto, Pecola believes that black bodies should conform to the aesthetic criteria
homogenized by gender and cultural production purportedly engineered by the host
society. These criteria fail to distinguish any ethnic distinctiveness beyond that of the
majority whites. The fact that Pecola eventually believes that she has acquired blue eyes
indicates that many black girls have been socialized, or to be more specific, “sexualized,”
into the images onto which they project themselves in line with the mainstream society.
Little wonder, Pecola cannot see her images in herself and eventually cease to be seen at
all.

Like Pecola, quite a few black female characters foster a sense of lack and
unworthiness because there are countless limitations in the present actions. In his Female
Sexualization, Haug argues that, as girls mature, they will be socialized into a process of
femininity production; namely, the subordination within and the ‘“sexualization” of
various body parts as the site of multiple discourses comprising femininity (211-12).
Such female sexualization enables one to see oneself in the body of another. In their
interaction with mass culture, black females are unable to present their specific stories,
histories, and bodies because all these appear invisible in the eyes of whites.

Morrison’s comparison between various characters and the seemingly idyllic lives of
Dick and Jane unavoidably breeds resentment and class consciousness which are not
accounted for in the representations of mass culture. In Morrison’s eyes, to counteract the
oppressiveness of the present, black women delusively delimit their psychological unrest
and dissatisfaction by maximizing the extent to which mass culture ** makes the process
of self-denial a pleasurable sexual experience.

IV.  Resistance to or Acceptance of Racialized Gender Identities?

Not unlike Pecola, Walker’s Celie is first seen as completely subdued by men

3 American Marxism perceives the social impact of mass media and the mass culture they create as highly
suppressive, because they “isolate individuals from one another” and forcefully integrate the public into the
“norms” of everyday life. Please see The Essential Frankfurt School Reader. ed. by Andrew Arato, 1982.
p. 103.
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without autonomy and assertiveness. As Celie’s sense of self is awakened by Shug, she
becomes aware that her perception of herself should differ from how other people
perceive her. As her self-analysis becomes increasingly developed and complicated,
increased self-awareness leads to the growth of sexual awakening through Shug’s
education. Before, she believed that Mr. beats her for “being me,” but she is now
being educated into believing that she can take control of her own situation by telling her
own story and developing her “sense of self” (Henderson 2001: 74). It dawns on readers
that Shug and Celie take on each other’s attributes and form a reciprocal impact between
them. For one thing, Shug transforms Celie into a sexually vibrant and assertive woman;
for another, Celie softens Shug with love and care, rendering her gentler and more
nurturing. It is at this moment that she is elevated to a level of female exemplum as “sister
Celie” (CP 41) ™

In retrospect, Shug is exactly the type of instructor from whom Celie learns desire
and self-fulfillment, as well as other practical, technical, and symbolic human values.
Specifically included in her instruction is the standard connection between male sexual
desire and the male desire to downgrade women. *
What Celie emphasizes in her Mass speech (CP 288) is the dream of founding an
Afro-American nation constituted by rich, complex, and ambiguous cultures. For this
purpose, blacks should struggle for the separatist movements, but, as Butler-Evans
comments, they are “marginalized by its absence from the narration” (166).16 Just as the

novel stages the instance of American blacks’ struggle to clarify their national identity, so
Celie sets up, or, in Selzer’s word, “resituates” her subjectivity within the framework of
Afro-American national consciousness without using patriarchal language and its power
of logic (68). In this context, Winchell (95) uses the term “twin self” to highlight the
conflict between the abused Celie and her own inner self —— that part of herself that
eventually makes her fight back.

Walker also aims to enter the communal model of utopian representation, allowing
the partnership between sisterhood and economic independence to play a central role in
the novel. Lupton (413-14) suggests that Celie’s empowerment is actually accompanied

4 As the mistress of Celie’s husband, Shug cultivates in Celie an awareness that her life is worth loving and
caring about.  She also teaches Celie how to read, fight back, and love and, most importantly, how to
appreciate her own specialness and uniqueness. Rich (209-10) uses the term of “lesbian continuum” to
describe how the overturning of gender identity in the novel has spanned the whole spectrum of women’s
friendships and sisterly solidarity. In Lupton’s words (416), Walker “defiantly subverts the heterophobic
quest for love at the heart of the Cinderella Line, offering instead a melange of fluctuating
woman/woman/sister/man/brother/family relationship.”

1> The Color Purple does not seem to appeal to male readers because of Walker’s “supposedly overly
negative portrayal of African American men” and her “representation of the unrepresentable” (Abbandonato
1113). Inasense, the black women’s discourse in this novel also subverts the image-making about them
in the mainstream media constructed by white males. However, this novel still largely shows the negative
images of black men, making them look like “screwed up” “brutal bastards” (Milloy B3). In 1986, another
article in New York magazine (Denby 56) labeled the subversive sexuality of this novel as incendiary
“candy passing itself off as soul food.”

18 In response to this, John Simon (56) comments in the National Review that The Color Purple is “unable
to transcend the two humanly legitimate but artistically burdensome chips on its shoulder, feminism and
Black militancy.”
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with the economic independence she wins with the sewing, quilting, and clothing
enterprise in which she works with other African American women under the same roof in
the workshop. Reluctant to be treated as a helpless object, Celie uses clothing design as a
form of creative self-expression. Such a form of entrepreneurship becomes a means for
her self-sufficiency. Walker seems to imply that sewing as a domestic chore can be a
crucial means for a woman to free herself from oppressive situations. After Celie inherits
the old property of her family, she wins her economic independence through the
accumulation of money, stories, business, and a circle of friends to become a fully
autonomous woman.

By contrast, in The Bluest Eye, the movie industry in Hollywood is one of the
mechanisms that perpetuate negative images of American blacks. As borne out by
Pecola’s mother Pauline, the pleasure of femininity and sexuality provided by the culture
industry, namely the silver screen, immediately provides a context in which black girls
can depend and affirm their continued existence:

... Then the screen would light up, and I’d move right on in them pictures.
White men taking such good care of their women, and they are all dressed up in
big clean houses with the bathtubs right in the same room with the toilet... (BE
123)

Historically speaking, such cooptation was partly facilitated by the migration of
African-Americans to northern industrial cities like Lorain, where the novel lays its scene,
in the first half of the twentieth century. Removed farther away from the common culture
of the rural South, the network of their communities was undercut, causing members to be
reluctant to drop by and look after each other. Such a process of displacement or such a
sense of being uprooted accelerated their separation from friends and families, thus
forcing them to look elsewhere for a self-affirming context after they felt they had been
isolated from the past.

In the absence of alternative cultural models, black females were unable to validate
and endorse a virtue or to provide another competitive set of definition for femininity
without having them tied up with mass-produced fantasies about women’s physical beauty,
even if they did not repulse the ethnic distinctiveness of African American girls. Pauline’s
immersion in the pleasure of the movie images reflects her desire for a presumably
idealistic life which she does not have, and is unable to enjoy, except when she casts
herself in the role of an ideal servant in her employer’s household.

As Modleski (93-94) puts it, mass-produced items and images projected in
commercials negatively affect a woman’s behavior and attitudes toward sexuality. Also
affected are those who interact with her on the level of the body. In order to experience
and understand sexuality on her own, a girl tends to objectify herself based on types such
as hairstyle and fair skin. Geraldine’s adaptation to the standards of white beauty,
Pauline’s imitation of Jean Harlow’s hairstyle, and the way the three prostitutes convert
themselves from one feminine type to another are all cases in point. The fact that
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Claudia’s sister Frieda is also reduced to objectified types indicates that black girls widely
project themselves in the images of white ladies in favor of a denial, repression, and
abnegation of their own ethnic experience. After they deliberately edit and bleach out their
bodies, an endeavor encouraged by the movie industry, black appearances, histories, and
cultures are supplanted accordingly.

Awkward (72) agrees that the reason why Claudia feels repulsive arises from her
inability to accept the standards of white America. As the narrator of The Bluest Eye,
Claudia desires to dismember the little white dolls in search of the dearness, beauty, and
desirability that have escaped her. Implicit in her retaliation against whites is an endeavor
to claim back the specificity of bodies, places, ethnic histories, and the root of black
communities. Claudia’s cruel hatred for Shirley Temple, the presence of Bojangles in the
movie, and the white dolls that do not look like herself but were given to her as a
Christmas gift in place of what she really prefers is an unproductive tactic and action
without meaning, simply representing her resentment at the system she is eager to
dismantle.

As for the real heroine Pecola, mass circulation of femininity and the image-making
by mainstream media have gestated in her an eagerness to disclaim her connection with
African American culture. Instead, what she desires is to substantiate for herself a bland
respectability in conformity with the portrait of the female body featured by store-bought
images promoted by mass commodity culture. Since she has been brainwashed into
identifying with women based on her non-representation (i.e., the false belief that being
white is beautiful), her female subjectivity is slowly “objectified” by the popular
iconographic representation into “the bluest I.”

V. With or without a Phenomenal Selfhood?

If the essence of self-hood consists of voice and visibility in solidarity, the distinct
language with which Celie articulates her unique existence enables her not only to cross
what Myles calls the “borderlands” (44-45) but also to recover from marginalization.
For the development of her female subjectivity, she performs an act of radical
transgression into different landscapes where she has the biased order of sexist and racist
hegemony redefined.

Marginalized society refers to the place where the existence and history of black
females are threatened and where the communal or personal uplifting transformation must
be actualized. Otherwise, African-American women cannot exceed or transcend
oppressive boundaries for the renewal and development of their female consciousness.
Literally or figuratively speaking, such borders can be physical, psychological, or
metaphysical. Once the scope of black female vision is broadened after crossing the
borders, their newly acquired identities can enable them to open new landscapes for their
racial and gender consciousness. *’

" Morrison uses the color imagery of blue in The Bluest Eye, the eye color of white Anglo-Saxon girls, to
indicate that many black females have been socialized, or, to be more specific, sexualized, into the images

51



Tsu-ching Lu (&%)

Unfortunately, Morrison’s Pecola is misled, in the process of sexualization, to identify
herself in accordance with whatever appearance and behavior of the properly idealized
white women as prescribed by the medium of the Hollywood film industry in the forties.
Constant circulation and mass dissemination of the popular images such as the faces of
Ginger Rogers, Jean Harlow, Gretta Garbo, and Shirly Temple in The Bluest Eye
exaggerate and reintroduce romantic love and physical beauty in a way that has excluded
both the standards and the cultural modes of African-American females.

Without doubt, feminist writers such as Morrison and Walker seek to explore into the
historical context of women’s treatment and occupations. Since a woman’s consciousness
of the self is largely defined by gender, both writers explore the social, political, and
personal meanings of being female. They support the notion that a transformation of
female subjectivity can either empower or undermine the consciousness of her
individuality.

The essential process of self-definition has long been complicated and intervened by
the patriarchy of a repressive society that tends to define female writers as excluded,
displaced, and disinherited. As black feminist viewers and readers, Morrison and Walker
draw on their self-defined liberative acts of moving from pained and marginal existence to
power. Through their conscious act of refiguring black women in the hegemonic order
of patriarchal supremacy, both writers struggle to remain at the center of dominant
discourse, aiming to contextualize the stereotypical images of black females whose
quality of life is affected by their identities and the relationship among sexism, classism,
and racism. *®To elaborate on black female subjectivity, both writers use their narratives
of (non)resistance to highlight the daily abuses faced by their heroines, believing that the
ideology of resistance, once politicized and initiated, can enable an expansive and creative
self-actualization for readers and fictional characters alike.

In terms of Metzinger’s SMT, Pecola never experiences the contents of her conscious
self as the contents of the representational process. Instead, she simply lives in the world
right now as in a depersonalized state where consciously experienced first-person
perspective does not exist. In other words, caught in a system of naie
self-misunderstanding, Pecola experiences non-subjective consciousness as a pure or
disembodied spirit. The attentional unavailability, i.e. being “not attentionally available”
in Metzinger’s words (331), or distortion of the earlier information processing system in
Pecola’s brain, makes her phenomenal representation transparent, causing her system to
be entangled in naive realism without the prospect of reaching “introspection” (263). As

onto which they project themselves in tandem with the image of femininity engineered by mainstream
society. On the contrary, Walker uses “the color of eggplant” (CP 84) and “the color purple in a field” (CP
191) as created by the un-gendered God to stand for the assertion of one’s ethnicity in resistance to the
image-making by mainstream society.

'8 Morrison’s tone is not as overly aggressive and antiseptic as that of Walker whose language reveals pain
and detached numbness that can easily bring readers into the detached society in which Celie lives. In
Celie’s first-person account of the institutions of sexism and racism, she succumbs to the belief that to fight
back against men is too dangerous, fatalistic and self-defeating. In fact, minor characters such as Shug,
Squeak, and Sofia all use ironic repartees and backtalk to negotiate legitimacy with white men in the face of
sexism and racism (CP 90).

52



On the Subjectivity of African-American Heroines: Seeking a Theoretical Contrast between Alice Walker’s
The Color Purple (1982) and Toni Morrison’s The Bluest Eye (1970)

her phenomenal experience is overshadowed by a pseudo- or “untranscendable” realism,*®
she is vulnerable to being plagued by psychiatric disorders or schizophrenia.

As elaborated by Metzainger (563), if a representational state cannot be integrated
into the phenomenal self model, it automatically becomes “a part of the world-model and
its content is now experienced as external.” Pecola’s blue eyes drop out of the
phenomenal self because her system is for some reason unable to integrate them into the
globally available partition of her self-model. Phenomenally speaking, those blue eyes
would then not be her own body part anymore. In Metzinger’s terms, it is an “out-of-body
experience,” a specific kind of phenomenal content “normally constituted by the bodily
self in the absence of a body” (488).

In contrast to Pecola’s “phenomenal transparency,” Celie’s phenomenal
self-consciousness is underlined by “all higher-order and conceptually mediated forms of
self-consciousness, and this nonconceptual form of selfhood constitutes the origin of the
first-person perspective” (158). It is this phenomenal selfhood that makes Celie an
experiential subject.

Out of conceptual necessity, this paper operationalizes Metzinger’s SMT to explain
how Celie’s personal identity develops in her conscious experience, a process through
which she acquires her intrinsic essence, individuality, and above all substantiality. Her
phenomenal experience enables her to become a unique, indivisible, and independent
entity that in principle exists all by itself in the possession of intrinsic properties and an
unchangeable “innermost core” (563). Such a conscious and representational content on
the level of phenomenal experience is evolutionally advantageous and epistemically
justified, because her phenomenal property of the epistemic subjectivity is closely
correlated with her phenomenal selthood. As she experiences herself as “being identical
through time,” (302) her phenomenal self-consciousness develops into a “coherent whole”
capable of acquainting herself with the fundamental contents of self-consciousness. As
testified by Metzinger in his clinical history, one of his patients who had been repeatedly
sexually abused by her stepfather successfully integrated “the different phenomenal selves
in the course of a therapeutic process” (524). In the end, she attempted to ‘“save her
personal integrity by splitting her phenomenal self,” a case highly reminiscent of what
Celie has been through in the preceding textual analysis.

Celie’s case exemplifies a perceiving self as the subject component of “the self- or
subject-model;” while Pecola remains in her perceived self as an object component that is,
technically speaking, only a “system-model, but not a subject-model,” to borrow
Metzinger’s terms (489). Unfortunately, Pecola’s phenomenal selthood (i.e., the
phenomenal content of the internal representational behavior or states) never becomes real.
In contrast, Celie’s subject component is formed by the content of her currently subjective

¥ In French existentialist feminist Simon de Beauvoir’s classic The Second Sex, transcendence means men’s
free-subjectivity above mere life. In comparison, women can only exist as victims in the processes of nature
that repeat in endless cycles —“maimed, mutilated, dependent, confined to a life of immanence and forced
to be an object.” As proposed by Beauvoir, while humanity transcends, women are imprisoned to a life of
immanence. Please see Rosemarie Tong’s Feminist Thought. p. 210.
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phenomenal self underlying a much higher degree of coherence and stability. In
Metzinger’s dialectic of intentionality relation, Celie experiences herself as the thinker of
her own thoughts. Capable of consciously experiencing the cognitive first-person
perspective as a rational and introspective individual, Celie not only portrays a self in the
act of knowing but also exercises mental representations within herself in a goal-directed
manner.

In a larger context, what is so characteristic and suggestive about black women’s
writing, including that of Walker and Morrison, is:

... its interlocutory, or dialogic, character, reflecting not only a relationship with
the “other(s),” but an internal dialogue with the plural aspects of self that
constitute the matrix of black female subjectivity. The interlocutory character of
black women’ s writing is, thus, not only a consequence of a dialogic
relationship with an imaginary or ‘generalized Other,” but a dialogue with the
aspects of ‘otherness”  within the self. (qtd. in Snelling 110) %

As feminist writers, both Walker and Morrison seem to believe that subjectivity and
consciousness can be realized by crossing fixed boundaries, a movement from beyond,
within, and in-between what Myles calls “space of difference” (4). **Drawing on the
perspectives of other black feminist predecessors, such as Pauline Hopkins, Nella Larsen,
Ann Petry, and Paule Marshall, both Morrison and Walker are concerned about how to
substantiate a change to black female identity, focusing on the challenges faced by their
protagonists as to how to move toward the self outside the view of hegemony and how to
rejuvenate their female psyche simultaneously.

Conclusion

If subjectivity is defined as a sense of the self and identity, it also means a stream of
consciousness. Without a doubt, Celie’s letters “constitute the matrix of black female
subjectivity” with her inner private speech flowing uninterrupted. She finally manages to
make sense of the chaotic and disorganized world, restore her faith in humanity, and come

2 The borrowed words are from Mae Gwendolyn Henderson (1989: 17-18), as quoted by Sonia Louise
Snelling in her doctoral thesis, entitled ““T had imagined myself into being’: Storytelling Girls in Children’s
Fiction from the Beginning and End of the Twentieth Century,” p. 110.

2! This expression also means shuttling in and out of subjectivity. To Myles, space or border also means the
community. Female transformation presupposes locating space for the development of female subjectivity
(66). Treating the growth of female subjectivity as a recurring theme and concern, Myles foregrounds the
theoretical frame of “transient women” as a new working model that aims to explain how black females can
affirm their subjectivity. The word “space” also corresponds to Carla Peterson’s concept of the margin as a
radical space of openness and possibility. As the site of both repression and resistance, this space serves as a
point of departure for black female consciousness to develop. However, the marginal space here is not
necessarily secure or creative, causing many unable to construct new identities and perspectives of black
womanhood (Peterson 7).
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to peace with nature in the belief that God is not merely a man but “everything” (CP 286).
Celie’s subjective inner-workings are further consolidated by sisterhood and racial
consciousness into a shared feeling of care and affection among female co-ethnics, a
concept similar to what Gabriel Marcel called “inter-subjectivity,” meaning the process of
psychological energy moving between two or more individuals partaking in a public
world. #In her textualities, Walker essentializes Celie’s “phenomenal self-consciousness”
by subverting the policing power of the state in particular and shattering the boundaries of
geopolitical spaces in general; whereas, Morrison’s Pecola is unable to stand up, express
herself, have a life full of joy, attain belongingness and realize self-determination. In a
state of “phenomenal transparency,” her “out-of-body experience” and “disembodied
spirit” cannot be transformed into strength and a changed female consciousness. Unlike
Celie, Pecola never consciously experiences the phenomenal property of her selfhood in
the sense that she never goes through any liberating and self-defining stage of
development that is either transgressive or transformative enough to qualify her as a
“transient woman.”

Lacking relationships with female friends who can help her anchor her orientation
(i.e., intersubjectivity), Pecola is unable to heal and develop a unique life perspective,
allowing her split consciousness, shattered sense of self and inauthentic subjective
identity to be misled, submerged and overwhelmed by commodity culture and what
Hennessy calls capitalistic consumerism (73-74). Her reluctance to overcome obstacles
for the maintenance of an independent subjectivity results in a gendered and racialized
subject-hood, the one as prescribed by relentless and inexorable society. Since subjectivity
means consciousness of self in relation to others, Pecola never seeks to change the
opposing views held by the dominant white males about black females. As a result, she
relegates herself to a permanent status of the “others” whose existence is for the subjects
to observe, instead of observing them as subjects in return. In contrast, Celie’s life history
can be integrated into the generic elements of resistance over submission. Like Walker
who creates her, Celie also perceives literacy or letter writing as a liberative tool with
which to engage in her ethics of resistance. She aims to elevate herself into the realm of
racial and gender consciousness, ultimately causing her phenomenal selfhood to be
closely related with the phenomenal property of her epistemic subjectivity. Her narratives
in the latter half of the novel even epitomize the cogent textual evidences that constitute

22 Gabriel Marcel (1889-1973) was a French existentialist or philosopher of existence who argued that

active participation may be either objective or non-objective. Non-objective participation may include
subjective participation. However, non-objective participation may also include intersubjective participation.
Intersubjectivity (or shared subjectivity) may bring unity to our being in the world. Please see Thomas
Anderson’s A Commentary on Gabriel Marcel's The Mystery of Being.

2 Myles (9-10) proposes a five-stage process for a heroine’s transformation into a woman with enlightened
subjectivity. These five stages are conceptualized as essential, because black females must recuperate their
history from their colonizers through these five stages. They are: innocence, consciousness, rebelliousness,
flight, entering women-centered places for renewal, and reentry into hegemonic society.  According to
Myles, when a “transient woman” engages in and completes these five stages, she can move toward sites
outside the dominant order. The theoretical structure of Myles’ five-stage model has been treated as a
paradigm by which to examine how African American women shift toward self redefinition, maintain
spiritually and physically intact in resistance to violence, and save their history and time from extinction.

55



Tsu-ching Lu (&%)

the transnational dimension of the slavery system.

Moving beyond the intricacies of enslavement, Walker and Morrison explicate their
works in such a way as to allow readers to access, illuminate, and investigate the shaping
influences of slavery. Only after the vivid accounts of violence and deprivation under that
system are fully studied can readers recover from the crippling effects of Jim Crow laws
and their suppressive hegemony. In sum, Morrison and Walker as literary figures have a
troubled and tormented relationship with the female identity. As female writers, writing is
an agony for each, because gender is a painful and debilitating obstacle in the Jim Crow
context. Both writers try to read and write in multiple voices, and their works indicate that
African American female writers can also make a great deal of contribution to American
multiculturalism as a whole.

This paper focuses on how Celie, as a perceiving self who experiences the cognitive
first-person perspective, can avoid repeating the course of life taken by Pecola. To the
contrary, as a perceived self existing in the world of phenomenal simulations (as opposed
to representations), Pecola lives her life without an egocentric frame of reference, and
degenerates from self-effacement to self-destruction after being brainwashed by the
mainstream ideas of cultural citizenship. On the other hand, Celie ascends from
self-denial to self-affirmation and ultimate empowerment, even if she has been victimized
by the combined totality of imperialism and patriarchy. To advance the argument
regarding how one differs from the other, this paper laboriously elaborates on the
development of female consciousness in a larger context of gender and race in general, or
feminism and ethnic identity in particular, along the conceptual framework of the
Self-model Theory of Subjectivity (SMT) that seeks to explain the development of one’s
“phenomenal self.” Worth noting is the fact that much more emphases are put on the
private sector of family domesticity than the political dimension of racial segregation. It is
believed that succeeding topics like this in either literary or cultural studies, including the
study of feminism, could significantly provoke more studies in the future.
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Abstract

Text comprehension instruction aims to improve students’ reading comprehension by
teaching them comprehension strategies. Proficient readers employ multiple
comprehension strategies to meet the challenges in reading; on the other hand, struggling
readers have no idea of making use of comprehension strategies, thus being unable to
overcome reading difficulties. The main purpose of this article is to explore how to design
effective strategy instruction. The study first identifies the comprehension strategies
proposed by the National Reading Panel, addresses their importance in reading teaching,
and discusses the basic principles of creating teaching activities. Subsequently several
teaching activities are introduced, e.g. paraphrasing, reciprocal teaching, teaching
narrative text structure awareness, speaking and listening activities, and Collaborative
Strategic Reading. These instructional activities can be applied in the reading class to
enhance students’ text comprehension ability.

Keywords: text comprehension instruction, paraphrasing, reciprocal teaching, text
structure awareness, speaking and listening activities, Collaborative Strategic
Reading
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[FEIRFR RS A —EHCUERE - &k > ERLEFRS IR AT > 200 DU
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— ~ BEE&E (reciprocal teaching)

Palincsar and Brown (1984) &at A Bi\ER% - BUEEE R GR & (1 P VUTHEL iR
% : 7EM(predicting) ~ 755 (clarifying) ~ $Z(questioning) ~ EfEZE(summarizing) £
FEIRESCASHT - STEA 5 BB - BB N ERVE RIS o fERIE T EREE - IR
IR B CHYEEREIN » B ey -

Ry T IGREAE EHEVUIHR AR SRERAYENS2 » Oczkus (2010) ZEEEAHN A] LA IEVUIH
HRESRIS B AL - B A\ 48 HAEH] - Oczkus MRS S DUFEIH AR ORISR &y T8
ey 4 AN4H | (The Fab Four): ZEHI-TH= %7 (Paula the Predictor) @ v fmr-fig ek
(Clarence the Clarifier) » £ - &% (Quinn the Questioner) » LLI#-HE 2L 25 F-(Sammy
the Summarizer) - 328 A\ V)44 5 BLEE R SRR 0 408 - M9 A MHIERYBHER 70 » SRR
FEARAE B Oy ar EaZ FATR A ORI - DU 2 HIREEE Wolves in Yellowstone (Houk, 1995)
Fylr - BETRGEUE A DY) » ke 5 VUTEE i SRmE i A -

o EHI-TE= % (Paula the Predictor)
HENEEE T - FEKEIRER R E AT - BRI
Hello, I am Paula the Predictor, and I love to make predictions about the future. I also
love to make predictions about what is going to happen in books. Let me look at this book
and make a prediction. | see pictures of wolves and hunting, so | think I will learn how
wolves hunt and live. What do you think you will learn from this book? (Stricklin, 2011, p.
620)

o  TEIRfmHT-fiE=Z (Clarence the Clarifier)
HEEETE - SEZNRFE RO ETR - HEEA -

Good morning, |1 am Clarence the Clarifier, and I like to solve mysteries. | look for clues
that help me understand words and ideas. | see this word pack [hold magnifying glass
over the word]. I know I can get clues by reading before and after the word. Ah, | see that
wolves can be in a pack or wolves can be alone. If you’re not alone, you’re with others, so
pack must mean a group of wolves. That reminds me of a six pack of Coke. Another
important part of my job is interviewing people. Who can tell me more about a pack?
(Stricklin, 2011, p. 621)

o FLA-HEEHZ(Quinn the Questioner)

PHEIEEL O - P EESETHERA > B4
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Welcome to the game show Reading Is Fun, where you get the chance to ask and answer
questions for a cash prize! I’'m your host, Quinn the Questioner. I’ll ask the first question
for $100. Who can answer the following “what” question: “What is the name for a group
of wolves?” [student answers correctly] That’s right! You win $100! [hand out play
money] Now, who can ask a “why”” question for $1,000? (Stricklin, 2011, p. 621)

o [LIH-FEEAYE T (Sammy the Summarizer)
ZUEMED ICEHEIE - - TEERNAT > e
Howdy, folks. I am Sammy the Summarizer. | like to lasso cows, but | also like to lasso
information about a story. The information has to be short and to the point [make lasso
small]. This page was about how black, gray, and silver—blue wolves gather in a pack and
howl at the moon. Yeehaw—that’s it! (Stricklin, 2011, p. 621)

Ry T BE R AR e LT R SRR YR AZ - Stricklin (2011) A —teFIERYAR
BEE - Pl - AU FEST (paper plate dials) ~ %% fj(sentence starters)

o ¥R BERE CHREORESHYAN  SRIGE R E > IRREER AR RE
AT St {5 P 75 LR T A RS

o RMRTES: ¢ AUEEAVAREIIT Ry VUL o 3 I AEIH DUTH B R ¢ A »
A~ TR~ E(E ) o AR PREEETE R > BB AR EET - R
A SV — TR AR RS - iR B e PR SHER AR RS - A2k > B2
A AT MREZE R AT F 2RV ER AR RIS - DUE B ORI AR R A
B TR B AR

_.
RIS AR5 1

H{H Stricklin (2011)

o BEA B LTI PRSI EORI T o BENEA
GHETEm - Bl
TECH] ¢ “I wonder ...” or “I think that ...”
75 - “1 was confused about ...” or “I don’t understand ...”
F2f © “How ...?” or “Why ...?”

fE%2 © “The author wants us to know ...” or “This big idea is ...”

B EhF AR n] DU Rt 0T - el DA o 4HETsmA T2 » 24T T/ NG
o L AHSCHATE R, o [RJIRF A R (o P R Rt - BRI AR DU N Y57k - SR A
&5 0 Jh&%/NHESEm (Stricklin, 2011) -
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o Bfk53 S (partner sharing) : fE{RATTEDNISREIA: -

o [ZJEEFR(response cards) : YR [EE A ARIE R » #HLE G- (smiley face card) ;
R E HIEEE R SR (frown face card) -

o [Fi¥fTH(face-to-face) : FERAIMIE + SFALE(RE TN FILE -

o IEF{FR(passing notes) : EANTEAYEL T EML S - AT R RARSGG HARE S -

O 8RR O 2 B se F DL EE Ry R EEAYE2 4 (Ash, 2005; Goodman,
2005; Oczkus, 2010; Palincsar & Brown, 1986; Sporer, Brunstein, & Kieschke, 2009) - [5]
I BUERHTT R, - B v DL BB 525 % (English Language Learners)
BN EE S S AR sE B fF (Garc B, Jensen, & Scribner, 2009) -

=~ ZENELEREESI Al (teaching narrative text structure awareness)

W B AE IR A BN R A 22 A Y R RE P % (Baumann & Bergeron, 1993; Calfee
& Patrick, 1995; Dymock & Nicholson, 1999) - # ¢ EE R » PRI ELEHENE S -
TRl ETE g _E i DA TR EE - S SBaE R HLE n] i R EESU A (story grammar) o i ZE 0%
E—EAlE - fultiZEayHAI(Rayner & Pollatsek, 1989) - fEHEEUAM » BB
BEATTEATS - T8 - AP - B - EH0V4ER - TENTZEBEEZ A DUNESE
TS REAME S -

o EIRBIRMIESRAAVRHE - HIEL -

o IRERIEERERED  (FEREEEZEAGEE - APl TEEAREEN
el o FRE ] LIRSS AR ENE - iatam — At &R g - PR LN
e A (B R RIErLEER ?

o HE AP EEMREAE - A ] IO ATiE AR ~ [E 17
PR AP A [E] LA S AR -

o TRRUICEHVERRIRRIAVIHE M © SIS B AZEnHRE - IR E -
R PRI TEY - S IRHYSER

Dymock (2007) skl o] LA It S5 48 (story web) ([ —) - BOEER AL RERE R
ARG AT - BE{EC SR 2 H ey S (setting) ~ {BEfi(plot) ~ A#(characters) ~ i (theme)
FITaHRY > ZR1% B 57 llah BH & (s B T R AVAED -

& —
TR

HYH Dymock (2007)

LU ER R > 2 HHEE A i TP ¢ A Y S5(F(episodes) - E (57
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> HES R R — S FATEd A AU ETRE (problem) - #ZE AP fHIREAYECE (response) -
FTERELE T T8 (action) » DL S Eef& HY4S R (outcome) - FEREE R E B E (TR EL
IraSIm Rk - MRS EIEAAIVEER - R —(E 5 BEAVIE (B =) -

= —
& —
N
BRI
Episode 1 Episode 2 Episede 3
Prablem Proklem Problem .
Response I Response i Response —_— Conclusion
Action Action Action
Outcome Outcome Outcome
Note. From Calfes and Patrick {1995). Used by permission of R. Calfes

HYEH Dymock (2007)

BT ] DUAE 20N A S 5 i R B (story graph) ([&11Y) » T 2 B 17 6 S R U 45 A -
B S B (opening) L5l - S HARAYERIF AT RE 2 Sk - ARFEN SRS
PR R R DG E (conclusion) U - B {EECEAVIBRITEL - MIFfi6R —H5 A L3tk
FYEH{E(rising action) - ZEFIRIEHYEM] - # N AGLESEE FAYED{E(falling action) -

[P
BACER <R

X's represent episodes

Opening Episcdes leading to Episcdes leading Conclusion
a high peint to the highest
point

Rizing action ”—Falling action—J

MNaote. From Calfes and Patrick (1995). Used by permizsion of R Calfes.

HYH Dymock (2007)

ENY 3 J5HE > 0] DLERET s A ) 1Y M E 7 12 (appearance) Al A 7£ 1 1%
(personality) - F=— EE24E 43H1 The Lorax (Seuss, 1971) » FTEUERY A\ WEHIEZE - f=E
i E A Lorax FIRZHiFaE Once-ler A AASEFE » FLREEZUAVEILE - ZRAfm] DIsks
BUF—MNZEORISEFEEE > FEEEWRE ITEAY) - BAEIENE A\ YR
&% (Character Weave) IVHE R () St ARV MR ~ IREAVRETE ~ 55 AHVREE
wBRERNAR -
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%%_A
AN
e =YN7/paviin
Lorax Once-ler
Appearance Small Long green arms
Brown Yellow ayes
Animal Beady ayes
Short Green body
Old
Hairy
Personality Envirenmentalist Evil
Caring Greedy
Concerned about others Selfish
Spoke for the trees, birds, Maney hungry
animals, and fish Laved making maney
Angry Cunning
Sad Shy
Pushy Creative, but for the worse
Hassled the Once-ler Didn't care about others
Voice: sharp and bossy Responsible for the "mess” but didn't care
The voice of conscience until it was too late
HYEH Dymock (2007)
=
Vi =3
REYNYE T EES
Character Physical Attitude Feelings Medern day
appearance toward the about cthers aquivalent
environment
Lorax
Once-ler

HYEH Dymock (2007)

/g ~ PEEESf (speaking and listening activities)

WENTE FaRIs - H O EOREA NS » DIR B O REE o BEARIEEREL
JAFIIRBERE » A OAHREATEIINE - (B ET T A RE RN T SREEmBIERT |
(potential of talk)  7EERE [ » FEERAEFE LIGEEMGET R - B5 CENNS - A iEERM
RHER o EEEGENE O HEEARHE - FEE 2B am A E 1] UGS LaR
R H A DU HERE AR S - IRIEL - Mills (2009) FR{EHFH— & 5IHVEEE &E)
S| GRER AR [ R SO A o - b BB P e pE

FEEATRIREN AL - TIRE R EE A FIRVSOR AR SRS - BRERT > R E)
SeHIBEA I &5k (activate prior knowledge) » DUERRZEFTHI AN A © BREF  sEH IR
BB RBCEHS » HEHSCRNES - ATl > FEEHFWHEERISH © Hw
(make inference) ~ {5 F SRS RERY Rk (use knowledge of text structure) ~ RZ(LAE G
(visualize) S E AT ZItAY N A - TEREE % » B4 v DAGRE IR SRS - BB
(generate and answer questions) ~ #& 4t B {EfE = (retell and summarize) - ¥ —TEH
SRS > Mills (2009) FeatiHE ERVEEE S8I(ER =) -
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SREE R RS Y e S )

SCAER iR L et
B HIRL A HI R st 55 (Telling Tales)
ety 29 AW E J# (Character Hot Seat)
{58 P SCAS S Y R Pkt 156 (Pick-a-Plot)
B LIEE: = 8= 4% 8] (Three-Step Freeze Frames)
HEBEZ AN (Interviewing a Character)

H B 2R PARIS

LU 73 BUER BH AN ) & i i L fEad S8 (HE2 AR 2GR R S B A Rl SR A SO AR

(—)ERHBEE (Telling Tales)

RelRERTHYENE. - 8 FE A FH 2 e al B A BRI EasEs - 275 WFREFIH S
ARHIERE ~ SO~ BCETFEMRIAVAIR - ALl - BESEmBta AR E —HEERE
HYSCA RS E (Keene & Zimmermann, 2007) < ZATFTDAGER " 3iicsE | AV - 38
2R fE LA S BRI, ~ e SREHASCARINE -

"EREEE | B AREE P IVRER 0 RIEE O ARG SR o TH
HIBETTRERIAN A - FIASEA  EEAFZEANE R - HASER g E(FSE -
Ho > BETREA TR - B0 > FENA DIEEEANEH > THHEARNAE - #
A EbmeE S A % - MERAERR T B AEFAYATE A (front cover)BZLFEMBA > FAE
B AIECEMNE - ) BB LHRERAEBGEENIHEN - B4 A —4
ElEF o TEHSEE T RE ARV - B4 F—(rEZBREER T A AKEELE
BN BNV ERE - ) B > FEURBERIBEE AL FEZEA T S8R
EOREAEEE > (ECEERER TR -

(Z) P9 A RE (Character Hot Seat)

CEAFI AR ) VR LR A G M R RERE R o R Y B
(inferential thinking) & H S i W EFHIFVE T > F I CAMAN S H O EARA
AS AE—kE » JERS B ARYERf# (Trehearne, 2006) - #EFRHY 2 & —THAEEAVEEAT -
EHE MM EEEE

AT PRI A ) AEE) > nf DUERPESE SRR o B [E B
=R > AIERERTH > BrHAMEEAERT - B4 0] DR — ARG EERT
RIRE - 140 » ££“The Boy Who Cried Wolf” » #ZEF Ry FAEN « TIRAE T | | [REE
SENISKEE - Tl ERFEANER > FEE TS R E T ARELE TR BTTEER
HERUERSE Bl RS 2 ) Ml sEEEE T FAREECISEEL  FHEREER
& COAITERE - IR EREFAVINEE - | [FIEBRVE KRG — S HEE IS eI
W NPT RERTTT BBt - 5 (B3R GEE ISR AR HERERE ) - BEAEAN
[El BRI -

(Z) BkH1E&I(Pick-a-Plot)

(o F SC AR SERE A HIER A BN 2 A= AR EEFR AR - B4R TS T &R — AR AV EE S AR
ZAN > W B — LB BN SOR » BIANERERS ~ 4EELE R ~ 4R EEEFIIR
FHEE RN ~ 43 DIEYIE o B SOREVE HR R AR @RGERE - FTlL > BEME S HE
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PRASCA (authentic text) » B SORGEREIYATE -

" PREE ) FYBEREER BAEREAERE - BEATTA R =R AR (8
Ao GrEmE—RIARIEREE - SRR ASEVEROTER - BIfESRE - fIa0
F LRI EISEE R > B EEN AR - #5% > F(rFEEAEERRY
REFTEE » Bl > S = AR S B A S AN 5 o 2l a] DU SR
-+~ HESEAIESE - fIa - s R« Bk INRE  AIREEA
NS ANEN - BRERSI RS ~ KK B EERienakit - Bl B3 -

() =HEHIRERRE (Three-Step Freeze Frames)

TE BB R AR AR TP R SR > v LB B REHE R - E( e EEE
OS] > g S0T ~ B - Bl - IRERGETITEREN G - #5218 G > g
HhEIBE S R B RHVM - RS RIPER I EIE SR -

B TSGR E LR G AR RIS > BT DAET T IR RS E | R EE) -
B0 - £ 256 < SR EERE > (“The Hare and Tortoise”) Y ZE1% » T m] LAGE[E E2 705 -
B F i AR = (EEEL - B - 55— [FZ2 RS RAVESS IS R - FH
R PR - S - EEREfTRIVERS - EIFEEH GRS - HEN=KE
RIS IENE - HAMAVEESYEESEENEY) - B BEELENT > S&EE -
B4 FEFER AT ARSI B FEN E 2B REN(E o B[R B FRET
FEIRHEAMB EMEGEE - R R REEEE - EREE P ENES -

() A#s5RT (Interviewing a Character)

BB E RS EERE )T © BCiRHBEE - I B F i M E
2K o FEIL - BN DIEDRIREERE IO - B T gk e CavERE - B2 nl LIRS
FIRIRE @ “What is the most important information here for my purpose?” =% “What
have I missed?” &, “What is my opinion of this issue?”” (Mills, 2009, p. 327) -

" A\VpEni Rt H M A B EERES) - 24T A4 HEHIERE
il - — NBEEEE TN TR » 25— (A2 EHEECE) IR - 2] DI
BEEAE > Bt A RERIRTRE - B0 - R R EhR A A EEHUE (information recall) -
S fiHE S (drawing inferences)  E24: a DATERREL ESCGRIGHIRE - Bk oA AT
BT -

(%) PARIS

PARIS Z[EE & smiV e EE) - v DUE B4 5 B EHIRERAE - PARIS &
RETIES G P BRAVSL S 485 - P (FEOM predict) » A (35 i1 ask questions) - R (E& L retell) -
| (#5m infer) > S (%2 summarize) - PARIS 456 ZIEM i SRSy a Y - 5% - 2
AERTERT > TR RERERININE > fEH B SCEANSAMHBAIRTRE - FERIRE P R
% > ERAEfEE R - i TR -

B e T B A R E B AR SR o B MG A 2 B Al Y — i el =R
VM TR EREE AR > BERERENESE - ARHEUS FEENIET
WA REERBRIL - SRR NVALAIGS » AT R EENS > SULEEE

e
3

§E‘O
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=
PARIS 2243
Strategy Example question and answer
Predict Q: What do you think this text is about when you lock at the cover?

A: "l think that the article is about a ferocious marsupial.”

Ask questions Q: What questions do you have when you lock at the pictures?
A: "Why does the Tasmanian Devil have sharp teeth?”

Retell Q: What were the most important events (fiction) or information presented
(nenfiction) in the text?
A: "It describes the appearance, habitat, breeding, and diet of the Tasmanian Devil.”

Infer Q: What can you infer from the information that is not directly stated in the text?
A: "Tasmanian Devils are nocturnal because the text states that they are awake during
the night.”
Summarize Q: What was the main point of the text?

A: "The article gives information about an endangered native marsupial, the
Tasmanian Devil.”

H{E Mills (2009)

h ~ S1E=GREE MRS EE (Collaborative Strategic Reading, CSR)

Klingner, Vaughn, and Schumm (1998) %% 4| & {F = 55 1% M: B 28 (Collaborative
Strategic Reading, CSR) - i #EER A (RSFEEFRE /) - CSR A =THECEEHAE « [EH#ER
SEHIRR - HEH— IR RIHTEE 3 (content learning) ~ & B 37 147315 (English acquisition) -
CSR HyZ 22, Bdhad & PR SRS 222 (comprehension strategy instruction) f1&{E =23
(collaborative learning) - #E2iHZTs5E CSR R H il ar L1 E248 » i HAE& B ESL
B e Re s B A#RE 7 (Chang & Shimizu, 1997; Klingner, 1997) -

SEEERY CSR s+ E EIERERT - BT - BRERAVEERGE) - HEFHVEERS
ghakst - SRILLU T FRARAVER A (Klingner & Vaughn, 1999) :

FREAT  THEERSL 1 fERa o BFE AR AR -
2 FMERCCATRERYNE > e 2 (A 7

R fREFEEERR 1 FRHIRREEL(clunks) - B A N ERRY Y > BEELL
BRARHEZ?
2RI AT 7 (o AR R R
() EEEAIT > PR A DR BB AV RS S - (b) 2
AT EAERE AR PR B ERHIARE > () FhiiFae
Y FAREFE - (d) IFRERY B S > PRl Nl -

BREENRES BB -~ VIR AEE?

EEEAYA - H - PR ATEE?

RN e

R RREEAANE st A (TR AR H - SrEtabhE
A E SR P E YRS 2

2 EEFENNE -

CSR EM&1F=EEN &Y - I AR —E/ NMEPAGES & - STamEEF
P SR » B 7R R avRes - NHTHI R R B EA F AT - dHE
(leader) ~ fREKE 57 (clunks expert) ~ ZE 5 E 57 (gist expert) ~ &g (announcer) ~ BY[EE
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(encourager) - ZH SHVERE AT FRAVERI -

4

m

SRS REE CSR JEE) > SRS EH L - ER (TSR
i - FELMERET > EEOKERTAYRAED -

FURBEEIE T | PERR B ) A SR L T
EVELHE A -

=
E\u
i
bl

HE 5B SRR SRR E RS > DU AHBARYAIET -

il
4
| X

ol v

GEHA NERS > IEEEE SRR USRS R S 80A - i
PrREFEH BH S R GR - el BRAR—AHE -

o B & SEERE/NESEREINLLS TR - mIESHERTITR > SEIAR

£3 2f2A
SBLET R -

SNH

HEHIE CSR BT - PRE G B MR ER B SR I
B o EAGEHAE/INGLZ R - B T B - ST B L B B e
ERFATEE - L5 ST TRERARIS A0 F - UM SRS BN -
FLFESEEREALBIAASEE 26 (F R AR IO0 -

B CSR SELEHY » AT T HUHTEH + MR F(clunks cards) ~ 357 f
(cue cards) + 32435 (learning logs) ~ RIAATSCA - ST R(BIT)IRM A
47734 BLAERAN R ERTRIRE s HT (BRI BT T AL 5 -
SR (E )RR E BB LUERBCERRETS - R
i » CSR % B3 — AR SRS S (2t -

=
[ 71
e
@EE\TE R
Clunk card 1
Clunk card 2
Reread the sentence with the
clunk and look for key ideas to help Reread the sentences before and
you figure out the unknown word. after the clunk looking for clues.
Think about what makes sense
Clunk card 3 Clunk card 4
Look for a prefix or suffix in the Break the word apart and look for
waord that might help. smaller words that you know.

H{H Klingner and Vaughn (1999)
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Before reading

During reading

After reading

Preview

S: We know that today'’s topic
is__

S. Let’s brainstorm and write
everything we already
know about the topic in our
learning logs.

S: Who would like to share
their best ideas?

S: Now let's predict. Look at
the title, pictures, and
headings and think about
what we might learn today.
Write your ideas in your
learning logs.

S: Who would like to share
their best ideas?

Read
S: Who would like to read the
next section

Click and clunk

S: Did everyone understand
what we read? If you did
not, write your clunks in
your learning log.

S: (if someone has a clunk):
Clunk Expert, please help
us out.

Get the gist

S: Gist Expert, please help us
out.

S: Now we will go around the
group and each say the gist
in our own words.

Go back and do all of the
steps in this column over for
each section that is read.

Wrap-up
S: Now let’s think of some
questions to check if we
really understood what we
read. Remember to start
your questions with who,
when, what, where, why,
or how. Everyone write
your questions in your
learning log.
S: Who would like to share
their best question?
: In our learning logs, let's
write down as much as we
can about what we learned.

(2]

Compliments and

suggestions

S: The Encourager has been
watching carefully and will
now tell us two things we
did really well as a group
today.

S: Is there anything that
would help us do even
better next time?

HYH Klingner and Vaughn (1999)

[

EE R

Today's topic Date

Before reading
Preview

After reading
Wrap-up

What | already know about the topic Questions about the important ideas in the passage

What | predict | will learn What | learned

During reading
Clunks

H{H Klingner and Vaughn (1999)

h ~ &8

s TSR B A RS Y ST E B > m] DUBAE 26 I R P - (1) 20T LR A R e s
(2R An A (5 B R - (3)FAN S BB G P RS > (4) 2L eI EE
o o BASREIRHVAERTEBIANE | BOSAE > BREE) - DERAE > FENE
Gitad Al - S FEUREIBMERIA(CSR) » BLBELEENE G A FFHRAMLEIEEAE
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4 B - FEREEE) - OEhEFE > A LUE AL VIR R AARERYVE AL - CSR
HMIBCEH BEERRA » AE A R S 2 E 24 -

APt amay B ES) - B T CSR Z4h » #HVEE AR SV EE » a DU
AR EE M o FETTT DR E e HER R > m AR T EE T g
irEaxal °© CSR JELEIHEREA I EE) - TG RAYIFHE - B8/ NHET Im i 5
A R RIS YR )T - BEPEBIIREE - B E [ > CSR &l r B i RIS HEHY
His > Ry T DA R By E ) (discussion-based){IEER L B T B ERT B EGA -

BRI - —REERER S AB L EAR GG - th= B84
Al g EE ANV EE R+ T (comprehension skills) (Kelly, Moore, & Tuck, 2001; Pressley,
Wharton-McDonald, Mistretta-Hampston, & Echevarria, 1998; Sporer, Brunstein, &
Kieschke, 2009; Taylor, Peterson, Pearson, & Rodriguez, 2002) - & & sE20 22t A48
PMREHIFEIE - TERIBEAEE RIRS SRRV BIER R N SO MR % - FIE > SOR
HR RIS BEEAE BN A TLEE A - FEZ B E R EN - UHAT R T ERAVERE
oo SRS A H R > REER RIS EEGESE - ERER L BAEAA TR
WHAZEMAY 54 - MFERZ S E LRI - SORTR AR RIS RE S 22 A4 B et el
HYMEEE - RPN L BB AR )T - MEBEN ] IS H A T a8 S5 - B 7%
TR A A R KA RIS IS

2HE( CSR /INHET SRS £ > 1B 3 E & (Book Club)(McMahon & Raphael, 1997) ~ S7£2 5] (Literature
Circles) (Daniels, 2002; Shorts, 1995) + ZxZ4:@rzE(Instructional Conversations) (Tharp & Gallimore,
1991) - HahUsREE ST ER (Interactive Strategic Discussion, ISD) (Shen, 2012) - 48 2 FHAE L1 1
L2 BRI EUE - RS LE B ASF4AY /048 » 2 Shen (2005) F1 Shen (2013)AYIHFE#H & -

77



TSR
References

Anstey, M., & Freebody, P. (1997). The effects of various prereading activities on
children’s literal and inferential comprehension. Reading Psychology, 8(3), 189-2009.

Armbruster, B. B., Lehr, F., & Osborne, J. M. (2001). Put reading first: The research
building blocks for teaching children to read. Washington, DC: The National Institute
for Literacy.

Ash, G. E. (2005). What did Abigail mean? Educational Leadership, 63(2), 36-41.

August, D., & Shanahan, T. (Eds.). (2006). Developing literacy in second-language
learners: Report of the National Literacy Panel on language-minority children and
youth. Mahwah, NJ: Lawrence Erlbaum Associates.

Bakken, J. P., Mastropieri, M. A., & Scruggs, T. E. (1997). Reading comprehension of
expository science material and students with learning disabilities: A comparison of
strategies. Journal of Special Education, 31(3), 300-324.

Baumann, J. F., & Bergeron, B. S. (1993). Story map instruction using children’s literature:
Effects on first graders’ comprehension of central narrative elements. Journal of
Reading Behavior, 25, 407-437.

Block, C. C., & Pressley, M. (Eds.). (2002). Comprehension instruction: Research-based
best practices. New York: Guilford.

Calfee, R. C., & Patrick, C. L. (1995). Teach our children well: Bringing K-12 education
into the 21st century. Stanford, CA: Stanford Alumni.

Chang, J., & Shimizu, W. (1997). Collaborative strategic reading: Cross-age and
cross-cultural applications. Paper presented at the Council for Exceptional Children
Symposium on Culturally and Linguistically Diverse Exceptional Learners, New
Orleans, LA.

Daniels, H. (2002). Literature circles: Voice and choice in book clubs and reading groups.
Portland, ME: Stenhouse.

Dole, J. A, Duffy, G. G., Roehler, L. R., & Pearson, P. D. (1991). Moving from the old to
the new: Research on reading comprehension instruction. Review of Educational
Research, 61(2), 239-264.

Duke, N., & Pearson, P. D. (2002). Effective practices for developing reading
comprehension. In A. Farstrup & S. J. Samuels (Eds.), What research has to say about
reading instruction (pp. 205-242). Newark, DE: International Reading Association.

Dymock, S. (2007). Comprehension strategy instruction: Teaching narrative text structure
awareness. The Reading Teacher, 61(2), 161-167.

Dymock, S. J., & Nicholson, T. (1999). Reading comprehension: What is it? How do you
teach it? Wellington, New Zealand: New Zealand Council for Educational Research.

Ellis, E. S., & Graves, A. W. (1990). Teaching rural students with learning disabilities: A
paraphrasing strategy to increase comprehension of main ideas. Rural Special
Education Quarterly, 10(2), 2-10.

Garch, E. E., Jensen, B. T., & Scribner, K. P. (2009). The demographic imperative.
Educational Leadership, 66(7), 8-13.

78



FERIE ¢ AR RIS SR RS,

Gaskins, I. W. (2003). Taking charge of reader, text, activity, and content variables. In A. P.
Sweet & C. E. Snow (Eds.), Rethinking reading comprehension (pp. 141-165). New
York: Guilford.

Goodman, A. (2005). The middle school high five: Strategies can triumph. Voices From
the Middle, 13(2), 12-109.

Guerrero, A. M. (2003). Visualization and reading comprehension. San Marcos:
Southwest Texas State University.

Houk, R. (1995). Wolves in yellowstone. Fairfield, CT: The Benefactory Inc.

Keene, E. O., & Zimmermann, S. (2007). Mosaic of thought: The power of
comprehension strategy instruction (Mol. 2). Portsmouth, NH: Heinemann.

Kelly, M., Moore, D. W., & Tuck, B. F. (2001). Reciprocal teaching in a regular primary
classroom. The Journal of Educational Research, 88(1), 53-61.

Kincade, K. M., & Beach, S. A. (1996). Improving reading comprehension through
strategy instruction (Research into Practice). Reading Psychology, 17(3), 273 -281.
Kintsch, W. (1998). Comprehension: A paradigm for cognition. New York: Cambridge

University Press.

Kletzien, S. B. (2009). Paraphrasing: An effective comprehension strategy. The Reading
Teacher, 63(1), 73-77.

Klingner, J. K. (1997). Promoting English acquisition and content learning through
collaborative strategic reading. Paper presented at the annual meeting of the
American Educational Research Association, Chicago.

Klingner, J. K., & Vaughn, S. (1999). Promoting reading comprehension, content learning,
and English acquisition through Collaborative Strategic Reading (CSR). The Reading
Teacher, 52(7), 738-747.

Klingner, J. K., Vaughn, S., & Schumm, J. S. (1998). Collaborative strategic reading
during social studies in heterogeneous fourth-grade classrooms. Elementary School
Journal, 99, 3-21.

Lenski, S. D., & Nierstheimer, S. L. (2002). Strategy instruction from a sociocognitive
perspective. Reading Psychology, 23(2), 127-143.

McMahon, S. I., & Raphael, K. H. (1997). The book club connection: Literacy learning
and classroom talk. New York: Teachers College Press.

Mills, K. A. (2009). Floating on a sea of talk: Reading comprehension through speaking
and listening. The Reading Teacher, 63(4), 325-329.

National Institute of Child Health and Human Development. (2000). Report of the
National Reading Panel. Teaching children to read: An evidence-based assessment of
the scientific research literature on reading and its implications for reading instruction
(NIH Publication No. 00-4769). Washington, DC: U.S. Government Printing Office.

Oczkus, L. D. (2010). Reciprocal teaching at work: Powerful strategies and lessons for
improving reading comprehension (2nd ed.). Newark, DE: International Reading
Association.

Palincsar, A. S., & Brown, A. L. (1984). Reciprocal teaching of comprehension-fostering
and comprehension-monitoring activities. Cognition and Instruction, 1(2), 117-175.

79



HER

Palincsar, A. S., & Brown, A. L. (1986). Interactive teaching to promote independent
learning from text. The Reading Teacher, 39(8), 771-777.

Paris, S. G., Wasik, B. A., & Turner, J. C. (1991). The development of strategic readers. In
R. Barr, M. L. Kamil, P. B. Mosenthal & P. D. Pearson (Eds.), Handbook of Reading
Research (pp. 609-640). New York: Longman.

Pearson, P. D., & Fielding, L. (1991). Comprehension instruction. In R. Barr, M. L. Kamil,
P. B. Mosenthal & P. D. Pearson (Eds.), Handbook of reading research (Vol. 2, pp.
815-860). White Plains, NY: Longman.

Pilonieta, P., & Medina, A. L. (2009). Reciprocal teaching for the primary grades: "We
can do it, too!". The Reading Teacher, 63(2), 120-129.

Pressley, M. (2001). Comprehension instruction: What makes sense now, what might

make sense soon. Reading Online, 5(2). Retrieved from
www.readingonline.org/articles/art_index.asp?HREF=/articles/handbook/pressley/ind
ex.html

Pressley, M. (2006). Reading instruction that works: The case for balanced teaching (3rd
ed.). New York: Guilford.

Pressley, M., Wharton-McDonald, R., Mistretta-Hampston, J. M., & Echevarria, M.
(1998). Literacy instruction in 10 fourth- and fifth-grade classrooms in upstate New
York. Scientific Studies of Reading, 2(2), 159-194.

RAND Reading Study Group (2002). Reading for understanding: Toward an R&D
program in reading comprehension. Washington, DC: RAND Corporation.

Rayner, K., & Pollatsek, A. (1989). The psychology of reading. Englewood Cliffs,
NJ: Prentice Hall.

Roehler, L. R., & Duffy, G. G. (1984). Direct explanation of comprehension processes. In
G. G. Duffy, L. R. Roehler & J. Mason (Eds.), Comprehension instruction:
Perspectives and suggestions (pp. 265-280). New York: Longman.

Sadoski, M., & Paivio, A. (2001). Imagery and text: A dual coding theory of reading and
writing. Mahwah, NJ: Erlbaum.

Schumaker, J. B., & Dreshler, D. D. (1992). Validation of learning strategy interventions
for students with LD: Results of a programmatic research effort. In B. Y. L. Wong
(Ed.), Contemporary intervention research in literacy disabilities: An international
perspective (pp. 22-46). New York: Springer-Verlag.

Seuss, D. (1971). The Lorax. New York: Random House.

Shen, F.-Y. (2005). Enabling higher-level thinking process in ESL reading: An
examination of three instructional approaches. In Department of English National
Taiwan Normal University (Ed.), Proceedings of the 23rd Conference on English
Teaching and Learning in the Republic of China (pp. 249-264). Taipei, Taiwan: Crane
Publishing.

Shen, F.-Y. (2012). Interactive Strategic Discussion (ISD) about literature: Promoting
high-level reading comprehension and enhancing literary appreciation in EFL
classrooms. Saarbrucken, Germany: Lambert Academic Publishing.

Shen, F.-Y. (2013). Using group discussion with Taiwan’s EFL college students: A

80



FERIE ¢ AR RIS SR RS,

comparison of comprehension instruction for Book Club, Literature Circles, and
Instructional Conversations. English Language Teaching, 6(12), 58-78.

Short, K. (1995). Foreword. In C. Campbell Hill, N. J. Johnson & K. L. Schlick Noe
(Eds.), Literature circles and responses (pp. ix-xii). Norwood, MA:
Christopher-Gordon.

Sporer, N., Brunstein, J. C., & Kieschke, U. (2009). Improving students' reading
comprehension skills: Effects of strategy instruction and reciprocal teaching.
Learning and Instruction, 19(3), 272-286.

Stricklin, K. (2011). Hands-on reciprocal teaching: A comprehension technique. The
Reading Teacher, 64(8), 620-625.

Sweet, A. P., & Snow, C. E. (Eds.). (2003). Rethinking reading comprehension. New York:
Guilford.

Taylor, B. M., Peterson, D. S., Pearson, P. D., & Rodriguez, M. C. (2002). Looking inside
classrooms: Reflecting on the “how” as well as the “what” in effective reading
instruction. The Reading Teacher, 56(3), 270-279.

Tharp, R., & Gallimore, R. (1991). The instructional conversation: Teaching and learning
in social activity (No. 2). Santa Cruz, CA: The National Center for Research on
Cultural Diversity and Second Language Learning, University of California, Santa
Cruz.

Trehearne, M. P. (Ed.). (2006). Comprehensive literacy resource for grades 3—6 teachers.
Vernon Hills: ETA/Cuisenaire.

81



HER

82



NCUE Journal of Humanities
Vol. 9, pp. 83-100
March 2014

Magic as Gendered Knowledge in Merlin’s Rise and Fall:
A Discourse on Male Homosocial Bonding

Ying-hsiu Lu*
Abstract

The fictional character, ‘Merlin’, has been widely accepted as an icon of “wisdom”
in Western culture. In Malory’s Le Morte D Arthur, the representation of Merlin’s
intellect is especially manifested in political foresight and acumen. Merlin's intellectual
masculinity is potent enough to be mystified as magic. In Malory, magic is a significant
factor in the valorization and emasculation of Merlin within the economy of male bonding.
Merlin is initially portrayed as a positive magician whose magic is discursively moralized
and gendered as masculine. Through his supernatural prowess, the divided Britain is
united and Arthur’s court of chivalry is fostered. Merlin’s magic also contributes to enact
and cement bonds among Arthurian knights. As the narrative progresses, however, Merlin
is feminized. Despite that Merlin’s magic functions as a positive force in the Arthurian
male homosocial realm, it excludes Merlin from the Arthurian economy of male bonding.
Further, in his pursuit of Nimue, Merlin’s magic is gendered feminine because he abuses
his magical knowledge as currency to buy Nimue’s virginity. Merlin fails to hold himself
to the high standard required of a positive magician. He is feminized and punished by
“shameful death™ at the hands of Nimue. Viewed through the lens of male homosociality,
Merlin’s death is a result of the paradoxical functioning of male homosocial bonding,
which occurs when the demands of heterosexual love clash with those of male homosocial
bonds and obligations.
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Magic as Gendered Knowledge in Merlin’s Rise and Fall:
A Discourse on Male Homosocial Bonding

The fictional character, “Merlin,” has been widely accepted as an icon of hermetic
“wisdom” in Western culture. Traditionally a Celtic shaman-bard-seer-“man of the wild”
figure, Merlin is portrayed as Britain’s political prophet, kingmaker and the king’s advisor
in Malory’s Le Morte D’Arthur.® In Malory, Merlin embodies male intellectual
masculinity, in direct contrast to the military masculinity exemplified by the Round Table
knights. The representation of Merlin’s intellect is especially manifested in political
foresight and acumen. Merlin’s intellectual masculinity is potent enough to be mystified
as magical. Depicted as the paragon of the positive magician, Merlin’s magic is
discursively moralized and gendered as masculine. However, | argue that although
Merlin’s magic functions as a positive force in the Arthurian realm, it excludes Merlin
from the Arthurian economy of male homosocial bonding. Further, in his pursuit of
Nimue, the chief Lady of the Lake, Merlin’s magic is gendered as feminine because he
abuses his magical knowledge as currency in order to buy Nimue’s virginity. In light of
contemporary theories of male homosociality, Merlin’s wooing of Nimue can be
interpreted as a strategy intended to validate his masculinity and to bond with the other
men of Arthur’s court. Yet Merlin’s death at the hands of Nimue is nevertheless a result of
the paradoxical functioning of male homosocial bonding, which occurs when the demands
of heterosexual love clash with those of male homosocial bonds and obligations.

This paper explores the role of magic in both the valorizing and the emasculating of
Merlin, within the economy of male homosocial bonding in Malory. Taking the concept of
male homosociality as developed by Michael Kimmel (1994) and Michael Flood (2008), |
will address the contradictory aspect of male homosocial bonding as embodied in
Merlin’s tragic end. “Homosociality,” as defined by Jean Lipman-Blumen, refers to “the
seeking, enjoyment, and/or preference for the company of the same sex” (16). According
to her, “homosociality” is distinguished from ‘“homosexuality” in that “it does not
necessarily involve (although it may under certain circumstances) an explicitly erotic
sexual interaction between members of the same sex” (16). Discussing Western culture,
Lipman-Blumen claims that the basic premise of the homosocial view of male sex roles is
that “men are attracted to, stimulated by, and interested in other men” (16). What is
implicitly suggested here is that male same-sex friendships are more valued than
male—female cross-sex friendships.? Also relevant to this notion of men’s preference for
same-sex relations is Kimmel’s theory that masculinity is largely a homosocial enactment.
Kimmel states that:

We are under constant careful scrutiny of other men. Other men watch us, rank
us, grant our acceptance into the realm of manhood. Manhood is demonstrated

! The representation of Merlin as a political prophet and kingmaker is first seen in Geoffrey of Monmouth’s
The History of the Kings of Britain. Geoffrey’s Merlin might be modeled on Nennius’s Ambrosius, a young,
fatherless prophet who reveals Vortigern’s crumbling fortress as a result of battling between a red and a
white serpent, symbolic of the war between the Britons and Saxons. However, in Geoffrey of Monmouth’s
Vita Merlini (Life of Merlin, ¢. 1150), Merlin is depicted as a “Wildman of the wood.”

2 Various studies show that both men and women have been found to prefer same-sex close friendships
over cross-sex relationships, and to regard same-sex friendship as close to ideal. See Rose 65.
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for other men’s approval. It is other men who evaluate the performance. (128)

The significance of male homosocial bonding in the enactment and validation of
masculinity and masculine identity is thus foregrounded. Kimmel further suggests that in
contemporary Western societies, women are a form of currency contributing to a man’s
status and ranking on the masculine social scale (129).® In other words, men are
encouraged to pursue amorous relations with women so that they can enhance their social
ranking among other men or bond with other men. Sociologist Michael Flood also points
out that in the Western male homosocial realm, a man’s heterosexual activity is a key path
to his masculine status. Flood further observes that male homosocial relations take
priority over male—female relations, both social and sexual, and male homosocial
obligations are positioned as primary (330-59). What is overlooked within this
homosocial manhood ideology as perceived by Kimmel and Flood, however, is a
validation paradox: men are encouraged to pursue male—female amorous relations so that
they can enhance their status among other men, but simultaneously, male—female relations
are censured and suppressed as men demand that homosocial allegiance be given primacy
over heterosexual bonds.

The contemporary dominant Western discourse of homosocial manhood is further
characterized by male homophobia, which, as Kimmel notes, functions as a central
organizing principle of the cultural definition of manhood (131). According to Kimmel,
“male homophobia” is “more than the irrational fear of gay men, more than the fear that
we might be perceived as gay,” it is

the fear that other men will unmask us, emasculate us, reveal to us and the
world that we do not measure up, that we are not real men. We are afraid to let
other men see that fear. Fear makes us ashamed, because the recognition of fear
in ourselves is proof to ourselves that we are not as manly as we pretend...Our
fear is the fear of humiliation. We are ashamed to be afraid. (131)

Kimmel’s expansion of the definition of “male homophobia™ particularly highlights
anxiety,” and ‘“shame” as other characteristics of Western male homosocial
bonding and draws attention to the pressure and fierce competitiveness men have to
endure in their effort to attain and maintain respectable manhood.* Male homophobia
nevertheless signifies homosexuality as demeaning to masculinity. As Lipman-Blumen
suggests, homosociality does not necessarily involve same-sex sexual interaction. How
then, is homosexuality positioned in the spectrum of male homosocial bonding, in the

29 ¢¢

“fear,

® Working from Lévi-Strauss’s study on primitive kinship systems, Galye Rubin has observed that in
primitive societies women functioned as a conduit of male—male relationships and women were transacted
to allow men to forge closer ties with other men. See Lévi-Strauss; Rubin 27-62.

* 1 would like to emphasize the “anxiety” aspect of male homophobia. As Peter Redman suggests, the term
“phobia” derives from psychoanalytic theory and phobias are understood as “the product of ‘anxiety
hysteria’: an extreme fear of an object or situation characterized by avoidance strategies, in which anxiety
arising from conflict in the inner-world of the psyche is displaced onto an external object or situation, which
then stands in for the original.” See Redman 485.
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sense that it inevitably provokes a cognitive dissonance in relation to homosocial
bonding?

In Between Men: English Literature and Male Homosocial Desire, Eve K. Sedgwick
uses male homosociality and male homosexuality to refer to two ends of a continuum of
male gender relations. As Sedgwick points out, “homosocial” is applied to such activities
as “male bonding” which is often characterized by homophobia, fear and hatred of
homosexuality (1). However, as she observes, the nature of gendered relations informing
that continuum is sometimes ambiguous because what is conceptualized as erotic or
sexual “depend[s] on and affect[s] historical power relationships” (2). To highlight the
erotic/sexual potential of men’s relations with other men yet without automatically
including it, she names the entire continuum of male gender relations “male homosocial
desire.” “Desire” in this context, is seen as a “social force” which shapes an important
relationship (2). Male homosexual desire is just one position on the continuum that her
theory of male homosocial desire attempts to situate. In addition, Sedgwick observes that
heterosexual relations may themselves be strategies of male homosocial desire (21).
Drawing on Sedgwick’s definition of male homosocial desire, I mean to suggest by “male
homosocial bonds” those alliances between males among whom there are established
social relationships, and to indicate by “male homosocial bonding” the broad spectrum of
male—male bonding practices. Also, my use of the term “heterosexual” refers to
male—female relationships, including both amorous relations and platonic friendships. By
“homosexuality” I mean any forms of same-sex sexual desire and behaviors.

In this paper, | first examine the construction of Merlin as wisdom incarnate, and as
the paragon of the positive magician. Next, | analyze Merlin’s depiction as a social
anomaly whose demonic origin, poor physical appearance, and magic articulate his
“otherness” in the Arthurian male homosocial community. I end my paper with a third
section that illustrates a homosocial paradox which is manifested in Merlin’s “shameful
death” at the hands of Nimue and the relations of this paradox and the gender tensions that
obtain between Merlin, the knights, and Nimue, as these extend to and inform the
overarching gender ideology of Western culture.

Merlin as Wisdom Incarnate

In Malory, Merlin functions as the architect of the Arthurian community. His actions
coaching Arthur in chivalric practices reinforce the ideals of Arthur’s court. He facilitates
Arthur’s birth (I.1) and devises the Round Table—the physical manifestation of Arthurian
chivalry (X1V.2).> When King Lot and many other lords defy the young Arthur’s kingship,
skeptical of his royal lineage, Merlin instructs Arthur not to be intimidated by their

® The text also mentions that Uther bestows upon King Leodegrance (Guenever’s father) the Round Table.
When Guenever marries Arthur, it is given to Arthur as a wedding gift (111.1). The quotations and references
in this paper are from Caxton’s Malory, an edition edited by James W. Spisak (based on the Pierpont
Morgan Library copy of Caxton’s 1485 edition) and published by the University of California Press in 1983.
Translations of the quotations are mostly based on Janet Cowen’s edition of Le Morte Darthur, with my

own modifications to modernize spelling and punctuation.
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superior military strength, but advises him to bravely confront his challenges (1.8). King
Lot and his allies eventually disregard Arthur’s birthright and challenge his kingship by
launching a war against him from the north. In a battle, the northern rebels are slaughtered
by Arthur. Sixty thousand men are killed and only fifteen thousand left alive. Merlin
cautions Arthur that it is sinful to kill too many humans under the eyes of heaven and,
foreseeing that the northern rebels will not be overcome this time, Merlin advises Arthur
to wait and meet his enemies later. Highlighting generosity as a required virtue of a
worthy king, Merlin reminds Arthur that he owes his victory to his men, and that therefore
he should rest and reward them (1.17). Merlin exemplifies intellectual masculinity. With
his political and military acumen, Merlin helps Arthur defeat the northern rebels and
establish a unified kingdom (11.10). When King Lot and his allies launch wars against
Arthur, it 1s Merlin’s idea that Arthur should seek external military support from King Ban
of Benwick and Bors of Gaul, two of the worthiest men in the realm at that time, in his
fight against Lot’s superior force. Merlin knows that Ban and Bors have recently suffered
a severe setback in their war with King Claudas, making the offer of a political tie both
welcome and reciprocally beneficial (I.10). Impressed at Merlin’s insight and judgment,
Arthur and his barons say “[t]hys is wel counceilled” (this is well counseled, 1.10). Joined
by King Bors and Ban, Arthur’s military strength is enhanced, and with Merlin’s astute
military deployment and tactics (I.14), Lot is soon trapped in an ambush and forced into a
critical situation. In the end, Merlin’s strategy successfully deters the northern rebels’
advance.

Merlin’s image as wisdom incarnate is further enhanced by his representation as a
positive magician. In Malory, magic is represented in three different forms: the first,
Christian miracles (such as the Holy Grail and the “sword-in-the-stone” trial); the second,
sorcery or enchantment (non-Christian supernatural powers such as shape-shifting,
healing power, and creating love potions); the third, political foreknowledge or prophetic
ability. Merlin’s magical prowess, his sorcery and prophetic ability, are the featured
qualities of his wisdom status. Merlin is endowed with supernatural powers such as
shape-shifting and foreknowledge, which enhance his sublime difference and mystical
otherness and establish his high importance in his role as Arthur’s court magician.
Merlin’s magical prowess is gendered masculine in Malory, but just what manner of
masculinity Merlin possesses, and how he may manifest it, become the issues at hand. In
her study of images of white magicians in the English literature of the Middle Ages and
Renaissance, Joy Ellen Parker suggests that the boundary between good and evil, white
and black magic is drawn according to magicians’ intentions and actions. An examination
of the morality of magic in Malory, as Parker observes, reveals a dichotomy between
positive masculine magic and harmful feminine magic (27). With the exception of Nimue,
the chief Lady of the Lake, female sorceresses such as Morgan le Fay, Lady Hellawes,
and Lady Annowre are usually associated with evil and lust. They often use magic for
selfish purposes, either to gain power or to satisfy their sexual desire (V1.3; VI1.15; 1X.16).
In contrast, Merlin is the only male magician and the embodiment of benevolent magic.
His magic is reserved for the cause of good for the Arthurian community. On an occasion,
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Merlin puts a charm on King Lot that makes him fail to join his allies in time and results
in their losing the battle to Arthur (11.10). At another time, Merlin uses magic to save
Arthur from being killed by Pellinor, who, as Merlin prophesizes, will later do Arthur a
great service in the future by Killing King Lot (I.24). In addition, he predicts that
Pellinor’s sons, Percival and Lamorak, will become two of the most worthy knights of the
Round Table. When Pellinor is about to kill Arthur in a joust, Merlin intervenes in their
fight by casting an enchantment over Pellinor, who quickly falls asleep on the ground. In
so doing, he not only saves Arthur’s life but also secures Arthur’s future bonding with
Pellinor and his sons. Viewed through the dyadic lens of positive masculine magic and
harmful feminine magic, Merlin’s manhood is directly signified and validated by his
magical ability. Further, Merlin’s masculine status is exalted because the work
discursively endorses his role as a divine spokesman when his magical prowess is
represented as foreknowledge. All of Merlin’s magical acts are exercised with the singular
intent of maintaining Arthur’s life, kingship and kingdom, which are the symbolic essence
of chivalry and masculinity in Malory’s cultural and moral universe. This in and of itself
confirms his role as a keeper and guardian of the realm of masculine homosocial
traditions and their attendant courtly ideals. However, whether he is validated as a
member of that realm, or is relegated to the role of an outsider, turns on his ability to
either manifest a masculine presence, or not.

Merlin as the “Other”

Although Merlin’s magical prowess benefits Arthur’s chivalric enterprise the text
discursively marks him as intrinsically deviant, a social anomaly whose masculine
identity is denied by the community. He is largely excluded from the Arthurian male
homosocial bonding mechanism. In Le Morte D’Arthur, the Round Table Fellowship is
the center of the Arthurian homosocial realm and the Round Table knights are the
supreme exemplars of the highest masculine ideal. Among several virtues associated with
a good knight, Tucker suggests that “martial prowess” is “the first quality demanded of a
knight, and Malory gives it particular prominence in his stories and comments” (65).° In
their attempt to gain “worship,”” Round Table knights are constantly searching for
adventures, jousts, and tournaments. In this regard, military activities and physical valor
are the primary strategies and requirements for male homosocial bonding. Unfortunately,
Merlin is short of martial valor and neither his intellectual prowess nor his supernatural
gifts earn him “worship” or elevate his social standing. Even though he helps Arthur
defeat the northern rebels by providing military strategy and magical ruse, his peers are

® When “chivalry” is used to refer to an ideal of knighthood, Maurice Keen notes that prowess, loyalty,
largesse (generosity), courtesy, and franchise (the free and frank bearing that is visible testimony to the
combination of good birth with virtue) have been regarded as classic virtues of a good knight and the
association of these qualities with chivalry has been established as early as in Chrétien de Troyes’s
romances (c.1160-90). See Keen 2.

" Tucker suggests that “worship” in Malory could mean “deeds of valor,” but has connotations of glory and
honor. It also implies “nobility,” as the term “worship” or “worshipful” is never applied to common people.
Tucker 65-67. On the other hand, P. J. C. Field suggests that “worship” means “honor” in two senses: noble
idealism of mind and high reputation. See Field 49.
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largely silent about his feats. Read in light of Kimmel’s theory that masculinity is largely
a homosocial enactment, Merlin’s masculinity is not validated because his peers do not
give him credit for his contributions.

The silence about Merlin’s achievements might indicate a gender tension between
Merlin and the knights. Giving that Merlin can command the world with his intellectual
and discursive power, put beside his supernatural abilities, the knights’ military and
physical prowess would amount to very little. What would have been very evident to them
is that Merlin is someone who evidences powers far beyond their ken, and if he is not
quite a “man,” according to their purview, he is certainly someone whose mystical
abilities are capable of calling the significance of their masculinity into question. In
addition, Merlin is the architect and insurer of Arthur’s most fundamental and necessary
power of rulership, thus the masculinity of the knights might well have seemed
diminished by virtue of Merlin’s questionable yet superior status. On the other hand, the
knights’ indifference toward Merlin’s feats could suggest their inability to comprehend
Merlin’s intellectual and mystical powers. In this regard, the silence of the knights may
not necessarily have anything to do with either validating or not validating Merlin’s
masculinity, but may rather be an implicit articulation of their fear or jealousy of the
absolute unknown he represents.

That Merlin is positioned as external to the Arthurian male homosocial mechanism is
further highlighted in his portrayal as a man lacking of high birth and in good looks,
which are two key requirements in the culture of male homosocial bonding in the
Arthurian realm. “Worshipful” knights such as Launcelot, Gareth, and Tor are men of
noble lineage and refined in physical appearance.® Merlin, by contrast, is a “deuyls son”
(devil’s son, IV.1, IV.13). There are no detailed descriptions of Merlin’s body or face in
the text, nevertheless, it can be inferred that he is far from good-looking, strong, or big, all
of which are components of ideal masculinity evidenced in Malory’s portrayal of worthy
knights such as Launcelot and Gareth. Except for one instance that tells how he changes
his shape into the likeness of a fourteen-year-old child (1.20), Merlin is often referred to or
appears as an old man (1.20), a beggar (1.1), and a poor man (1.3).° On one occasion, he is
portrayed as a “chorle” (churl),'® clothed in black sheep skins, big boots and a russet
gown with a bow, arrows and wild geese in his hands (I.17). Notably, Merlin’s physical
strangeness might signify his presumed asexual nature. Based on these depictions,
Merlin’s physical appearance is in direct contrast to the valorous knightly images that
populate Malory’s lifeworld. His lack of a fine physical appearance, together with his
demonic origin, reinforces Merlin’s deficiency in terms of normative masculinity and
highlights the fact that he does not “fit in” according to the cultural logic of the Arthurian
gender system.

& For the depictions of Launcelot’s, Gareth’s, and Tor’s physical appearance, see VI.8; XII.4; III.1; VIL1.

° In Geoffrey of Monmouth’s The History of the Kings of Britain, however, Merlin is initially depicted as a
lad. See Geoffrey of Monmouth 167.

10 “Churl” can mean peasant or countryman. The term usually connotes contempt or disparagement. See
Oxford English Dictionary, Second edition 1989.
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Throughout the work, Merlin’s magical gift is assumed to derive from an evil
paternal inheritance— the “deuyls crafte” (devil’s craft) as it is referred to by a knight
(II1.14). King Lot and his allies also ridicule Merlin’s supernatural prowess by calling him
a “wytche” (witch, 1.8), a “dreme reder” (dream reader, 1.9), and a “fayter” (faiter,
meaning deceiver or impostor, 11.10). Although the mocking of Merlin might be projected
as mere bias (Lot being Arthur’s major rival), it nevertheless marks Merlin as an anomaly
and groups him with the marginalized. His diabolic birth and magical prowess articulate
his “otherness” which positions him externally to the Arthurian male homosocial realm.*

Furthermore, Merlin’s prophetic ability, a gift which endorses his supremacy as
supernatural agent who channels knowledge between the secular and the divine realms,
does not help him to bond with other men. Most of the Arthurian knights find no interest
in his political prophecies. At various times, Merlin warns Arthur of his doom (1.20; 11.11),
warns of Launcelot and Guenever’s adultery (III.1), and cautions Arthur to keep his
scabbard safe (11.11; 1V.1),"? yet Arthur pays little attention to Merlin’s “uncomfortable
predictions,” a term coined by Rachel Kapelle to refer to Merlin’s prophecies (78).
Perhaps, as noted by Kapelle, Merlin’s foreknowledge is an unwelcome intrusion into the
Arthurian community in that “he represented a voice that they did not always wish to
hear” (78). The story of Arthur’s massacre of infants born on May-day aptly illustrates
Merlin’s poor peer relations because of his foreknowledge. As recounted, Merlin discloses
Mordred’s date of birth (May-day) to Arthur.”® The information leads to Arthur’s mass
murder of many children born that day in an attempt to eliminate his future nemesis.'*
Arthur’s selfish act reproduces precisely King Herod’s slaughter of the holy innocents as
described in the Gospel of Matthew, in his mad attempt to intervene and kill his perceived
future rival, Jesus Christ (Matthew 2: 16-18). Merlin, however, does not comment on or
criticize Arthur’s misconduct. Considering that Merlin is portrayed in the text as a judge
of knightly morality (for instance, 1.17; 111.12-15)," his silence implies that he might be
Arthur’s accomplice in this crime. Reinforcing this interpretation, many barons who lose
their infants are very displeased and “many put the wyte on Merlyn more than on Arthur”

1 Some critics suggest that to stress Merlin’s significance as Britain’s political prophet and kingmaker,
Malory omits Merlin’s birth and greatly decreases the element of magic in his portrayal of Merlin. See
Spivack 18; Harding 146; Parker 70. Caxton, on the other hand, hardly mentions Merlin in his preface to Le
Morte Darthur. The only time he speaks about Merlin is to refer to “how Merlyn was assotted,” implying
Merlin’s fatal romance with Nimue, in his brief introduction of Book Four.

12 The scabbard can prevent anyone who carries it from bleeding if wounded. Merlin foresees that Morgan
will steal it and attempt to kill Arthur.

3 Mordred is Arthur’s illegitimate son. Arthur begets Mordred in his illicit affair with his half sister
Margawse. Merlin predicts that Arthur will die at the hands of Mordred.

4 Arthur orders all the children born on May-day to be put in a ship and left in the open sea. All of them but
Mordred die in a shipwreck. Mordred is saved by a man who takes care of him and brings him to Arthur’s
court when he reaches fourteen years old (1.27).

!> Merlin once denounces Arthur’s brutal slaughter of King Lot’s men in battle, saying to him that God is
angry with him because of his excessive killing (1.17). In another incident, Merlin scolds Pellinor for not
providing succor to a lady and reveals that the lady is in fact Pellinor’s daughter. Merlin prophesizes that
because of his misconduct, Pellinor is to be abandoned by his most trusted friend when he is in the greatest
need (111.12-15).
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(many place the wite [blame] on Merlin more than on Arthur, 1.27).%® Viewed through the
lens of Kimmel’s concept that masculinity is largely a homosocial enactment, Merlin’s
reputation and masculine honor is blackened as the barons hold him responsible for the
crime, which also goes a long way toward confirming Merlin’s supposedly demonic roots.

At another time, Merlin informs Arthur of his future entombment underground, then
asks Arthur: “had ye leuer than al your lands to haue me ageyne” (had you rather than all
your lands to have me again, 1V.1). Merlin seems to be soliciting sympathy from Arthur,
a decidedly non-masculine gesture. Arthur responds simply with carelessness: “syn ye
knowe of your aduenture, puruey for hit and put awey by your craftes that mysauenture”
(since you know of your adventure, prepare for it, and put away by your crafts that
misadventure, IV.1). The indifference implicit in Arthur’s remarks further supports my
argument that Merlin is projected as an anomaly who is positioned as external to the
Arthurian male homosocial bonding system. Once he is imprisoned in a cave by Nimue,
Merlin is quickly forgotten by his peers and even by King Arthur himself.

I have thus far examined Merlin’s otherness in the contexts of issues such as visual
strangeness, supernatural abilities, and demonology. Arthur’s entire saga represents a
transition from the ancient pagan practices of the past, and the newly arrived Christian
imperatives of Arthur’s court. In this way, Merlin is the axial figure who symbolizes that
transition, since his role delivers Arthur out of the pagan dangers of the past, and ushers
him into his role as a Christian king, one who heralds the Grail quest undertaken by the
Round Table Knights. However, as the narrative progresses, Merlin is marginalized,
revealing a contradictory portrayal of Merlin. Initially he serves as an absolute necessity
in his role as Arthur’s mentor, savior, and supporter, yet his eventual apparent “othering”
by Arthur, signifies that for all of his help and his many favors given, he has fallen to the
status of a “necessary evil,” a “corrupt” if essential advisor who has worn out his
welcome.

Merlin's Validation Complex

Merlin is unable to bond with the Arthurian men by means of superior intellect and
magical prowess. Together with his demonic origin, inferior physical appearance, Merlin’s
magical prowess is another essential factor that contributes to his exclusion from the
Arthurian male homosocial bonding. Viewed in light of male homosocial theories that
women are often employed as conduits of male homosocial bonding, Merlin’s wooing of
Nimue can be read as his attempt to prove his manliness and to bond with the Arthurian
men. Simply put, Merlin is compelled to validate his manhood through heterosexual
activities with Nimue, whose high social ranking would have helped elevate Merlin’s
ranking in the male homosocial realm if he had succeeded in his amorous pursuit.

In Malory, women are conventionally treated as markers of manhood (Armstrong 17,
36-37). Merlin says to Arthur once that “a man of your bounte and noblesse shold not be

'® It is also a recognized sociological phenomenon that groups attribute blame to “outsiders” to maintain
group cohesion.
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without a wyf” (a man of your bounty and noblesse should not be without a wife, IIL.1).
At one point a damsel laments Lancelot’s bachelorhood, saying “[S]yre knyghte, me
thynketh ye lacke, ye that are a knyghte wyueles, that ye wyl not loue some mayden or
genntylwoman...and that is grete pyte” (Sir knight, me think you lack, you that are a
knight wifeless, that you will not love some maiden or gentlewoman...and that is great
pity, VI.10). In the Arthurian community, Launcelot and Tristram’s respective amorous
relations with Guenever and Isoud, for example, facilitate their bonding with other
Arthurian men: in particular, Launcelot with King Arthur and Tristram with Palomides.*’
Further, their potency, revealed through their respective sexual activity with Guenever and
Isoud, also allows them to validate their manliness.’® As if to validate his manhood to
other men, Merlin leaves Arthur’s chivalric enterprise for Nimue, the highest ranking lady
in the realm of magic. Recalling Merlin’s aforementioned revelation of his future
imprisonment in a cave to Arthur, Merlin’s pursuit of Nimue clearly establishes that he is
looking to regain his former stature in Arthur’s eyes by telling him about his courting of a
“dangerous” woman, one of the oldest forms of homosocial bonding known to men.
Unfortunately, Merlin’s romance with Nimue reveals his debased, lecherous self—a man
lacking in sexual self-control. Worse, impelled by his desire for Nimue, Merlin
transgresses his role as the positive magician by abusing his magical knowledge.

The text tells that Merlin is infatuated with Nimue, he “wold lete haue her no rest,
but alweyes he wold be with her” (would let have her no rest, but always he would be
with her, IV.1). Overruled by his passion for Nimue, Merlin “wold haue had her pryuely
away by his subtyle craftes” (would have had her privily [secretly] away by his subtle
crafts, IV.1). Notably, Merlin’s passion for Nimue is dictated purely by sexual desire
rather than by the true love that Launcelot feels for Guenever.'® Nimue herself tolerates
Merlin’s harassment only because she wants to learn his magical arts. To protect her
sexual honor and virginity, she tactically makes Merlin swear that he will never use magic
as a means to overcome her. Taking advantage of Merlin’s folly, Nimue learns much
secret knowledge of his magic during their trips together. Finally weary of Merlin’s
constant sexual advances, Nimue decides to get rid of him (IV.1). One day when Merlin
shows her a secret underground cave, Nimue tricks him into going inside, then with her
magic, blocks the entrance and imprisons Merlin forever. Merlin’s death can be read as a
symbol of the neutralizing of his magical prowess and as a metaphor for his emasculation,

" The exchange of Guenever between Arthur and Launcelot cements the bonds between them and benefits
the collective wellbeing of the Round Table Fellowship. Through the transaction of his queen to Launcelot,
Arthur is able to keep Launcelot’s service, and through Launcelot’s valorous deeds Arthur’s eminence and
that of the Round Table Fellowship is elevated. Launcelot, at his end of the bargain, is able to establish
superior status by being identified as the queen’s lover. See also, Armstrong 193. The bonding between
Tristram and Palomides is manifested in their rivalries and is enacted through their shared desire for Isoud
(See Book X, chapter 86, for instance).

18 Sexual virility is universally regarded as a key component of ideal masculinity. See Gilmore 223;
Bullough 41.

19 The depiction of Merlin’s carnality partially coincides with the love Malory so condemned in his
contemporaries, that “nowadays men can not loue seuen nyghte, but they must haue alle their desyres”
(nowadays men cannot love seven night but they must have all their desire, XVI111.25).
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because his magical prowess is the most direct, and the only real signifier of his
masculinity, as indicated in the dichotomy of positive masculine magic and malevolent
feminine magic framing his demise at the hands of Nimue. His attempt at sexual
domination of Nimue is a dual failure of masculinity: he fails to dominate her sexually,
and he is symbolically castrated by being trapped inside the cave, which is a classical
feminine space in Western (Freudian) symbolism. Nimue delivers Merlin back to the
womb, yet not in the fashion he desires, a trope on Merlin’s libidinal foolishness, further
suggesting that he had not what it takes to master either the sacred feminine wisdom that
Nimue embodies, or her female sexual desire.

In this story, Merlin’s desire impels him to abuse magic: he first tries to use his
magic to persuade Nimue to have sex with him, and then he voluntarily transfers magical
knowledge to her in the hope that this will convince her to go to bed with him. Merlin’s
action speaks for his transgression because as the paragon of the positive magician,
Merlin should only use his magic to support Arthur and his community, rather than to
satisfy personal lust. Also, magic used to support Arthurian society is gendered as
masculine, while magic used to harm the Arthurian community or satisfy personal lust is
gendered as feminine. As evil sorceresses usually resort to magic for sexual purposes, by
using his magical knowledge as currency to buy Nimue’s virginity, Merlin is
metaphorically feminized. He is no different from evil and lustful sorceresses such as
Morgan le Fay, who utilizes magic to imprison Launcelot in an attempt to sleep with him
(VI1.3). Merlin’s desire for Nimue blinds him to his own self-destructiveness, an
absolutely unforgiveable thing for one gifted in his magical way. Although Merlin
predicted his fateful falling under her spell to Arthur well in advance of his imprisonment
in the cave, he nevertheless allows himself to be overruled by irrationality, which has long
been equated with the feminine. Merlin’s desperate and pathetic pursuit of Nimue
bespeaks his failure to stand to in his (masculine) authority as a wizard.

Merlin fails to bond with Arthurian men through his relations with Nimue. He also
fails to configure his masculinity through Nimue. Worse, his unsuccessful sexual
advances towards Nimue invite suspicion about his sexual potency, a key attribute of ideal
masculinity in Malory. Viewed through Kimmel’s and Flood’s concepts of male
homosociality, Merlin’s tragic end illustrates a paradoxical functioning of male
homosocial bonding in Malory. Male homosociality demands Merlin prove his manhood
to other men by means of women. Yet it also requires Merlin to prioritize his duty to
Arthur and the community over his desire for Nimue. When Merlin deserts “his divinely
ordained quest of the kingdom’s welfare for the sake of self-gratification” (Goodrich 102),
he is ultimately punished by “shameful death” (1.20), a metaphor for emasculation, which
refers to a man dying at the hands of a woman in Malory. This taint on Merlin’s manhood
is highlighted by the contrast between his death and Arthur’s “worshipful death” at the
hands of men on the battleground (1.20).%

20 Merlin once warns Arthur that because of his incest with Margawse, God will punish him to die at the
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Merlin’s ignoble death articulates a contradictory aspect of male homosocial bonding
in Malory which is distinguished by an incompatibility between heterosexual desire and
homosocial allegiance and obligations. How does this problematic concept of
homosocial manhood relate to the gender ideology of Western culture? The dominant
Western gender ideology is primarily characterized by the conceptual binaries of
man/woman and masculine/feminine (Song 12; Cixous and Kuhn 44). Viewing women as
markers of manhood and conduits of male—male relations, Kimmel’s and Flood’s concepts
of homosocial manhood highlight these rigid binaries, emphasizing heterosexual relations
as crucial sites for cultural construction of masculinity and masculine identity in the West.
Female sexuality is a key factor in the paradoxical functioning of male homosocial
bonding as embodied in Merlin’s tragedy. Merlin’s death is a result of his desire for
Nimue. Female sexuality, however destructive a role it may be given, nevertheless proves
the centrality of heterosexuality in the construction of normative masculinity in Malory.
Problematic as it is, the homosocial paradox, as demonstrated in Merlin’s romantic misery
and wretched end, discursively reinforces the binary oppositions of man/women and
masculine/feminine as fundamental characteristics of Western gender ideology. In
addition, in his relations with Nimue, Merlin’s individual failing, in which his magic plays
a crucial role, confirms that masculinity is also a heterosexual enactment. Nimue’s
rejections of Merlin’s sexual advances and her trapping him underground bespeak her
judgment on and denial of Merlin’s masculinity.

As Sue E. Holbrook points out, after Merlin’s entombment, Nimue replaces Merlin
and carries on in his role as Arthur’s advisor and guardian (771). She saves Arthur from
the treacherous Morgan le Fay (IV.9-10, 16) and the lustful sorceress, the Lady of
Annowre (IX.16). She also provides aid to Arthur’s knights such as Pellinor (II1.5, 12-15).
More significantly, as Holbrook suggests, she is depicted as Sir Pelleas’s devoted and
loving wife (771), so that her virtue and chastity form a strong contrast to Merlin’s lechery.
The work thus highlights virtue and chastity as important attributes expected of a positive
magician. Merlin’s romantic misery exposes his failure to hold himself to the high
standard required. On the other hand, by depicting Nimue as the new guardian of the
Arthurian community, Malory provides another representation of femininity. In addition
to the archetypal portrayals of Arthurian females as evil, lustful sorceresses or weak,
distressed damsels, femininity is also a supportive and nurturing force in the male
homosocial realm. After all, it is Nimue and other ladies who take the dying Arthur to the
Isle of Avalon and give Arthur’s men hope of the return of the king.?* The shift of gender
roles between Merlin and Nimue then raises the following questions: what is the cultural
significance in terms of gender ideology in Nimue’s outwitting and displacing Merlin as

hands of his bastard son Mordred on the battlefield. Merlin then comforts Arthur that at least his death will
be a worshipful death, whereas his own will be a shameful one.

2L Arthur is fatally injured in his battle with Mordred. Witnessed by Sir Bedevere, Arthur is taken to Avalon
(the legendary magical realm) by Nimue, Morgan, the Queen of Northgalis, and the Queen of the Waste
Lands to have his wounds healed. But Arthur’s death is soon confirmed when his tomb is discovered in a
chapel (XXI1.5-6).
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the new guardian of the Arthurian community by having him imprisoned in a cave? Does
it reflect certain anxieties about gender identities that may have been present during the
publication period of Le Morte D’Arthur? In Merlin’s portrayal as initially a seemingly
asexual man, as Arthur’s advisor and court magician, then as someone of poor peer
relations, a lecherous man, and a romantic loser, what is really at stake in this gender
tension between Merlin, the knights, and Nimue?

In Le Morte D’Arthur, heteronormativity is one of the key aspects that define
masculine identity (Armstrong 36-7). In addition, masculinity is regulated by homophobia,
which is clearly illustrated in Launcelot’s comic encounter with Sir Belleus, in which the
fear of male—male sexual desire or physical intimacy is addressed. In this instance,
Launcelot finds a pavilion in a forest and, tired from traveling, he quickly falls asleep in it.
Sir Belleus, the owner of the pavilion, arrives shortly afterwards, and in the darkness, he
mistakes Launcelot for his paramour. Lying down next to Launcelot, he “toke hym in his
armes and beganne to kysse hym” (took him in his arms and began to kiss him, VL.5).
Launcelot leaps to his feet and runs outside the minute he feels “a rough berd kyssyng
hym” (a rough beard kissing him).? Sir Belleus, realizing that he is about to have sex
with a man, promptly follows behind with his sword in hand. Not knowing each other’s
identity and thinking that each bears hostile intent to the other, they start fighting. As a
result, Launcelot inflicts a severe wound on Sir Belleus. The fighting scene is nevertheless
eroticized—without the protection of armor, the knightly body is permeable and invites
penetration. Even though Launcelot and Sir Belleus eventually find out it is a
misunderstanding, this amusing incident presents homosexuality or homoeroticism as a
transgression in terms of proper manly conduct, and likewise damaging to masculinity.*®
On the other hand, Armstrong comments on Launcelot’s unintended erotic acts with Sir
Belleus, “Lancelot’s immediate and violent reaction reflects an awareness of the potential
danger of homosexual rumor and reputation that overshadows such a community of
males” (94). Homophobia as a key aspect of male homosociality in Malory is clearly
manifested. This finding is in line with conventional views proposed by critics such as
John Boswell (1980), James A. Brundage (1987), and David F. Greenberg (1988) who
suggest that Western culture has become more and more homophobic since the late
Middle Age (Mieszkowski 21-49). Malory’s conception of homosocial manhood as
represented in Le Morte D’Arthur stands for the hegemonic definition of masculinity in
his era, given his aristocratic background and “noble and dyuers gentylmen of thys
royame of Englond” (noble and diverse gentlemen of this realm of England) as his

22 Kathleen Coyne Kelly notes that the beard “serves as an unambiguous sign of sexual sameness. It reveals
the two knights’ ‘mistake’ at the same time that it covers up the possibility that Lancelot might have
followed through with his lovemaking.” See Kelly 60.

28 Although there is an instance of Launcelot sharing a bed with Sir Kay (V1.11), it is presented as an
arrangement made by the host instead of an invitation from Launcelot to Kay or vice versa. Armstrong,
however, reads it as an acceptable and nonthreatening act, suggesting that Launcelot and Kay’s lodging
together reinforces the heterosexual gender binary in the text, “with those more ‘preux’ and valiant knights
occupying a masculine position in opposition to those less martially adept knights occupy a more
subservient, ‘feminine’ role.” See Armstrong 91.
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projected readers. In this regard, Merlin gives negative confirmation of the requirements
of male homosocial bonding. To ease the buried anxiety about homosexuality which
might have been provoked by Merlin’s seemingly asexual nature, Merlin is feminized as
someone with poor peer relations, who, in an attempt to validate his masculine status,
foolishly seduces Nimue and ultimately dies a shameful death at her hands. In staging this
outcome, Malory establishes and implicitly reinforces heteronormativity as a crucial
definition of masculinity, which is regulated by homophobia. On the other hand, the
gender tension between Merlin, the knights, and Nimue, indicative of a buried anxiety
about homosexuality, further supports and reinforces Kimmel’s observation that
homophobia is a central organizing principle in the Western definition of manhood (131).
Thus does this cycle of tales transmit a prescriptive set of behaviors and role models
structured around the tensions between heteronormativity, homosocial bonding,
homosexuality and homophobia. The text’s compelling rhetorical gesture is to provide an
exciting and complex challenge to readers to decode these paradigms and contradictions
according to the received notions of masculinity and homosocial desire that informed the
cultural logic of chivalry and knightly virtue during Malory’s day.
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Abstract

Research on writing via computer-assisted language learning (CALL), particularly for
learners of English as a foreign language (EFL), has documented a great number of
benefits. Yet how teacher beliefs impact their practices in a web-supported learning
environment has not been fully explored. This study is to investigate whether teacher
beliefs lead to different approaches to utilizing blogs as a tool for a writing curriculum.
Two Taiwanese teachers from two universities in central Taiwan were selected because of
the co-created syllabus for implementing blogs as the web-supported writing tool in
classes and the similar teaching activities that they utilized in process-oriented writing
instruction. First, qualitative methods of in-depth individual interviews and a group
interview afterwards were conducted for investigating teachers’ beliefs. Then two
retrospective protocols of teachers’ feedback were also explored for their patterns of
feedback provision, such as the frequencies of teachers’ correction on students’ errors as
well as their feedback on the content-wise issues. The analysis of interview data identified
four categories, namely 1) teachers’ teaching in general, 2) teachers’ feedback provision in
different modalities, 3) teacher beliefs in error correction, and 4) teachers’ beliefs in
web-based feedback. Further analyses of both qualitative and quantitative data suggest
that teacher beliefs in the treatability of errors contributed to their selective error
correction. In addition, teacher beliefs in the feasibility of online teacher feedback varied
greatly and led to their different adaptation of it. Furthermore, teachers’ experience also
mediated their implementation of feedback on error correction and content-wise issues.
Finally, pedagogical implications of the study suggest the important role that teacher
beliefs play in sustaining the practice of CALL.
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The Role of EFL Teacher Beliefs in Web-Supported Writing Instruction and Feedback Practices

Introduction

While the product-oriented approach in writing instruction addresses writing as a
final result of student’s performance and treats students’ errors critically, the recent trend
of writing research shifted from product-oriented to the process-oriented approach. As
Deqi (2005) pointed out, the change to a process approach in writing instruction
represented as a “paradigm shift (Reid 1993)” (p. 67), which led to greater amounts of
peer and teacher feedback on facets of writing beyond error correction.

The debate over which approach’s treatment of errors is more conducive to fostering
EFL learners’ writing accuracy continues to be waged due to many and opposing findings
in the research on written feedback. For example, Truscott’s research on error correction
(1996, 2001, 2004, 2007, 2010) has indicated that teachers’ error correction feedback does
not contribute to students” improved writing accuracy, whereas Ferris (2001, 2002, 2004,
2006, 2007, 2010) argues that the documented reduction of student errors across drafts
indicates that they do indeed attend to teachers’ error correction and adapt their revisions
accordingly. Nevertheless, it is likely that teacher provision of feedback may vary in
different teaching contexts and factors, such as real-time or online interaction and teacher
beliefs in teaching writing could lead to their different patterns of providing teacher
feedback. It can be seen from the studies in error correction that teachers’ beliefs have not
been taken into much account regarding how their beliefs interact with their feedback on
students’ writing issues, including linguistic errors particularly in web-supported learning
surrounding, namely a “blend of both face-to-face experiences and online interactive
activities” (Liang & Bonk 2009, p. 3) (Face to face will be abbreviated as f2f hereafter).
Such exploration can reveal EFL teachers’ teaching, their provision of written feedback in
the language classroom and how their beliefs influence their practices. Blogs, for example,
have been integrated in EFL/ESL writing classes and abundant research has been
conducted to investigate the effects of blogs on enhancing students’ writing ability with
respect to vocabulary capacity, more complex grammatical structures, and critical
thinking skills. (e.g., Arslan & Sahin-Kizil 2010; Fellner & Apple 2006; Jones 2006;
Liang 2010; Miyazoe & Anderson 2010; Mynard 2008; Zhang 2009). Yet how teacher
beliefs interact with their feedback practice in a web-supported EFL writing classroom
has not been fully explored. Thus, this study aims to fill part of that gap by investigating
whether teachers’ beliefs contribute to different feedback practices in the blended learning
context.

Literature Review

Teacher Beliefs
Definition of Teacher Beliefs

Teacher beliefs have come under examination by researchers with respect to
pre-service teachers, for example (e.g., Lee, Tsai, & Chai 2012; Teo & Chai 2012; Teo,
Chai, Hung, & Lee 2008). What is exactly meant by the term “belief”, however, is foggy
in the literature. Several terms have been used simultaneously in the research of teacher
education to understand teachers’ values or their knowledge systems concerning language
teaching. With a comprehensive review of studies in teacher cognition, Borg (2003),
however, seems to use the two terms, beliefs and cognition, interchangeably to refer to the
same concept when discussing teacher cognition. He further characterized the notion of
“teacher beliefs” by stating that teachers make instructional decisions and choices “by
drawing on complex, practically -oriented, personalized, and context -sensitive networks
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of knowledge, thought, and beliefs” (p. 81). In a similar vein, Zheng (2009) reviewed
teacher belief research on EFL pre-service teachers. Noting the ambiguity existing
between the two terms “knowledge” and “beliefs” in the literature, Zheng (2009) defined
teacher beliefs as ‘the complexity of teachers’ mental lives underlying their practices.” (p.
74). To sum up, in this study teacher beliefs were referred to as a teachers’ knowledge
system with respect to language teaching and learning and a network that teacher would
tap into when it comes to decision making in instruction.

Trends in teacher beliefs have been related to those concerning language teaching in
general (Basturkmen 2012; Pajares 1992), grammar teaching (Borg 2003; Eisenstein
-Ebsworth & Schweers,1997; Connelly & Clandinin 1988; Elbaz 1981; Kagan 1992;
Kagan & Tippins 1991), literacy instruction (Phipps & Borg 2009), and pronunciation
instruction (Baker 2013; Chiu 2008). As teaching ESL/EFL writing has surfaced as the
most challenging among the four language skills, external factors, such as large class sizes
or grading work overload, also pose difficulties on teachers’ writing instruction. Given the
inherent complexity of teaching writing, how teachers think about their work and what
their mentality towards teaching writing play critical roles in their choice of teaching
approaches and feedback practices in an EFL writing classroom (Borg 2009, 2011,
Calderhead 1996). Khanalizadeh & Allami (2012) investigated how teacher beliefs have
impacted on EFL writing Instruction and the findings suggested that teacher beliefs on the
basis of three views, namely product-oriented, process -oriented, and
socio-cultural-oriented, were not associated with their education, gender, and teaching
experience. Furthermore, the majority of the teachers still held product-oriented
perspective as critical in writing instruction.

With the advance of computer technology it is more achievable to
communicate in the written language of English, comparing to paper-based writing. In a
similar vein, the use of web-supported writing instruction provides EFL learners with
considerable opportunities to write and to communicate beyond the time constraint and
the onsite classroom. Increasingly, writing teachers have incorporated web-supported
tools into their writing courses. Writing on the web is not simply a distribution channel for
students’ work anymore, but a more engaging and meaningful process of self monitoring
and peer interaction. Researchers (e.g., Lin, Chen, Liaw, & Liou, 2005; Wible, Kuo,
Chien, & Liu, 2001) have discussed and urged the use of computer-mediated writing in
the EFL class and two of the most widely-studied tools for writing are the blog and the
wiki. The blog and the wiki offer prominent features for EFL writing and are
pedagogically open source platforms that provide a solid ground on social interaction and
collaboration (Godwin-Jones, 2003; Su, 2005). Furthermore, the advantages of
computer-based writing instruction have been investigated since two decades ago (e.g.,
Beauvois, 1997; Gruber, 1995; Robinson-Staveley, 1990; Sullivan & Pratt, 1996). Many
Taiwanese researchers (e.g., Chao & Huang, 2007; Lin, Chen, Liaw, & Liou, 2005; Wible,
Kuo, Chien, & Liu, 2001; Yang, 2009) have discussed and urged the use of
computer-mediated writing in the EFL class. Nevertheless, Petko (2012) argued that
despite the availability of computers and the Internet in many schools, many factors
remained influential in determining teachers’ willingness to use technology in the
classrooms, and among them teacher’s competencies and beliefs are still considered
essential.

Correspondence and Mismatches Between Teachers’ Stated Beliefs and Their

Practices
Studies in teacher beliefs have shown that there are correspondence and mismatches
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between teachers’ stated beliefs and their classroom practices due to many contextual
factors, such as students’/parents’ expectations or administrative pressure (e.g., Kim 2006;
Lim & Chai 2008; Mak 2011; Ng & Farrell 2003; Phipps & Burg 2009). Basturkmen
(2012) indicated that novice teachers’ stated beliefs deviated from their classroom
teaching mainly because of this changing process that they were in whereas experienced
teachers’ beliefs were inclined to be more corresponding to their teaching practices due to
their teaching experience. Lee (2009) extrapolated correspondences and mismatches
between secondary teacher beliefs and written feedback practice and indicated that
teachers spent more time on language form whilst they believed accuracy is not the only
factor leading to good writing. Furthermore, teachers inclined to attribute their constraints
of practicing their beliefs in reality to external factors, such as the exam culture or
pressure from their institutions. However, it is still inconclusive how those factors
contribute to the matches and mismatches between teachers’ stated beliefs and their
teaching behavior.

Teachers’ Practices of Feedback in the EFL/ESL Writing Classrooms

Writing instruction has long held a central position in the teaching and learning of
English as a second/foreign language. There is an extensive body of research on EFL/ESL
writing instruction, and much attention has been paid to the usefulness of teacher
feedback on error correction and that of their feedback on higher order writing concerns in
improving student writing. After the publication of Truscott’s (1996) article, which claims
that error correction does not improve students’ accuracy in writing, many studies have
been conducted to further validate or invalidate the claim (Btichener, Young, & Cameron
2005; Ferris 1999, 2002, 2004, 2006, 2007, 2010; Truscott 1999, 2001, 2004, 2007, 2010).
On the basis of abundant research findings in CF, Ellis (2009) reviewed research in CF
and proposed a guideline to assist in teacher’s provision of feedback in the classrooms. He
argued that error correction appears to be beneficial to L2 acquisition regardless of oral or
written CF (Bitchener & Knoch 2010; Bitchener, Young, & Cameron 2005; Sheen 2007;
Ellis, Sheen, Murakami, & Takashima 2008). This viewpoint clearly speaks against
Truscott’s claim. As Ellis (2009) concluded, “CF is clearly a topic of importance in
teacher education programs, not least because of the growing evidence that it can play an
important role in enhancing both oral and written linguistic accuracy, the key issue is how
to handle this complex issue.” Thus, it is important to understand teacher beliefs in
feedback provision as to explore the relationship between their patterns when offering
feedback in the classrooms and students’ expectations and/or perceptions of corrective
feedback (Hyland 2010). Sheen (2010) conducted a study attempting to investigate the
effects of both oral and written corrective feedback (CF) on L2 learners’ acquisition of
English articles. One critical perspective of this study was whether the explicitness of
corrective feedback affected learners’ learning of the target linguistic feature. Students
were divided into four groups in which three of them were the experimental ones for oral
and written feedback and the other was the control group. The findings showed that the
explicitness of CF was the significant factor in enhancing students’ acquisition of the
features. The type of feedback emphasized in this study, however, was predominantly
associated with that in error correction, not content-wise issues and the role of teacher
beliefs in the provision of written feedback was still not clear.

Stepping away from the question of which feedback type is ideal, Diab (2005)
argued that while ESL writing research encouraged teachers to provide feedback on
content and organization, in reality most of the teachers focus on correcting students’
linguistic errors. In light of the controversy that surrounds form-focused feedback versus
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content-based feedback, Diab examined teacher beliefs with regard to their responses to
ESL writing. The results showed that teachers addressed both grammar/sentence-level and
content-wide concerns. A factor not explored by Diab’s (2005) study is whether and how
teacher beliefs about teaching ESL/EFL writing have impacted the types of feedback they
prefer to provide.

Notably, a majority of the research into ESL/EFL writing instruction has taken place
in a western context. Writing instruction in eastern and western context has been
differentiated with regard to teachers’ teaching styles, political issues (Casanave 2003), as
well as the influence of cultures (Hamp-Lyons 2006; Hamp-Lyons et al. 2001; Lee 2008;
Lee & Coniam 2013). Thus, it is critical to understand teachers’ writing instruction in an
eastern context. Lee (2008) conducted a study to understand teachers’ practice of
providing written feedback in secondary education in Hong Kong. Many teachers in this
study indicated that they had to provide error corrections on students’ compositions in
order to meet student and parent expectations as well as administrative demands, although
this ran counter to their beliefs that written corrective feedback was not beneficial to
students. This study, while providing a valuable window into Asian teachers’ beliefs about
paper-based writing feedback, did not explore the relation between teacher’s online
feedback and teacher beliefs.

To fill the gap between teacher beliefs and classroom practices, Hyland (2010)
asserted that “the global reach of English suggests that need for wider ranging research on
teachers’ beliefs and practices to reflect the myriad variety of context where feedback on
L2 writing 1s given and used.” (p. 175). This statement highlights the importance of
understanding teachers’ beliefs in teaching ESL/EFL writing and why it is critical to
examine how teachers provide written feedback on form and content. Hyland went on to
cite a number of studies which had stressed the limitations of web-based feedback
capabilities as the basis for her push for further research into how web-based feedback
could be best used in combination with face-to-face and peer feedback. Thus, in response
to Hyland’s observations, and grounded in the literature, this study aimed to explore the
following questions in the context of college education in Taiwan:

1. What are teacher beliefs in terms of teacher feedback practices in web-supported EFL
writing instruction?

2. What is teacher beliefs’ role in their provision of written feedback in an EFL
web-supported writing environment?

Method

Participants

In selecting the participants for this study, the framework postulated by Mishra and
Koehler (2006) has been employed. TPCK (i.e. technological pedagogical, content
knowledge) is based on Shulman’s (1986) notion about teacher knowledge as being a
function of pedagogical and content knowledge, known as PCK. Schulman’s PCK
framework attempts to explain how aspects of content knowledge can be organized and
integrated into pedagogies to make a subject matter more suitable for instruction. By
adding a technological component (T), Mishra and Keohler (2006) argued that
contemporary teachers have to adapt to the rapid progress of educational technology and
should actively develop their ability to apply technologies to enrich their teaching and
thus postulated the TPACK framework, which underpinned the intersection of the three
types of knowledge. Nevertheless, the three individual types of knowledge in this
framework were addressed to locate the two teachers’ expertise without considering the
intersection of the three areas of knowledge.
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In light of this framework, the two selected participants in this qualitative study were
Ming and Ping (names are pseudonyms). Ming is a male part-time novice instructor at a
public university with a PhD degree in curriculum and instruction. Ping is a female
full-time experienced writing instructor in the English department of a private university
with a PhD degree in applied linguistics. Ping had been an English teacher for more than
ten years and was a very experienced instructor. Her teaching specialty is English
compositions and had taught writing classes for many years. In addition, Ping became
interested in CALL (computer-assisted language learning) years after she obtained her
PhD degree and henceforth combined web-based teaching approaches in her writing
classes. Ming’s teaching specialty is using technology to teach English of different
language skills and taught part-time when the study was conducted. The focus features of
the two teachers were the following: First, they both had teacher training in Teaching
English as a Second Language (i.e. Ping has a PhD degree in applied linguistics and Ming
has a master’s degree in TESOL). Second, they both had the three types of knowledge
indicated in the TPACK framework (Mishra & Koehler, 2006). Third, they both had
strong motivation in using technology or web-supported writing approaches in the
classrooms. Forth, they both employed technology for students to provide peer feedback.
Furthermore, the course syllabus was co-created by the two teachers and integrated
blog-writing into writing courses during the same semester at their respective institutions;
thus, ensuring a high level of agreement in essentials, such as teaching content and
approaches. Fifth, they co-constructed the syllabus and used similar methods in their
writing classes.

Students from the two classes were composed of those with greatly varied English
proficiency levels. Ming’s class was a cohort of students at a public university, entailing
much higher English ability. In contrast, Ping’s students’ English proficiency was much
lower than those in Ming’s class. The prominent differences between the two cohorts of
students could be distinguished by their writing on blogs with regard to length and the
complexity of students’ compositions. Students were required to write descriptive and
narrative compositions and were assigned to comment on three of their peers’ writing on
blogs based on the consecutive school ID. For instance student whose school ID was
number one had to comment on those students whose ID numbers are No. 2, 3, and 4
consecutively and so forth (see appendix C for more details).

Data Collection

In order to obtain analyzable data regarding teachers’ beliefs about providing written
feedback, two individual interviews, and one group interview were conducted, and
retrospective reports about feedback practices were collected from the teachers. Both the
individual interviews and the group interview were semi-structured and were conducted in
English (see appendix A and B). The individual interviews lasted about 40 to 45 minutes
each whereas the group interview lasted about 40 minutes. The interviews were recorded
and transcribed, and member checking was administered to ensure the authenticity and the
correctness of the transcripts. With respect to the retrospective reports, the researcher
randomly selected three pieces of students’ writing from their blogs for each teacher
respectively to aid for in their reflections on the feedback they may have given their
students. Furthermore, the syllabuses for both classes were also collected as artifacts to
provide further details concerning the teachers’ beliefs and their instruction.

Data Analysis

Content comparison method was utilized for the interview data and the frequencies
of types of written feedback were calculated for the retrospective reports. The interviews
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were analyzed by first identifying concepts in the data. Initially, two overarching themes
were identified. (a) teachers’ conceptions concerning EFL writing and their provision of
written feedback on student blogs (b) comparison between teacher beliefs in providing
written feedback in paper-based and web-based modality. In addition, another researcher
was invited to reexamine the codes, categories, and subcategories in order to confirm the
trustworthiness of the data analysis protocols. The agreement rate between the two
researchers on the coding scheme of the categories was 90%. Satisfactory relocation of
two problematic categories was achieved via negotiation.

Results

The Findings from Qualitative Data

The analysis of the data revealed four major categories (a) Teachers’ teaching in
general (b) teacher’s feedback provision in different modalities of writing instruction (c)
teachers’ beliefs in error correction (d) teachers’ attitudes towards and beliefs in written
feedback to online and analog writing. All of the main categories and the subcategories
are shown below in Table 1, and will be concisely discussed in the analysis. Furthermore,
the findings were combined with the TPACK framework (Mishra & Koehler, 2006)
indicated in the method section to elucidate the relationship between teachers’ beliefs and
the conceptions with the premise in mind that Ping has more content knowledge than
Ming while Ming has more technological knowledge than Ping because of their
specialties in language education and the differential teaching experience.

Table 1: Categories and the subcategories identified in the interview data in
combination with the TPACK framework.

Main category TPACK Subcategory
framework
Teachers’ teaching | PK Teaching approach
in general PK Teaching procedure
Teachers’ feedback | TK Online feedback
provision in CK F2f feedback
different modalities
Teacher attitudes CK Selective /no correction
towards and beliefs | CK Explicit/ implicit correction
In error correction  "ci¢ Raising students’ metacognitive awareness of
errors
Teacher attitudes TK Immediacy of teacher/peer feedback
towards and beliefs | TK The implementation of online feedback
in web-based
feedback

Note: 1. TK means technological knowledge; PK means pedagogical knowledge;
CK means content knowledge.

Teacher’s Teaching in General

Teaching approach

Both teachers utilized a mixed process writing and genre writing approach in their
classrooms whilst integrating web-based writing with face-to-face instruction.
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The teaching method that I applied...is based on the process writing...a mixture of
genre-based and process-based writing (Ming)

Basically similar to Ming’s process writing and the genre-based (Ping)

The genre-based process writing approach focuses on the development of content
and appropriate organization of writing, thus shifting teachers’ focus of correction to
helping students express their thoughts and ideas about the topic in question.

Teaching procedure

Despite the similar teaching approach that both teachers applied in their writing
classes, their teaching procedures varied to some extent. The following are brief
descriptions of their teaching procedures.

First (1) will encourage them or the positive part of writing, so positive comments,
always needed at the very beginning. And then ... turn to...some area they need to
improve. (Individual interview: Ping)

Actually we have three steps. The first one is compliment and suggestions, and
correction...blog. So they will follow the three steps...we also give them a guideline
that they can focus on in terms of the organization, content, and grammar. (Individual
interview: Ming)

Both Ming and Ping follow a determined set of steps in their teaching procedures.
Differences did emerge, however. Ping usually started her class with a mini-lesson and a
short in-class writing activity on which she gave her students feedback immediately. In
Ming’s class, he usually started with brainstorming activities followed by drafting and
revising.

In essence, both Ping and Ming had similar teaching approaches due to this
co-constructed syllabus as well as their similar background in language teaching. Hence,
their pedagogical knowledge was approximate and did not differ to a great extent.

Feedback Provision in Different Modalities

Online Feedback

Both teachers indicated that they provided students with online written feedback
because of the functions that blog writing can offer. In blog writing, teachers address more
of the content and organization. The following is an excerpt from Ping to show her
feedback behavior in the online modality.

No, blog writing, you cannot correct them (errors)...Comments in the blog should be
talking more about the content or the organization. (Individual: Ping)

As can be seen from the excerpt, Ping did not give much error correction on students’
blog writing but focused more on content issues. Similarly, Ming emphasized on the
content as well.

F2f feedback

To complement the online feedback provided to students’ online writing, teachers
provided feedback via focus class instruction and individual conferences outside of the
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class time. The following are two excerpts from interviews regarding the face-to-face
feedback that they provided in the real classrooms.

Usually, for these two writings, since all the students are writing in (on) the web, so
in the class, I can do oral feedback by showing the example | have targeted.
(Individual: Ping)

| think teacher-student conferencing is good. | also want to show the student’s
individual essay on the screen, and everybody can read it... and give the feedback at
the same time. (Individual: Ming)

Both Ming and Ping targeted common issues that they found in many students’
writing regardless of the issue types, for classroom discussions. The teachers addressed
both the local errors and the content issues so as to show students what they could do later
to improve their own writing. However, teachers may put a different emphasis on their
provision of feedback when teaching students face-to-face. Ping, for instance, indicated
that she would focus on the organization of students’ writing in the real classroom. This is
type of negotiation and reciprocal feedback can hardly be achieved on the internet due to
the impossibility of getting all of the students online at the same time. Thus, Ping
addressed more of students’ errors in f2f feedback, which also showed that her possession
of content knowledge was more than Ming’s because of her rich teaching experience in
the traditional classroom setting.

Teachers’ Attitudes towards and Beliefs in Error Correction

Selective correction or no correction

Given the fact that students made errors in writing most of the time, it is not likely
for teachers to correct all of the errors. Both Ming and Ping engaged in selective error
correction practices, and sometimes opted to simply not correct errors at all. The below
excerpts illustrate one of their rationales for doing so.

| remember there’s a research by a scholar at Ching-Hua University, Truscott’s, he
did the experimental design and there’s no difference teachers who correct the errors
and who don’t. So based on that paper, | believe we can do adequate correction
rather than comprehensive.

(Individual: Ming)

Another important reason that teachers selectively corrected or did not correct
students’ writing errors was their emphasis on developing writing fluency over accuracy.
Furthermore, one more critical aspect of teachers in choosing to selectively correct errors
is their belief about the treatability or the prominence of errors (Bitchener et al., 2005).

Researcher: So why are you giving this kind of, correct errors selectively?
Ping: Because | believe these are treatable errors... The other parts, the other ones are
untreatable...those are lexical grammatical one. (Individual: Ping)

Both teachers held somewhat similar perspectives on selectively correcting errors.
They believed that some errors were more treatable than others, that common errors were
more worth addressing than uncommon ones, and that correcting some errors would not
be useful as the represented aspects of the language beyond students’ current language
proficiency.
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Explicit/Implicit correction

Ping and Ming varied in the ways that they provided error correction. Whereas Ming
dwelled on what he called implicit correction, Ping preferred a simple and direct approach.
The following are two excerpts from them to illustrate their attitudes towards the
explicitness of error correction.

Ming:=-.1 copy and paste the sentence. ... It’s very implicit...I copy and paste the

sentence, but I say “Oh, there’s a grammatical error” or fragment...I didn’t point out.
(Individual: Ming)

For example, if | say, talk about SV agreement, | will point (it) out, show them
some examples, and they will see how many (same kind of errors) they have made.
(Individual: Ping)

As can be seen from the examples, Ming did not give students the correct forms of
the grammatical errors but attempted to elicit reflections and self-correction from students.
Ping, on the other hand, would show her students explicit examples of the errors that have
been made in the majority of students’ writing. In addition, both stated their purposes of
utilizing explicit/implicit correction were to raise students’ metacognitive awareness of
their own errors.

Teachers’ Beliefs in Web-based Feedback

Immediacy of teacher/peer feedback

Both teachers mentioned the openness of the web and how this openness is beneficial
to both students and teachers with respect to tracking students’ progress in writing.

| prefer web-based feedback. The feedback can be reviewed... over and over
again...So feedback, if it’s web-based, probably they (students) can review it at
night time, or when they need it.  (Individual: Ping)

| prefer web-based feedback, and I can see how students modify their essay after
they receive my suggestions or comments, and what kind of modification they have
made through this process. (Individual: Ming)

Although the feedback that Ping provided was traditional in that it was oral and
directed at the whole class, it was facilitated by a modern web-based environment. She
was able to see her students’ writing immediately, and, therefore, responded both orally
and on-screen immediately, which resulted in the immediacy of teacher feedback.
Furthermore, both teachers stated that the immediacy of online teacher/peer feedback led
to collaborative learning because online feedback was available for all the learners to
view and, therefore, any students could learn, not just from one’s errors, but from the
errors of others as well. An excerpt by Ming illustrates this perspective.

When we use the web-based environment, we want to bring in the peers, peer
feedback; otherwise there is no reason to use a web-based platform...also we want
more people to read the students’ essay...I believe the openness of the web
environment. (Individual: Ming)

The implementation of online teacher feedback
The teachers’ habits of providing online feedback reflected their differing beliefs
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about the effectiveness of teacher feedback on students regarding viewing teacher
feedback before or after performing peer review. Ming required students to offer peer
feedback on blog entries before giving his own. In contrast, Ping did not do peer feedback
first but provided her feedback on students’ blogs immediately.

Okay, the blog writing, if I give any comment before peer feedback activity, | think
my comments will influence students’ (opinions). Or they don’t know what to say, so
I’d better let them say it first.

(Individual: Ping)

It is shown that teachers’ beliefs in the implementation of online feedback
affected their priority of giving feedback when combining peer feedback in the online
environment. It was Ping’s concern that if she gave her feedback online; then all of the
students would read it immediately and it may lead to students’ lower motivation in giving
their peer feedback. However, Ming’s choice of applying peer feedback prior to teacher’s
feedback suggested that students’ preview of teacher’s feedback was not a concern to him.
When explaining this phenomenon with the TPACK framework, it seemed that Ming
considered it the first priority for students to provide their feedback on their peers’ writing
before his own and this different priority may have been attributable to his abundant
training and specialty in educational technology while Ping still regarded it important for
her students to obtain teacher feedback first.

The Findings from the Quantitative Data

Table 2 below illustrates the two teachers’ error correction, based on their
retrospective reports.

Ping Ming
Linguistic | Grammar 17 6
errors Spelling 1 0
Punctuation 1 0
Cohesiveness 7 0
Word usage 3 2
Content- | Coherence 0 2
related Organization 0 4
issues Content/ideas 2 6

At first glance, it appears that Ping administered error correction more than Ming,
which contradicts what she claimed in her interview about focusing on content and
organization issues. However, as Ping indicated in the interview, she tended to made more
error correction because students asked for it. This stands in agreement with many studies
that have concluded that ESL/EFL learners prefer teachers’ written feedback on their
errors to feedback on content (Lee, 2008). However, she pointed out students’ linguistic
errors and content-related issues mostly in face-to-face situations or during the individual
teacher-student conferences outside of the class time. Ming’s feedback numbers
corresponded closely to his claim regarding putting emphasis on content-related issues.
As can be seen in Table 2, Ming addressed content/idea issues more than the coherence
issue. He also frequently pinpointed students’ issues of organization issue. In contrast,
Ping corrected more of students’ linguistic errors, in particular grammar errors.

The difference between the two teachers’ provision of feedback on varying aspects
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of students’ writing is probably due to their teaching experience and their individual
understanding of students’ expectations from teachers. Ping, as an experienced instructor
at the college level was very aware of her students’ expectations for writing classes. Ming,
who is a novice teacher, may not have had much understanding regarding his students’
expectations. Furthermore, the students’ English proficiency varied a great deal between
the two classes, which may have caused the different patterns of feedback provision
between the teachers in retrospective reports.

Discussion

The two teachers’ beliefs in providing online feedback have been affected by their
expertise as well as their personal exposure and preferences to the rapidly advancing
technologies available to instructors. They preferred web-based feedback due to their
familiarity with tools and feasibility of the online learning environment, and due to their
beliefs that open access for students to review teachers’ and peer’s feedback is of benefit
to students. Part of the findings contradicted with the results of Khanalizadeh and
Allami’s (2012) study and the probable factors of the differences between the current
study and Khanalizadeh and Allami’s (2012) may lie in the sample size and the research
methods. Nevertheless, both teachers in the current study did not discard the more
traditional methods of teaching in writing, but reinforced instruction through the
application of technology.

As the results suggested, Ping and Ming implemented different types of feedback in
different modalities and gained insight into how to raise their students’ awareness of
different writing problems. Furthermore, both teachers harbored different levels of
concerns with respect to the effects of peer feedback on students’ comments on their
peer’s writing. In this aspect, teachers’ teaching experience mediated their decisions on
the priority of giving teacher and peer feedback online.

Both teachers’ beliefs in error correction and feedback on other writing issues have
been tremendously influenced by research findings in ESL/EFL writing and their
academic training in the field of study. For example, Ping mentioned that her beliefs in
feedback provision have been formed based on her understanding of research findings and
her experiments with her own students over years of instruction of the same course. Ming,
on the other hand, established his teaching beliefs formed when receiving academic
training as a graduate student. Figure one shows the relationship between the three types
of knowledge, the two teachers’ beliefs, and how they have contributed to their teaching
from different perspectives.

Technological Knowledge - Teachers’ teaching in general

.“,.vProvision of teacher feedback

.yAttitude toward and belief in
......... error correction

"""""""" AAttitude towards and beliefs in
web-based feedback

Pedagogical Knowledge \:‘Teacher belief in

Content Knowledge writing instructi

Figure 1: The TPACK framework, teacher beliefs, and teachers’ teaching

In figure 1, the dotted arrow indicated the extent to which teachers’ knowledge of
different areas was co-related with their beliefs and eventually their teaching behaviors.
For example, language teachers who did not have much knowledge or strong interest in
using technology in the classroom may not provide any online feedback or even adapt
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online peer feedback. The two teachers in this study, however, possessed different levels
of the three types of knowledge and their beliefs in writing instruction reflected their
teaching behaviors despite the fact that they both advocated the use of technology in
language teaching.

The findings of the study indicated that there is a gap between teacher beliefs and
their actual practices in a web-supported EFL classroom. This gap seems to be a common
artifact among EFL teachers as they respond to factors, such as students’ expectations that
teachers will provide comprehensive error correction of their writing (Lee, 2010).
Regardless, teachers’ deeply held beliefs in error correction and other feedback on student
writing still greatly influenced their teaching and feedback provision in the classroom.
Ping, for example, gave mini lessons based on common errors in the online writing, and
went through students’ in-class writing immediately in order to identify and address major
errors and other writing issues with students during in-class. Ming focused more
frequently on issues of content, organization, or ideas yet still corrected students’
linguistic errors from time to time. It is likely that due to Ming’s students’ much higher
proficiency level, it is not critical for him to correct students’ grammatical and lexical
errors all the time and he could therefore direct more of his attention to the content of
students’ writing.

Teaching implications

In this section, we will discuss implications for the future of teaching EFL writing in
a web-supported context. In accordance with the findings, teachers’ knowledge as well as
their ability to combing online writing tools into their writing instruction can enrich their
teaching in general (Bache and Taslaci 2009). The implications of teachers’ shift towards
online writing instruction, and the implications of both teachers’ perspectives and
adaptations to this shift, indicate that f2f feedback is changing shape dramatically.
Teachers will have to implement different types of f2f feedback in order for analog
correction to stay relevant and research suggests that they need to stay relevant because
they offer things that digital feedback avenues cannot provide. Furthermore, teachers’
awareness of their roles in such a blended learning environment should be emphasized to
a greater extent. (Motteram and Sharma 2009) Put differently, an ever-expanding variety
of online writing activities are available (e.g., error logs or writing logs) as well as
differing forms of feedback in the online and analog modalities, and teachers need to
know how to best employ all of the above in order to raise their students’ error awareness
and foster self-correction and autonomous learning habits in the long run.

In order to make informed decisions about the use of many CALL tools, EFL writing
teachers will need to know students’ strengths and weaknesses in English writing before
the class officially begins. Teachers may, for example, ask students to write a short
paragraph of self-introduction online. A further analysis of students’ writing pieces will
help teachers establish a learner profile as a data base on blogs and take notes to document
each student’s potential writing ability at the time. Through the integration of online
writing as well as types of feedback, such as peer feedback, teachers can ask students to
compare their own writing errors with their peers and then divide students into small
groups based on the errors or writing issues that they have made in common so that they
can work collaboratively to enhance their writing accuracy and fluency simultaneously
through the utilization of online writing tools. Teacher’s role in the instructional setting
will be as facilitators and should provide students at different proficiency levels with
variant guidance in writing when combining CALL in writing instruction. For students of
lower levels, more emphasis can be placed on their grammatical and lexical aspect in

114



The Role of EFL Teacher Beliefs in Web-Supported Writing Instruction and Feedback Practices

addition to the content and teachers can utilize many online tutoring tools to help students
correct their linguistic errors first and then teachers are able to pay more attention to
students’ content issues. To assist students of higher writing ability and through the
employment of online writing tools, teachers can direct more of students’ attention to their
content-related issues by pinpointing how they have presented their thoughts and ideas in
their writing and how the logic behind their writing may have been affected by their first
language or how their writing can be revised to be more compatible with English writing
styles. Additionally, through updating learner’s online writing profiles throughout the
period of instruction teachers can see the progress that students have made. The learner
profiles can also provide teachers with important information regarding what has been
missing in students’ writing and how teachers can fill the gap through various writing
practices and activities in both online and f2f situations.

Conclusion and limitations

This study has contributed to the field of ESL/EFL education research by exploring
teachers’ beliefs in web-based writing instruction and their feedback provision. Whilst the
qualitative data showed that both teachers’ stated beliefs in writing instruction have been
interacted with research findings in ESL/EFL writing and with their own academic
training, the quantitative data indicated that teachers’ teaching experience plays a role in
mediating their beliefs and feedback practices when giving peer and teacher feedback
online. Students’ expectations appear to be particularly influential in teachers’ decision
about what types of feedback to provide their students with.

There were limitations to this study. Because it is a qualitative study, the teacher
beliefs that have been identified here cannot be generalized to other EFL teachers who are
also currently teaching at the college level but may lack the technological knowledge held
by the two teachers in this study. Furthermore, the two participating teachers’ knowledge
about integrating technology in their classrooms may have precipitated beliefs about
teaching EFL writing and feedback provision that were different from those of traditional
EFL writing teachers. Finally, a larger sample of teachers would provide more
comprehensive information on teacher beliefs in relation to feedback practices in a
web-based context.
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Appendices

Appendix A

Prompts for individual teacher interviews

1. What are your beliefs regarding paper-based feedback and web-based feedback when
teaching EFL writing?

2. What do you usually do to correct your students’ errors in writing? Are there any
aspects of errors that you put more emphasis on when commenting on your students’
writing? Why?

3. Do you mark errors selectively or comprehensively? Why? Can you also
describe and explain your preferred error feedback strategies.

4. Has your previous training given you any idea about how to provide feedback on
student writing? What do you know about “‘effective’’ feedback?

5. What kinds of feedback to student blog writing and their wiki space writing do you
usually give and why?

6. How have your beliefs in teaching EFL writing been changed after teaching this class?

7. How do you feel about teaching writing at the college level and how long have you
been teaching writing classes?

8. What else can you think of concerning teaching ESL/EFL writing, responding to
students’ papers?

Appendix B

Prompts for the group interview

1. What teaching methods in writing do you usually use in your classrooms and why?

2. How do you think responding to your student’s blog writing may assist in your
writing instruction?

3. How do you feel about giving feedback to your students’ blog writing and what
would you pay attention to when giving your students feedback?

4. What else can you think of concerning teaching ESL/EFL writing, responding to
students’ papers...?"(Adapted from Diab, 2005)

Appendix C

The course content and assignments of the two writing classes

Content & Assignment

e Introduction of the course syllabus

Web-based writing orientation (i-writer, blog)

Pretest: Timed essay in 40 mins

Blog (1): Set up a personal blog space & self introduction

Writing process: Pre-writing (listing)

Writing genre: Descriptive http://www.roanestate.edu/owl/Describe.html
In-class exercise: Describe a person

Blog (2): Continue your class into a 400-word easy

Writing process: Peer editing

Writing genre: Descriptive

In-class exercise: Training of giving peer comments

Feedback on blog(2): Provide peer feedback to 3 classmates with consecutive
school ID numbers

e Writing process: Revising
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Writing genre: Descriptive
In-class exercise: Training of revising
Blog (3): Revise blog (2) into a 500-word essay based on the feedback received

Writing process: Pre-writing (mind mapping)

Writing genre: Narrative http://www.roanestate.edu/owl/Describe.html
In-class exercise: Describe an experience

Blog (4): Continue the class draft into a 400-word easy

Writing process: Peer editing

Writing genre: Narrative

In-class exercise: Story summary

Feedback on blog (4): Provide peer feedback to 3 classmates

Writing process: Revising

Writing genre: Narrative

In-class exercise: Timed essay with a mind map (An inspiring
person/event/book )

Blog (5): Revise blog (4) the draft feedback into a 500-word essay based on the
feedback received
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Yangzhou School—the Elite of Qian-jia Scholarship: Ruan
Yuan’s Achievements in Confucian Classics and the
Reconstruction of Confucian Ethics

Lily Zhang”
Abstract

Qian-jia scholarship excelled both in textology and Confucian philosophy where
Yangzhou scholarship developed both learnings in the spirit of great erudition and
innovation. Ruan Yuan was among the top Yangzhou scholars in both textology and
Confucian philosophy. Based on the premise, the author presents Yangzhou school as the
essential elements in Qian-jia scholarship while investigates the common style of
Yangzhou school and Qian-jia scholarship. However, the style was not particularly
prevalent at the time. The argument starts off by building bridges among “Qian-jia
scholarship,” “Yangzhou school” and “Ruan Yuan” in section 1; section 2 describes Ruan
Yuan’s contribution to Qian-jia scholarship with his “collections and preservations of
classic literatures”; section 3 depicts Ruan Yuan’s achievements promoting Qian-jia
scholarship in Chinese semantics which include “meanings derived from pronunciation”
in etymology, verification of terms, proofreading of ancient books and epigraphy; section
4 illustrates the increasing depth of Ruan Yuan’s “Neo-Confucian philosophy” which
consists of Ruan Yuan’s Taoist concepts of wares, controlling of desires, “mutual respect”
in Confucian ethics (theory of ren) and conclusion. It is intended to have a glimpse at the
relations among Yangzhou school, Qian-jia textology and Neo-Confucian philosophy.

Keywords: Yangzhou school, meanings derived from pronunciation, Neo-Confucian
philosophy in Qian-jia , controlling of desires, mutual respect
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Abstract

The Elizabethan common players had a humble beginning. The 1572 Act for the
punishment of vagabonds classed masterless and unlicensed ‘“fencers, bear-wards,
common players in interludes and minstrels” etc. as rogues, vagabonds, and sturdy
beggars. Nevertheless, by the 1590s when Shakespeare started writing his major plays for
the Chamberlain’s Men, acting, at least what was done by the two officially licensed adult
companies in London, was a bona fide occupation.

Although the word “profession” has been freely used to describe the job of
Elizabethan common players, the appropriateness of this usage is not certain since the
word can only be applied in its broadest sense. We therefore need to begin by examining
the meanings of “profession” in the context of the early modern period. This examination
is then followed by a look at the history of the emergence of commercial theatre in the
early sixteenth century to see how the common players’ professionalism evolved. Finally,
concepts of profession will be used to discuss Shakespeare’s treatments of players and
play-acting in his dramatic works.

Shakespeare’s representation of players’ dependence on aristocratic patronage lags
behind the reality of the commercial success of licensed companies. Yet, in suggesting
players’ unique license to change identities and create theatrical illusions, pointing out the
skills required to create such illusions, and not to mention composing psychologically
complex characters for lead actors of his company, Shakespeare affirms that acting was on
its way to become a profession.

Professionalization involves division of labour and specialism in a society. The rise
of the common players should be seen as part of the dynamics of occupational
specialization in early modern England as a result of economic, social, and cultural
changes of the times.

Keywords: acting, common player, profession, Shakespeare
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Professionalization of Acting in Shakespeare’s England

Introduction

Elizabethan theatre is an undisputed success story in the narrative of Western theatre
history. The development of the commercial theatre is narrated as an almost unstoppable
progress. The protagonists are the enterprising theatre managers, skilful players, and
talented playwrights (with Shakespeare towering above everyone else). The villains are
the interfering civic authorities, puritans, and government censors. Navigating the
dangerous waters of political and religious controversies and judiciously allying
themselves with powerful patrons, the ever-resourceful theatre troupes managed to
produce works that not only appealed to contemporary audiences but also fascinated later
generations of theatre practitioners and literary scholars alike. Elizabethan theatre seems
to demonstrate the virtue of a competitive commercial environment in fostering
professionalism. The success story is so brilliant that it is sometimes considered a model
for theatrical excellence.

Besides the achievements of Elizabethan dramatists, the rise of the common players
is another familiar aspect of the golden age of English theatre, a rags-to-riches story. To
emphasize the humble beginning of the players, historians often draw attention to the
1572 Act for the punishment of vagabonds, which classed masterless and unlicensed
“fencers, bear-wards, common players in interludes and minstrels” as rogues, vagabonds,
and sturdy beggars. With the construction of permanent playhouses in London from 1576
on, so the story goes, players prospered to such a degree that in the early seventeenth
century some of the most successful of them applied for or assumed coats of arms,
symbols of the gentry. Though only a few players eventually became property owners,
many more managed to support themselves and their families with earnings from
performances in public places and private houses. Indeed, in the fifteenth century acting
in interludes was becoming a financially viable occupation; and the players of interludes
may be described as “professional actors” in the sense that they made a living from acting.
Professional acting dominated Elizabethan theatrical scene in contrast to the mainly
amateur-based medieval theatre.

As presenters of epoch-making dramas of Marlowe and Shakespeare, the Elizabethan
common players are also seen as a new breed of performers, distinct from other
entertainers, such as minstrels, mummers, dancers, and jugglers. The occupation of acting
was so new, argues M. C. Bradbrook in The Rise of the Common Player, that the
Elizabethan society initially had difficulty conceptualizing the social position of the actor:
“Having no place in the scheme of things, he had no place in society” (40). Moreover, as
Glynne Wickham remarks, “at no time during the fifteenth or the sixteenth century was
society at large prepared to admit that acting should be recognized as a full-time
occupation on a par with other crafts or professions” (188).

Nevertheless, by the 1590s when Shakespeare started writing his major plays for the
Chamberlain’s Men, acting, at least what was done by the two officially licensed adult
companies in London, was a bona fide occupation. No longer social outcasts, members of
the licensed troupes went about their business just as everyone else in other trades. They
had come a long way since the days of travelling players. Yet, they did not have an
organization to set standards of their work or define qualifications for entry into the
occupation: Elizabethan common players were not only very different from modern
professional actors who are trained in drama schools and have union membership; they
were also different from their contemporaries whose work was regulated by guilds or
professional bodies.

Since Shakespeare was himself an actor, his view on this profession should be of
great interest to us. In Shakespeare the Actor and the Purposes of Playing, Meredith Anne
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Skura notes the rarity of professional actors in the dramatis personae in Elizabethan and

Jacobean drama despite the profusion of metatheatrical devices in many plays. Even when

a plot calls for professional actors, they tend to be seen in a great lord’s house rather than

on a public stage. Shakespeare’s portrayal of professional actors cannot be more low-key:
Although his own experience lay primarily on the up-to-date public stage in
London, Shakespeare’s players all conform to the outdated antitheatricalist’s
image of the player as itinerant, a proud beggar living on alms. In a period when
players were moving away from aristocratic patronage to commercial theater,
Shakespeare accentuated the displacement and social inferiority implied by the
former. (85)

Perhaps our imagination of the origin of Elizabethan common players has been
strongly coloured by the wording “rogues, vagabonds, and sturdy beggars” in the 1572
Act; studies of players’ professionalization have tended to focus on the question of their
social status. Yet, professionalization means more than a rising social status: it involves
division of labour and specialism in a society. The rise of the common players should be
seen as part of the dynamics of occupational specialization in early modern England as a
result of economic, social, and cultural changes of the times.

Although the word “profession” has been freely used to describe the job of
Elizabethan common players, the appropriateness of this usage is not certain since the
word can only be applied in its broadest sense. We therefore need to begin by examining
the meanings of “profession” in the context of the early modern period. This examination
is then followed by a look at the history of the emergence of commercial theatre in the
early sixteenth century to see how the common players’ professionalism evolved. Finally,
concepts of profession will be used to discuss Shakespeare’s treatments of players and
play-acting in his dramatic works.

Meanings of “Profession”

Division of labour is one of the most fundamental social processes. And terminology
of work becomes more varied as work itself becomes more specialized. In the sixteenth
century a variety of words were used to refer to the colloquial term “job.” In the opening
scene of Shakespeare’s Julius Caesar, a Roman tribune halts some commoners on the
street and reproaches them: “What, know you not, / Being mechanical, you ought not
walk / Upon a labouring day without the sign / Of your profession? Speak, what trade art
thou?” (1.1.2-5). In this example, “profession” and “trade” are used interchangeably.
However, early modern people were aware of the hierarchy of jobs and of the nuances of
synonyms. A Jacobean pamphleteer writing in 1616 remarked:

Now | cannot tell what I should call the study of law, whether I should term it to
be a profession, a science, or an art; a trade, | cannot call it, yet there be some
that do think it to be a craft. . . . But I think it may rather be called an occupation.
(qtd. in Prest “Introduction” 13)
Apparently this pamphleteer could not decide easily the relative prestige of the study of
law in occupational ranks. But he was sure that “trade” was low on the hierarchy, and that
“profession” was high, with “occupation” in the middle. By the mid-seventeenth century
anti-professional critics would use “professions” to refer to lawyers, clergy, and medical
men, but not to tradesmen or artisans, and they could expect this distinction to be
understood (O’Day 14).

It remains a fact that the word ‘profession’ in the English language has many
contradictory denotations and connotations. In his Professional Powers: A Study of the
Institutionalization of Formal Knowledge, Eliot Freidson summarizes a semantic history
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of “profession,” beginning with meanings of “declaration, avowal, or expression of
intention or purpose” which originated in the practice of taking consecrated vows by the
clergy of medieval universities. As early as the sixteenth century, the term was used to
mean the three traditional learned professions of divinity, law, and medicine as well as,
conversely, any occupation by which people could make a living. The related word
“professional” and its antonym ‘“amateur,” too, carry reversibly positive or negative
connotations. In certain contexts, “professional” would suggest an ungentlemanly,
profit-making motive for undertaking an activity, whereas a gentlemanly “amateur” is
unconcerned with earning a living and therefore can pursue an activity just for the love of
it. This opposition contrasts the landed classes’ economic independence with common
people’s dependence on their own labour for any income. However, a “professional” job
implies good quality of work, but an “amateurish” job is poorly done. For professionals
can be seen as dedicated practitioners, cultivating special skills, so they deserve being
paid for their work; amateurs, on the other hand, lack the same kind of dedication to refine
their skills (21-24).

American sociologist E. C. Hughes uses license and mandate as the two key terms in
his thoughts on the professions. He thinks of “license” as something much broader than
the specific legal permission to carry out certain activities: “Society, by its nature, consists
in part of both allowing and expecting some people to do things which other people are
not allowed or expected to do.” Then, if members of an occupation have any sense of
community, “they will also claim a mandate to define—not merely for themselves, but for
others as well—proper conduct with respect to matters concerned in their work.”
Furthermore, when practitioners of an occupation collectively “presume to tell society
what is good and right for it in a broad and crucial aspect of life” and when society
accepts that presumption, a profession in the full sense of the word comes into being
(25-26). Modern medical and legal professionals, for instance, define the terms of our
thinking on matters such as health and justice.

Harold Perkin defines a professional society as one “made up of career hierarchies of
specialized occupations, selected by merit and based on trained expertise” (2).
Professional society in this definition is a logical continuation of industrial society and did
not come into being until after the First World War. Yet, the basis of the professional ideal,
selection by merit and trained expertise, was already evident in early modern professions.
The early modern English physicians and lawyers were beginning to claim expertise and
monopoly based on their esoteric knowledge acquired at universities or, in the case of
common lawyers, at the Inns of Court. Formal academic qualifications were what
distinguished them from both laymen and lower-status practitioners. However, in terms of
professional activities, the difference between qualified and unqualified practitioners was
not absolute. Legal services were provided by not only the institutionally affiliated
lawyers but also by a host of semi-professional or para-legal practitioners (Prest “Lawyers”
69). Medical care involved an even broader range of practitioners, from physicians,
barber-surgeons, and apothecaries, to women practitioners, immigrant practitioners,
midwives, clerics, and schoolmasters; in the countryside the cunning men and women
would use ritual, magic, and prayer to treat patients (Pelling 101, 109). On the other hand,
the professionals themselves did not always practice full-time but combined their
professional work with other activities. In short, the world of the early modern
professional and that of the layman still shared a lot of common ground.

If early modern concepts of profession were still fluid regarding legal and medical
practices, they were doubly so concerning the theatrical profession. For one thing,
Elizabethan common players did not have a monopoly on dramatic entertainment:
amateur civic dramas were still produced in the mid-sixteenth century, and students of
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grammar schools and universities were called on to perform plays before the monarch.
Moreover, although common players obtained licenses to tour towns and aristocratic
estates with their shows, they had to maintain the fiction that they were some noblemen’s
household servants rather than professional actors. There was no trade guild to set
standards of performance practices, regulate members’ conduct, or oversee newcomers’
training. Therefore, it was not possible for the players to speak as a community; they
claimed no mandate to define the nature of their work.

Professionalization of Acting

One factor set the players’ job apart from many other occupations: acting was so
bound up with traditions of leisure that some religious people even had difficulty
considering it “work”. We may look at the professionalization of acting in
sixteenth-century England in terms of a cluster of related concepts: work, occupation,
leisure, and entertainment. For the common players, acting was work, a set of activities
they did in exchange for money and/or other forms of reward. They worked when others
were off work, giving the latter entertainment to while away some leisure hours. The
professional actors came into being around the time when a new work ethic was
introduced following the Reformation, and their place in the society was fairly established
by the turn of the seventeenth century when the shift in the culture of entertainments in
England became more and more conspicuous. In the controversies about the common
players and their profession can be found competing visions of how people should
organize their everyday life.

In his influential study on the relation of Protestantism to Capitalism, Max Weber
observes how work was elevated by Protestants to be “a positive thing to be done well for
the glory of God and the preservation of the individual’s soul” (Anthony 42). Protestant
ideology dignified work and taught believers to think of their work as a calling willed by
God. This new ethic contrasts with not only the ancient Greek view of work as slavery,
ideally to be avoided by cultured citizens, but also the medieval sense of necessity of
working to ensure survival and to fulfil one’s duty to the lord. In the premodern world a
long work day of twelve or more hours was normal. Yet, “there could be little point in
working harder or more productively because, as the market economy was rudimentary,
there would be nothing to do with a surplus” (Anthony 30). The new discipline of work
helped solve economic and social problems facing England around the seventeenth
century. The ethos of diligent work pumped human resources into the economic life of the
country to power a burgeoning market economy. At the same time, the work ethic stressed
self-discipline and order, conducive to an orderly society.

Leisure, too, was redefined. As Protestant preachers praised the morality of work,
leisure came to be seen as a trap that would endanger the human soul. Traditional leisure
such as dancing, drinking, or gambling diverted people from serious work to sexual
promiscuity and self-indulgence. Physical exercise was fine if it strengthened one’s body
for work, but sports might encourage the sin of vanity when a person became proud of his
athletic expertise (Cross 27). There was also an economic argument against traditional
leisure. In a predominantly agricultural society, the pace of peasant life was dictated by a
rhythm of natural cycle, and a craftsman’s work was paced by demand. Work stopped
when the time of day or the weather did not allow it to continue. Religious or folk
festivals also meant days off work. In general, the characteristic of preindustrial labour
was “its preference for leisure over increased income.” When the economic situation was
favourable, artisans “often responded with working less and playing more rather than
attempting to accumulate wealth” (Cross 13). Unless the population changed its mindset,
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productivity could not rise. Protestant reformists managed to abolish many traditional
holidays and saints’ days and warned believers against idleness. However, the leisure ethic
proved rather tenacious among the masses, even after the industrial revolution.

Where there is leisure time to spend, some form of entertainment would be needed.
The Elizabethan common players, though lacking any fixed social status in the middle of
the sixteenth century, had behind them a history of “at least two hundred years of scenic
entertainment in English,” “with their inheritance of traditional skill in mounting shows,
singing, reciting” (Bradbrook 17). In the fourteenth and fifteenth centuries there were
mystery plays as well as civic and royal pageantry in cities, and minstrels’ shows in
noblemen’s households, college halls, and royal courts. These performance traditions later
were absorbed by the commercial theatre of the sixteenth century. However, unlike
Elizabethan professional theatre, the late medieval entertainment was closely connected
with seasonal festivities and major ceremonies: it was sponsored by the royalty, nobility,
landed gentry, or civic corporations and offered free to the spectators.

The sixteenth-century common players broke with medieval traditions. They began
by travelling around and offered their shows whenever and wherever a venue was
available, whether in a lord’s house or in an inn yard. After the building of playhouses in
London in the 1570s, performances could be held any day of the week, for several months
a year. To those who believed dramatic entertainment should be tied to festivities only, the
common players performing regularly “were living in a state of perpetual holiday”
(Bradbrook 45). The transformation of dramatic entertainment from an occasional to a
regular event was a function of the changing meaning of time. Leisure in preindustrial
societies “was closely tied to the agricultural cycle and was far more irregular than in our
rationalized industrial society” (Cross 20). However, in the towns where trade was the
main activity a different pattern of work and recreation could develop; the rhythm of six
days of work followed by one day of rest was more regular and yielded more work days a
year. Even puritans recognized the necessity of balancing work and rest (Cross 29). From
the point of view of professional actors, though this new pattern meant fewer days set
aside for rest and recreation, it indirectly severed the tie between festivities and
entertainment, which was a positive change for them. They, too, could work more
regularly. Indeed, some troupes even performed on Sundays.

The commercial activity of common players also broke the connection between
entertainment and patronage by the rich and powerful. Traditionally, entertainment was
“the private ‘Offering’ to a superior from his servants or dependents” (Bradbrook 46). The
servants could expect largesse from their lords in recognition of their effort, but they
should not think of their offering as a money-spinner. Indeed, the concept of patronage
continued well into the sixteenth and seventeenth centuries, and the professional theatre
troupes remained nominally the household servants of their noble or royal patrons.

For these powerful patrons, entertainment was part of their hospitality programme,
an obligation to provide food, drink, and amusement for their guests and inferiors
especially during festive periods. The hosts might not be personally interested in the kinds
of entertainment provided. Queen Elizabeth presided over shows by players, acrobats,
bear keepers, and dancers; she watched a performance by the Chamberlain’s Men on the
eve of Essex’s execution. King James watched a series of plays during the New Year
celebrations of 1613 even though he had just lost his son and heir less than two months
before. The two monarchs were indifferent to what they watched; they were simply
adhering to the “sense of the condescending obligations of magnificence”: holiday rituals
had to go on whatever the circumstances (Barroll 97-98). It was a privilege and an
obligation for those in power to provide hospitality and patronize entertainers. However,
when common players charged the spectators for seeing their shows in a commercial
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setting, they made every paying customer their patron.

Dramatic performance, originating in festivities and associated with days off work,
was naturally disapproved of by puritans. Consequently, the players’ work—the
preparation for and the actual presentation of entertainment—was regarded as idleness
rather than work, however arduous it might be. Worse, they were said to induce idleness
in the audience, drawing people away from honest work to indulge in pleasure. From
idleness it was a short step away from sin. The spate of antitheatrical writing, first in the
1570s and 1580s and later in the early seventeenth century, testified to the anxiety felt by
the deeply religious when the masses were not at work.

We do not know how many people in early modern England shared the antitheatrical
polemicists’ sentiments. But local authorities’ opposition to dramatic performances is well
documented. The lord mayor and aldermen of the City of London made several attempts
to restrict theatrical activities in London on various grounds, not all religious ones. Their
arguments won the approval of the Privy Council, which led to the restriction of public
performances to two adult companies in the capital in the 1590s. In some regions in the
province the officials also tended more and more to pay travelling troupes to go away,
especially after the 1620s. Some of the reasons were moral and religious, involving
puritans’ hostility to both playing and the players. There were also practical reasons for
restricting performances: for instance, to prevent the spread of diseases and public
disorder. During the economic depression of the 1620s local authorities not only cut down
on payments to players but were also concerned to protect the poor from wasting money
on entertainment (Keenan 179-80).

The vehemence of antitheatrical diatribes may give us the impression that players
were singled out as society’s scapegoats: their very visibility made them the easy targets
of criticism, not unlike today’s celebrities whose every move is watched and commented
on by the media. Indeed even today being an actor is still seen as somewhat outside the
normal way of life. E. C. Hughes observes:

[The occupations of artists and entertainers] seem to require, if they are to

produce the very things for which society will give them a living of sorts (or,

in some cases, unheard-of opulence), at least some people who deviate widely

from the norms more or less adhered to and firmly espoused by other people.

Their license is, however, periodically in a parlous state, and there seems no

guarantee that it will not, at any moment, be attacked. (30)
The Elizabethan common players had to obtain an official license in order to perform. The
formal license also implicitly licensed them to do certain things that others were not
allowed. The players were permitted to pretend to be someone else and to dress as their
roles required. Thus they were constantly flouting sartorial rules of the time, albeit only
on the stage: commoners put on aristocratic or even royal outfits and men wore women’s
clothes. In addition, as Hughes remarks, “many occupations cannot be carried out without
guilty knowledge.” The priest, for instance, must become an expert in sin to be able to
hear confessions and give penance (26). The players, too, must possess sufficient
knowledge about the minds and manners of princes, tradesmen, criminals, and madmen so
as to represent them convincingly on the stage. Of course, it was understood by all that
the pretence and disguise was framed within the theatrical presentation. But all the
criticism of players and playing proved that their license was often found suspect,
resented, and attacked.

By 1594 when the Chamberlain’s Men and the Admiral’s Men were given a
quasi-monopoly of performing drama in London, the common players were an established
presence in the English society. Professionalism developed as a result of changes in the
conditions of playing. The strolling players of interludes in the early Tudor period had to
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be much more versatile than the amateur players of medieval religious drama. As they
gave performances more than occasionally, they needed a variety of technical skills from
dancing, fencing, and acrobatics to mimicry and declamation. Because of the small size of
the troupe of normally four players, each of them had to be able to play several roles. The
most important skill that marked their professionalism was the ability to manage their
audiences: “how to obtain their attention in the first instance, how to maintain it thereafter,
knowledge of how to make them laugh or cry, knowledge of what would distract or bore
them, how not to lose their sympathy and how to avoid arousing their active displeasure”
(Wickham 190). Itinerant players learned to adapt their shows to the demands of different
playing spaces, occasions, and audiences.

The appearance in London in the 1570s of permanent playhouses furthered the
quality of stage performance by first improving the lives of common players: “For the
players London meant living in one place instead of travelling and more important,
enjoying a steady income” (Gurr 28). The troupe could also enlarge its membership,
which meant less doubling of parts, and use more elaborate props than was practical for
touring. When Henry Carey, the Lord Chamberlain, decided in 1594 to tighten the control
over playing troupes in the capital, he created two companies, allocated to each of them
half of the best players and plays then available and a playhouse close to the city, and
banned the rest of the players from working in London. Thus the top players of the time
were given the security to develop their business, free from the pressure of cutthroat
competition with rivals.*

The Chamberlain’s Men, of which Shakespeare was a sharer and principal
playwright, did not waste their privileged position in the theatrical business. Like their
chief rivals the Admiral’s Men, they adopted a commercially effective repertory system,
paying attention to theatregoers’ changing tastes. On the whole, they played more
comedies than tragedies. But when a type of tragedy was in vogue, e.g. the revenge
tragedy, they produced similar items. A dramatic formula or a subject that proved popular
would generate serials (Knutson 7). They scheduled a daily rotating programme,
combining new plays and revivals. This practice made good commercial sense. New plays
were more lucrative but more expensive to stage; doing revivals allowed the players time
to rehearse a new offering.

As theatre companies became better organized, they also took on more responsibility
of training young recruits for the job. It is not clear where famous Elizabethan clowns like
Richard Tarlton, William Kemp, and Robert Armin learned their skills. When Tarlton
performed with early companies, he was already an accomplished clown. Kemp moved
from one company to another and often performed as a solo comedian, famous for his
morris dance. Armin, who played many fool roles which Shakespeare wrote for him,
including Feste in Twelfth Night and Fool in King Lear, was a goldsmith’s apprentice
before taking up acting. However, some members of the King’s men, such as John
Heminges and John Shank, did undertake the training of boy players. Heminges was a
freeman of the Grocers’ Company, and Shank one of the Weavers’ Company. The
apprentice system was apparently quite flexible so that a freeman of a company could
actually train his apprentices in a different trade. The apprentices of Heminges and Shank
were, technically, trainee grocers and weavers, but the training they received was in acting
(Astington 77-78). Boy companies, such as Children of Paul’s and the Children of the

! The two companies’ quasi-monopoly of London theatrical scene turned out to be rather
short-lived. In the first decade of the seventeenth century, they were joined by a third adult
company, Worcester’s Men, and then a fourth, the Duke of York’s. The decade also saw the
temporary popularity of two boy companies, Paul’s Boys and the Chapel Children. See Gurr, The
Shakespearean Stage 1574-1642, 49.
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Chapel Royal, were another training ground for young players, trained by the
choirmasters in singing and acting. Former boy company members might later join adult
companies. The lead player in the Children of the Chapel Royal, Nathan Field, joined the
King’s men in his late twenties; he played Face in The Alchemist opposite Richard
Burbage’s Subtle (Astington 197). Apprenticeship in acting provided the companies with
a supply of young players to succeed older ones; skills and knowledge could be passed on
to a new generation.

Shakespeare and the Players’ Profession

As a member of the Chamberlain’s Men, Shakespeare was working in a financially
secure environment, relatively speaking. A steady job could mean that one could better
afford to invest time and energy in improving skills. As mentioned earlier, early modern
physicians and lawyers were beginning to assert their prestige by claiming trained
expertise; it is possible that licensed players could also seek distinction by emphasizing
their specialized skills. Commercial theatre had to persuade the society that its product
was of a higher quality. This was not necessarily easy to achieve for the players: civic and
private theatrical entertainments were still popular, and acting was regarded as within
everyone’s ability.

Theatrum mundi, the medieval notion that “God and Lucifer viewed mankind’s brief
struggle in the theatre of mortal existence as audiences watched actors strut and
gesticulate upon the stage” (Wickham 65), came down to the Renaissance and was
famously summarized in these lines: “All the world’s a stage / And all the men and
women merely players” (2.7.139-40) from Shakespeare’s As You Like It. Early modern
dramas feature plenty of characters who see themselves as players on the stage of life.
Coriolanus realizes towards the end of his career the hollowness of his role: “Like a dull
actor now / I have forgot my part, and I am out, / Even to a full disgrace” (Coriolanus,
5.3.40-42). In John Webster’s The Duchess of Malfi, the heroine, believing that her
husband and children are all dead, loses the will to go on living: “I account this world a
tedious theatre, / For 1 do play a part in’t ’gainst my will” (4.1.84-85). Allusions to
playing, especially in tragedies, tend to portray the activity as something indiscriminately
imposed on individuals right from their birth. As the grief-stricken Lear remarks on the
heath, “when we are born, we cry that we are come / To this great stage of fools” (King
Lear, 4.6.182-83).

If all the men and women are players, then playing cannot be an occupation. For,
according to E. C. Hughes, an occupation “consists in part in the implied or explicit
license that some people claim and are given” to do certain things that others are not
expected or allowed to do (25). Society does not need or allow everyone to do the same
job. However, the principle of division of labour does not apply when playing is seen, not
as a form of work, but as a metaphor for a condition of human existence.

Unlike the reluctant players on the stage of life, some characters in Shakespeare’s
dramas do voluntarily choose a role to play in the way ordinary people take up a trade.
Julia in The Two Gentlemen of Verona, Rosalind in As You Like It, Portia in The Merchant
of Venice, and Viola in Twelfth Night all don male clothing temporarily and pass
themselves off successfully as boys. They do not seem required to seek anyone’s
permission first. Given the strict Elizabethan sumptuary laws, these heroines enjoy a
degree of liberty beyond ordinary people’s wildest dreams. Their success in inventing a
different identity for themselves is so apparently unreal that it can only happen in a fiction.
In real life, only actors are allowed and expected to assume different identities, which is
the license of their occupation. The cross-dressing heroines and other characters skilled in
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disquising themselves, by the sheer artificiality of their actions, remind the audience of
the theatre and players.

The abundance of metatheatrical devices in early modern plays has often been
interpreted as a method of reinforcing the ancient notion of theatrum mundi, making the
audience see their real life as transient, insubstantial, and illusory as a stage play. At the
end of A Midsummer Night's Dream, Puck suggests the audience consider the whole play
“but a dream.” And Prospero in The Tempest dismisses his actors as “spirits” and the
spectacle he produces as “baseless fabric,” “insubstantial pageant.” A play is a dream, and
players are shadows: the playwright highlights the ephemeral nature of theatrical
performance. Such a nature stands in contrast to a solid, income-generating occupation.
Yet, it is the creation of temporary illusions that marks the players’ work, a service
recognized by the society. The metatheatrical devices in plays could be seen as the theatre
industry’s self-advertisement, drawing attention to the peculiar nature of its product.

Although “all the men and women™ are players, it does not follow that all are equally
competent. Clearly some skills are required if a disguise is to be successful. The
cross-dressing heroines are knowledgeable about male apparel and body language and
capable of a good imitation. Portia in The Merchant of Venice even boasts that she has up
her sleeve “a thousand raw tricks” (3.4.77) that she can practice like a bragging young
man. The success of Portia and others in their disguise is unbelievable because where they
might have acquired the skills is unknown: the technique seems to come naturally.

However, in several instances Shakespeare does show that performing before an
audience requires practice. Viola in Twelfth Night, ordered by her master to deliver a
speech in praise of Olivia, tells the lady: “I took great pains to study it” (1.5.160). In A
Midsummer Night's Dream there is even a rehearsal of a play; we can see the amount of
work that goes into preparing for a performance. First, a script is written and the actors are
given their “parts.” Then they need to learn their lines in private while the leader of the
troupe prepares a list of the props they will use. Finally, they gather for a group rehearsal.
Each actor also needs take care of his own costumes. Philostrate, Theseus’s master of the
revels, reports to the duke that the Mechanicals “have toiled their unbreathed memories”
(5.1.74) with a play which they “conned with cruel pain” (5.1.80) in order to perform it at
court. The Mechanicals’ performance may be ridiculously crude; yet, even such a simple
show cannot be mounted without the players’ investment of time as well as mental and
physical labour.

In Hamlet Shakespeare gives us a glimpse of what professional players of his days
were capable of. At Hamlet’s request, the First Player agrees to give a performance the
following day of a play in his troupe’s repertoire, with some dozen additional lines
devised by the prince. The adaptability and readiness only comes with experience and
marks the difference between professionals and amateurs.

Another skill noted with amazement by Hamlet is the professional tragedian’s ability
to coordinate his physical features to express imagined passion:

Is it not monstrous that this player here,

But in a fiction, in a dream of passion,

Could force his soul so to his own conceit

That from her working all his visage wanned,

Tears in his eyes, distraction in’s aspect,

A broken voice, and his whole function suiting

With forms to his conceit? (2.2.503-09)
The skill is extraordinary because the cause of tears, broken voice, and contorted face is
only a fiction. Coming from a person who insists that he does not know how to “seem,”
this description of the professional player’s technique may sound a criticism of the
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pretence, deceit, and insincerity involved in acting. Nevertheless, Hamlet does not
confuse, as antitheatricalists often do, the techniques of a profession with the moral
principles of the professional. If acting requires feigning an emotion, then the actor must
feign it. He has confidence in the professional competence of the players. The “seeming”
that Hamlet abhors is in the non-players who hide the truth from him.

Though Hamlet is amazed by the player’s ability to feign an emotion without real
causes, we may doubt whether Shakespeare’s audiences were equally amazed. What the
First Player does is no more than what Renaissance rhetorical theories taught orators to do.
Quintilian, the ancient Roman author who remained the dominant authority on rhetoric
down to the seventeenth century, advises orators to feel the emotions themselves if they
want to stir the emotions of others. And the orators can be moved by visions, “fantastic . . .
daydreams . . . whereby things absent are presented to our imagination with such extreme
vividness that they seem actually to be before our very eyes.” When an orator strongly
identify with the emotions, “his spirit has sufficient power over his body to alter its
physical states, inwardly and outwardly” (Roach 24-25). In other words, the First Player’s
tears, originating in vivid imagination, come close to a product of genuine feeling. As
Quintilian’s rhetoric was taught in schools and universities, anyone with a little education
in Latin would have some knowledge of this discipline. Therefore, Shakespeare’s
educated audience would probably not find the First Player’s performance “monstrous”:
rather, if he failed to weep convincingly, his professional competence would be seriously
questioned.

Hamlet’s advice to the players to “suit the action to the word, the word to the action”
and not to overstep “the modesty of nature” has been taken as indicating a turn toward a
more naturalistic style of acting. In the sixteenth century “acting” referred to the orator’s
use of gestures; what the common player did was “playing.” By the beginning of the
seventeenth century a new term, “personation,” was coined to describe the players’ art of
individual characterization as opposed to orators’ art of declamation. The change in
terminology suggests that by the turn of the seventeenth century characterization became
“the chief requisite of the successful player” (Gurr 99-100). Judging by Shakespeare’s
many psychologically complicated characters, perhaps the playwright was nudging his
fellow players into “personating,” encouraging the audience to notice the character more
than the actor.

In his book Author’s Pen and Actor’s Voice Robert Weimann sees the shift of
Elizabethan performance practice toward “personation” and the King’s Men’s move into
the Blackfriars theatre as manifestations of a process of social stratification and cultural
differentiation which began in the sixteenth century in Western Europe. The process was
marked by the withdrawal of the upper classes from popular culture. The emergence in
London of the more exclusive private theatres provided the educated theatregoers a place
to watch a performance away from the masses. In dramatic writing, the scripted
characterization imposed discipline on the player’s performance, confining his
self-display to the impersonation of a character. The presentational mode of the minstrels,
strolling players, and famous clowns was challenged by “an increasingly dominant and
ultimately more exclusive regime of literacy in dramatic representations” (Weimann 109).

Upper-class theatregoers did not stop visiting public theatres. Nor did the naturalistic
style of personation become the only acting style. But theatres gradually developed their
“product identity” in the early seventeenth century (Shepherd 63). The Blackfriars was
known for satirical comedies; those who wanted an old-fashioned heroic play could go to
the Red Bull, for instance. Hamlet may dislike clowns who speak “more than is set down
for them” and players who “tear a passion to totters,” but these kinds of performers can
certainly find a welcome audience at some venues. Instead of aiming at versatility as early
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strolling players did, players in the seventeenth century might find it useful to be known
as specialists of particular styles in order to attract target audiences. Specialism is a
criterion of professionalization. Common players were turning into theatre specialists.

Conclusion

The common players of sixteenth-century England turned an occasional, communal
act of recreation into an occupation. The time was ripe for such a transformation: the
rhythm of work and rest was becoming more regular, and, increasingly, leisure was spent
individually. Those living in cities and especially in the capital did not need to wait for the
Christmas season to see a show, paid for by their superiors. There was no shortage of
occasional spectacles sponsored by the Court or civic authorities such as royal processions
and the lord mayor’s shows. However, commercially based pastimes, including
theatregoing and bearbaiting, provided people additional choices of entertainment. Unless
interrupted by official bans (often because of the outbreak of the plague), these pastimes
were regularly offered.

Though an official license gave players a legal status, they did not have a monopoly
of theatrical entertainment. Private theatricals continued at Court, great men’s houses,
universities, and the Inns of Court. Nor were players the arbiters of dramatic excellence:
they must submit to the audience’s judgment. Acting was recognized as a skill that
improved with practice, and some people were deemed more skilled than others. However,
players could not claim esoteric knowledge about acting since they shared the principles
of acting with orators.

Shakespeare’s representation of players’ dependence on aristocratic patronage lags
behind the reality of the commercial success of licensed companies. The continuation of
the medieval theatrum mundi motif also goes against the trend toward playmaking by
professionals. Yet, in suggesting players’ unique license to change identities and create
theatrical illusions, pointing out the skills required to create such illusions, and not to
mention composing psychologically complex characters for lead actors of his company,
Shakespeare affirms that acting was on its way to become a profession.
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Abstract

This paper investigates Nanpo Kiko, written by a Japanese settler Masugi Shizue during
the Japanese occupation of Taiwan, from a colonist's perspective on the connotation and
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The Analysis of the “Body Markings” in All Men Are Brothers
Hui-ru Li "

Abstract

This paper explores the characters in All Men Are Brothers whose “body markings”
are divided into tatoos and golden seals. In addition to sorting out the literature, this study
also discusses the context in a similar vein. The markings on the body are presented as
tatoos and golden seals in the writings of All Men Are Brothers. The Tattooed Liangshan
heroes include “Nine Tattooed Dragons” Shi Jin, “Flowery Monk” Lu Zhishen,
“Short-lived Second Son” Ruan Xiaowu, “Sick Guan Suo” Yang Xiong, “Twin-tailed
Scorpion” Xie Bao, “Wonderer” Yan Qing and “Flowery Neck Tiger” Gong Wang; The
golden sealed consists of “Protector of Justice” Song Jiang, “Panther Head” Lin Chong,
“Pilgrim” Wu Song and “Blue Faced Beast” Yang Zhi. Two types of body markings not
only differ in their locations and styles, the motives of the person being tattooed and the
responses of the person being golden sealed vary on the psychological level. The locations
and styles of the markings are influenced by the historical developments and cultural
evolution; Their motivations and responses fall into the category of psychology. Therefore,
the author investigates the implications of the body markings of Liangshan heroes from
the perspectives of history, cultural anthropology and psychology to understand their
social and cultural significance in All Men Are Brothers.

Keywords: body markings, All Men Are Brothers, tattoo, golden seal
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NCUE Journal of Humanities
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Confucianism, Taoism and “Small-Talk Religion” of Feng
Shen Yan Yi
Chien-te Li *

Abstract

The fantasy novel Feng Shen Yan Yi, written during the Ming Dynasty and adapted
from the Huaben novel Wu Wang Fa Zhou Ping Hua, fictionalized the folktales of Shang
and Zhou war stories using rich imagination. This book recounts the stories of King Wu’s
crusade against King Zhou and Investiture of the Gods from the perspective of “fate”;
however, its appraisal is much less favorable than the Four Great Masterpiece due to its
artistic skills. From the view point of “empathetic understanding,” this paper reassesses
the value of Feng Shen Yan Yi, discusses the reception and transformation of the existing
Confucianism, Taoism and theogony of Taoism, and reflects on the effects of the
“small-talk religion” on Taoism and folk religions in China and Taiwan. As a classical
novel it is understood that the effects of Feng Shen Yan Yi on Chinese thought and
religious beliefs cannot be underestimated.

Keywords: Feng Shen Yan Yi, small-talk religion, Taoism, Confucianism, folk religions

* Adjuncct Instructor, Department of Chinese, National Changhua University of Education.
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The Role of Reading Aloud in EFL Writing Revision

Theresa Jinling Tseng”
Abstract

This study examines what changes EFL writers at three different proficiency levels
can make when they read aloud their writing, and how they perceive the effect of reading
aloud on their writing revision. Twenty-eight English-major sophomores of a university in
Taiwan were given two writing assignments. After students completed their first drafts of
each assignment, they read their writing aloud to the instructor while the instructor also
marked on another copy of their writing. Then, the students were given questionnaires and
interviews. The study found that reading aloud (RA) helped EFL students at various levels
to self-detect mostly local problems. The advanced writers benefited from it the most.
However, prepositions and word choice, whose correct usage depends much on
native-speakers’ competence, appeared to be challenging to students regardless of
proficiency levels. In addition, occasionally RA triggered undesirable or unsuccessful
corrections, and they happened more frequently when the beginning writers read aloud.
Meanwhile, RA offered limited help in detecting global problems. The interview results
revealed that most students felt relaxed and not distracted by their pronunciation while
reading aloud, and that most of them found it a useful revision strategy. The results
suggest that RA is not a panacea, yet EFL writers can still benefit from it, especially in
making local changes.

Keywords: EFL writers, revision, reading aloud, L2 competence, L2 proficiency, L2
writing
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The Role of Reading Aloud in EFL Writing Revision

Introduction

Revision has been well-recognized as a crucial component in the development of L1
and L2 writing skills (Anson, 1989; Freedman, 1987; Hedgcock & Lefkowitz, 1992;
Hillocks, 1986; Jenkins, 1987; Smith, 1982; Zamel, 1985). One of the most commonly
used revision strategies is for students to read their writing aloud during the reviewing
process. The value of reading aloud (RA) has been confirmed by many L1 writing experts,
stating that when most L1 students read their writing aloud, they will find rhetorical
problems and correct in essence all errors of spelling, grammar, punctuation (Bartholomae,
1980; Hartwell, 1997).

In the 1980s, some L2 writing experts suggested that there was much to learn from
the research and pedagogy in the teaching of writing to native English speakers (see
Zamel, 1976, 1982, 1983, 1985, 1987, 1988; Kroll, 1978; Raimes, 1983a; 1983b; 1986;
1991). Consequently, L1 writing pedagogy and revision strategies, including RA, were
introduced to L2 writing instruction. Since then, RA has also been recommended by
authors of L2 writing textbooks and L2 writing teacher-educators in training future L2
writing teachers (e.g., Ferris, 2007, 2008). However, learning to write in L2 is not the
same as learning to write in L1. While L1 writers learn to write the language they already
speak, L2 writers learn to write the language they are not completely familiar with. One
question worth asking is whether RA is equally effective in helping L2 writers.

A literature review reveals that an abundant of research has focused on reading aloud
as a reading strategy for both L1 and L2 learners (see, e.g., Deng & Huang, 2011; Gibson,
2008; He, 2009; Morrison & WIlodarczyk, 2009; Santoro, Chard, Howard, & Baker, 2008;
Xie, 1998, 2000), yet fairly few studies have investigated reading aloud as a revision
strategy for L2 writers. Moreover, in these few studies, researchers have different views
on the effectiveness of RA when it is applied to L2 writing revision. Although some
researchers have provided evidence to show positive effects of RA on student revision,
they have not indicated if students at different levels of L2 proficiency can benefit equally
from RA. On the other hand, some researchers have speculated that RA may even cause
negative consequences, yet evidence is needed to verify their claims (see the Literature
Review section for more details). In other words, the effectiveness of RA has not been
clear. This study is a preliminary study that explores to what extent RA can help EFL
writers become self-sufficient editors, just as it can help L1 writers.

The following sub-questions are designed to find out how RA may help EFL writers
in their revising process:

1. Can RAtrigger EFL students (L1=Chinese) to make self-initiated revision?

If so, what types of self-initiated changes are EFL students more likely to make?

2. What types of problems are difficult for EFL students to self-detect even after

reading their writing aloud?

3. Which level of students can benefit most from RA? Does RA help one level of

students more with global revisions and another level more with local?

4.  What are EFL students’ perceptions of the use of RA?

223



Theresa Jiinling Tseng (34 F#F¥5)

The teaching of second language writing sits at the junction of two
disciplines--composition and rhetoric as well as language learning (Carson, 2001; Kroll,
2003; Silva & Matsuda, 2001). The importance of understanding the relationship between
the two disciplines has been evident in the themes of recent second language writing
conferences (e.g., 2010 Symposium on Second Language Writing) as well as a gradual
increase of studies that focus on the connection between SLA theories and second
language writing instruction. For example, Carson (2001) and Williams (2005) have
attempted to explain the relationship between SLA theories and L2 writing (or L2 writing
instruction). In addition, empirical studies on the interface of the two disciplines have also
started to emerge. The majority of them, however, has focused on the relationship
between teachers’ written feedback (or instruction) and student writers’ noticing (e.g., Ma,
1997; Qi & Lapkin, 2002; Swain & Lapkin, 2002; Chandler, 2003; Santos, Lopez-Serrano,
& Manchon, 2010; Barnawi, 2010). This study represents an initial attempt to investigate
the relationship between RA, a revision strategy, and EFL learners’ interlanguage system,
which is evidence of their second language learning. More specifically, it provides
empirical evidence of EFL writers’ self-initiated revision for the purpose of modifying
their interlanguage production. Thus, this study serves to add one more building block to
the recent endeavors to strengthen the interface between L2 writing research and second
language acquisition.

The findings of the study have pedagogical significance. Firstly, the findings can
inform writing teachers what problems EFL students at various proficiency levels are
more (or less) likely to self-detect after reading their writing aloud. Secondly, the findings
can increase teachers’ awareness of EFL students’ perceptions of the use of RA. With the
understanding of the role RA plays in EFL writing revision, writing teachers can make
informed decision in designing lessons that best meet EFL writers’ needs.

Literature Review

RA as a Recommended Revision Strategy

Reading aloud is a revising strategy recommended by many writing experts. Murray
(1988) argues writing does not exist until it is read, for the reading during writing helps
the writer monitor, an act that involves awareness on many levels and includes the
opportunity for change. Authors of writing textbooks have also recommended reading
aloud. For instance, in his 8th edition of College Writing Skills, Langan (2011)
recommends that students read their writing aloud as they revise: “Hearing how your
writing sounds will help you pick up problems with meaning as well as with style” (p. 33).
Likewise, in her 11th and also an international edition (for EFL writers) of Steps to
Writing Well, Wyrick (2011) argues that “reading aloud is a good technique because it
allows your ears to hear ungrammatical ‘chunk’ or unintended gaps in sense or sound you
may otherwise miss. Reading aloud also flags omitted words” (p. 108). In her Developing
Composition Skills, Ruetten (1997) advises ESL writers to get a classmate to read their
paragraphs aloud and give them feedback. Lange (2011) presents an interview with author

224



The Role of Reading Aloud in EFL Writing Revision

Hannah Pittard, who states that nothing she has ever published has not been read aloud
many times by herself, and that her advice to aspiring writers is to read everything aloud.
Reading aloud, as Pittard stresses, helps her revise sentences for rhythm. Based on their
own writing experiences, scholars such as Hughes (2003), Sousa (2006), and Griffin
(2011) testify that reading aloud can be a key to effective revision. As Hughes (2003)
states, “reading aloud helps us spot flaws and errors, . . . [find] holes in logic or
construction, . . . [and detect] word problems” (p. 18).Thus, RA has been recommended as
an effective strategy for revision because it helps writers revise not only surface errors but
also rhetorical aspects such as meaning, style, and logic.

Reading aloud is also one of the typical practices found in writing center sessions.
The ubiquity of this practice is evident in popular tutor training manuals, which frequently
recommend the writer to read aloud: “Have the writer read the draft aloud” (Caposella,
1998, p. 10); “We recommend that you ask the writer to read the paper aloud to you while
you take notes” (Gillespie & Lerner, 2004, p.30). One reason why these manuals
encourage writers to read their own work concerns writer control. Caposella (1998), for

3

example, argues that having “the writer read the draft aloud” is one of the “ways to
encourage a high level of involvement from the writer” (p.10). Ryan and Zimmerelli
(2006) also state that “asking writers to read aloud engages them more in the tutoring
session” (p.46). Furthermore, RA may prompt self-initiated revision: “Reading his own
work, . . . helps the writer hear passages that ‘sound funny’ even though they may look
fine on paper” (Caposella, 1998, pp. 10-11). Finally, RA may help the writer become more
aware of the audience: “When the writer reads the paper, . . . he [will notice] that the
reader is listening . . . to the way the draft is working. . . he’s giving his draft a critical
reading in ways that will help him revise” (Gillespie & Lerner, 2004, p. 30). Therefore,
writer control, self-initiated revision, and audience awareness are at least three major

reasons why RA is recommended by writing tutor training manuals.

Some Theoretical Bases of RA

L1 Competence. One obvious reason for L1 writers to read their writing aloud
during the revision process is to check if the writing “sounds right.” The judgment is
based on the writers’ competence, or the intuitive knowledge about the system of their
native language. According to Chomsky (1965), native speakers’ competence develops
naturally, and they can rely on it to judge whether the speech or writing is grammatical.
Based on Chomsky’s notion of competence, Hartwell (1997) argues that “native speakers
of English, regardless of dialect, show tacit mastery of the conventions of Standard
English™ (p. 202). This mastery of literacy, as Hartwell continues, “seems to transfer into
abstract orthographic knowledge through interaction with print” (p. 202), and regardless
of instruction, the mastery is “from the top down, from pragmatic questions of voice, tone,
audience, register and rhetorical strategy” to errors of spelling, grammar and. punctuation
(p. 202). Hence, Hartwell (1997) suggests that reading aloud allows students to tap their
unconscious or intuitive knowledge of their native language to check not only the
mechanical but also the rhetorical aspects of their writing.
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Comprehensible Output and Noticing. Comprehensible output and its related
notion noticing are two reasons why RA may also help L2 writers. According to Swain’s
(1985, 1993) output hypothesis, comprehensible output is a necessary mechanism of
language acquisition. The act of writing is a type of output. Based on Swain’s (1985, 1993)
hypothesis, output may prompt the learners/writers to consciously recognize some of their
linguistic problems. The act of reading aloud is vocalizing the writers’ written output,
which may further increase students’ consciousness of what needs to be changed. Schmidt
(1990) describes the consciousness raising effect as noticing. In Schmidt’s view, noticing
is an essential element that accelerates the learner’s language learning process. The
importance of noticing for language learning can be found in assertions such as “those
who notice most, learn most” (Schmidt & Frota, 1986, p. 313) and “no noticing, no
acquisition” (Ellis, 1995, p. 89). In short, RA may be beneficial to L2 students because it
serves as a route to noticing.

Monitoring. Another reason why RA may help L2 writers is that reading aloud
allows them the time they need to monitor their language production. Krashen’s monitor
hypothesis (1982) predicts that under three circumstances L2 learners may call upon the
learned knowledge to correct themselves when they communicate: (1) There must be
sufficient time for the learner to apply a learned rule, (2) the learner must be focused on
the form of the output, and (3), the learner must know the rules. Time is an essential
element for self-correction to take place. Cohen, Larsen-Freeman, & Tarone (1991) also
argue that when students are able to spot their errors, they are able to correct most of the
errors, but the premise is that the learners need to have time to self-correct. Compared
with reading silently, the speed of RA is relatively slower because writers have to vocalize
the written words. The slower speed of RA offers the time that L2 writers need to focus on
form and recall the rules learned.

The Effects of RA on L1 Writers

Most L1 writing teachers and researchers have recognized that RA has value in
improving the quality of students’ writing. In her case study of two L1 students’ revising
strategies, Selfe (1984) found that RA was a revision strategy often adopted by one
student, who was not at all apprehensive about writing, but not by the other, who was an
apprehensive writer. It was likely that the confidence of the non-apprehensive writer came
from his ability to take advantage of reading aloud as a revision strategy.

Evans (1988) studied a remedial L1 writer whose tutor read his compositions back to
him during the reviewing sessions. While hearing the sounds of his writing, the writer was
able to not only attend to syntactic and morphological defects in his text, but also find the
passages which inadequately expressed his intentions. Thus, hearing the sound of one’s
writing may cause the writer to re-check if the writing matches his or her internal voice or
intended meaning.

Smith and Cosmic (1995) argue that RA may improve writing ability because it helps
students learn to “hear” the sounds of the material written. Similarly, Gibson (2008)
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indicates that RA has several benefits, two of which are related to writing. First, it can
help develop writing skills by using it as oral proofreading. Gibson explains that RA
makes students see the graphemic-phonemic correspondences; consequently, errors might
be more easily picked up with visual and aural inputs working together. Second, RA may
help writers listen to their “internal voice” as they write. While writing has no intonation,
stress, or pauses (apart from those that punctuation and italicization can indicate), it is
very likely that both readers and writers do assign these features to whatever they are
reading and writing (Tench, 1996, cited by Gibson, 2008). Therefore, Gibson (2008)
argues, intonation can affect what is written. When students write, they will need to
organize the structure clearly using discourse markers, and to reinforce this with the
appropriate intonation when they read aloud to themselves or friends so that the message
will be understood. This process might involve students in listening to their “internal
voice” as they write.

The Effects of RA on L2 Writing Revision

To date the literature on RA as an L2 revision strategy hardly exists. Some L2
writing researchers, however, have confirmed the value of reading aloud as a revision
strategy, although RA was not the focus of their studies. While studying advanced ESL
students’ composing processes, Zamel (1983) found all of the students reread their drafts
aloud in order to evaluate whether the form matched their intent and to discover ideas that
were to be recorded. She argued that reading aloud helped the students construct meaning
and assess it at the same time. Zamel (1983) also noticed that RA seemed to be able to
help students overcome writer’s block. When her students claimed to be “stuck,” after
rereading their texts aloud several times, they figured out how to continue. Moreover, RA
appeared to trigger global revision, whereby sentences were rewritten to express the
writer’s intent, paragraphs or parts of paragraphs were shifted around, and new paragraphs
were formed as thoughts were developed and expanded. “Very often these revisions
would occur after rereading the text aloud, as if hearing it spoken meant ‘seeing’ it in a
new and more removed way,” stated Zamel (1983, p. 174). Zamel (1983) further pointed
out that more skilled writers seemed to be more aware of the recursive nature of writing,
and they revised by rereading aloud larger parts of their writing, e.g., whole paragraphs
rather than one sentence or two. Finally, Zamel’s students expressed that rereading their
writing aloud helped them find errors and spelling problems.

Another confirmation of the value of RA to L2 writers comes from Hedgcock and
Letkowitz’s (1992) study of collaborative oral/aural revision in foreign language writing
instruction (L1 = English). They found that students in the experimental group, who
received feedback after reading aloud their texts in peer review sessions, produced better
final drafts than the students in the control group, who received the teacher’s written
feedback only. Hedgcock and Lefkowitz noticed that reading aloud to peers produces in
students an awareness of the rhetorical structure of their own writing and an ability to
self-correct surface errors. Hedgcock and Lefkowitz further indicated that reading aloud
one’s text in a group of attentive peers fosters an awareness of audience, which
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consequently enables writers “to identify and correct inconsistencies between what they
have written and what they actually intended to write” (Hedgcock & Lefkowitz, 1992, p.
258).

Hedgcock and Lefkowitz (1992) have argued that a read-aloud revision procedure
may be a particularly beneficial technique for L2 writers for two reasons: (1) thinking
about language use as well as the ideas writers attempt to convey is central in L2
composing (Cumming, 1990), and (2) the vocalization aspect of the RA may “facilitate
revision to an even greater extent, inducing less-proficient writers to capitalize on the
‘running accompaniment’ described by Vygotsky (1962, 1978)” (Hedgcock & Lefkowitz,
1992, p. 259).

Some Reservations about RA

Although Zamel, Lefkowitz and Hedgcock have attested to the usefulness of RA to
L2 writers, some other researchers have cast doubt on the efficacy of this revision strategy.
Powers (1993) pointed out that a couple of presumptions of adopting RA in L2 revision
are that the writers hear the language correctly and are more familiar and comfortable
with the oral than the written word. Yet Powers (1993) argued that those presumptions are
not valid for ESL writers for two reasons. First, few beginning second language writers
“hear” the language correctly; they do not have the “inner editor to prompt them to stop
and raise questions about their writing” (Powers, 1993, p.43). Second, many ESL writers
are more familiar with written than spoken English, as their L2 learning experience in
their countries is usually more focused on reading and writing rather than speaking. Hence,
some L2 writers may not feel more comfortable with reading their writing aloud than
reading it silently.

Some writing researchers (e.g. Capossela, 1998; Cogie, 1999; Harris & Silva, 1993;
Matsuda & Cox, 2009; Reid, 1997; Silva, 1993/2001; Williams, 2005; Williams &
Severino, 2004) also believe that RA may not work well for ESL writers because of their
less developed sense of what “sounds right.” Silva (1993/2001) noticed that L2 writers
revised with more difficulty (than L1 writers) and that there was less “revising by ear” or
making changes on the basis of what “sounds” good (p. 195). Matsuda & Cox (2009)
argue that L2 writers who have not developed that intuitive sense of the English language,
or those who have not internalized certain rules of the English grammar, may not benefit
from reading aloud for revision. Reading aloud, in Matsuda and Cox’s view (2009), may
even shift the writers’ attention to the pronunciation of their writing; as a result, the
writers may miss the purpose of reading aloud for revision.

Some writing center tutor educators also advise tutors to be more reserved in
applying RA when the clients are ESL writers. Gillespie & Lerner (2004) stated that some
ESL writers will have great difficulty reading aloud because

reading aloud takes so much energy and concentration on the basic skills of
decoding that they (the writers) don’t have anything left to listen to the words
they are saying . . . . If writers feel hesitant, don’t force the issue (quoted in
Gillespie, 2002, p. 45).
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Williams & Severino (2004) suggest that RA may have different effects on different
L2 writers: International L2 writers may be less able to catch errors than immigrant L2
writers when reading aloud, because the international L2 writers are sometimes described
as eye-based learners; whereas immigrant L2 writers are sometimes described as
ear-based English learners (Reid, 1997). That is, international L2 students and EFL
learners have mostly learned their L2 or English through reading the language rather than
picking up the language from listening to others’ talking, as most immigrant students
would do. Thus, international and EFL writers may have less sense about what sounds
right or wrong than immigrant students and therefore may not benefit from RA as much as
immigrant L2 writers would.

Reading aloud as a proofreading strategy can be difficult to do well. Harris (1987)
noted that reading aloud as a proofreading strategy involves a deliberate effort to
counteract the “normal” process of reading, which includes predicting. If readers predict,
they will see or read what they mean rather than what the text really is. However, while
applying reading aloud, writers should pay close attention to the text and suppress their
tendency to predict as they would normally do in reading. In addition, reading aloud as a
proofreading strategy can be challenging for less proficient writers due to the constraint of
humans’ short term memory. Citing cognitive psychologists’ findings, Harris (1987)
indicated that the number of discrete items that can be held in short-term memory is seven
plus or minus two. Thus, when the subject and verb of a sentence are separated by seven
or more words, the writer may forget to make the verb agree with the subject due to the
writer’s short memory constraint. Harris (1987) explains that because less proficient
writers are unfamiliar with many of the sentence patterns used in academic writing, it is
difficult for them to hold linguistic features in mind. Gibson (2008) also points out that
reading aloud can be challenging even for native speakers in areas such as pronunciation,
intonation, pace, and naturalness. These difficulties can be demoralizing for some L2
students who are self-conscious about their oral reading.

To sum up, the literature review shows that RA has been recognized as a useful
strategy for L1 writing revision, yet its value for L2 writers has been inconclusive. While
RA could be useful for L1 writers because it is based on their intuitions, some writing
researchers have argued that RA may not be equally useful for L2 writers because whether
L2 learners can develop the intuitions similar to those of the L1 speakers is still
questionable. Although empirical studies by Zamel (1983) and Hedgcock & Lefkowitz
(1992) have suggested that RA is beneficial to L2 writers, neither one of them has
identified what kinds of self-initiated changes students were more likely to make
intuitively, and how the changes may reflect the students’ L2 proficiency. Furthermore,
neither one of them has considered students’ perceptions of the usefulness of RA to their
revision. Although some researchers have argued that L2 students may be distracted by
the pronunciation while reading their writing aloud, evidence is needed to verify this
assumption. Likewise, since RA can be cognitively demanding for some L2 writers,
whether they feel comfortable reading their own writing aloud to an audience is a question
yet to be answered. Finally, even though Hedgcock & Lefkowitz’s (1992) study has
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illustrated that reading aloud coupled with peer interaction was more helpful than simply
receiving teacher’s written feedback, the gain ought to be attributed to a combined effect
of both peer collaboration and reading aloud. It is not clear if the student writers they
investigated could still gain as much if they just read their writing aloud without
interacting with their peers. That is, we still do not know if (and to what extent) RA can
help L2 writers to be self-sufficient in revising and editing. We equally do not know what
self-initiated changes students are more likely to make, and how the changes may reflect
their L2 proficiency. Therefore, this study intends to fill the gap in our knowledge of how
useful RA can be in helping L2 writing revision.

Method

This preliminary study was conducted by the author, who is also the
teacher/researcher, with an attempt to better understand how a pedagogical practice, RA,
may influence EFL learners’ writing revision. To achieve this goal, an action research
approach was adopted. Defined by Mills (2011), action research is “any systematic
inquiry conducted by teacher researchers, . . ., in the teaching/learning environment to
gather information about . . . how they teach, and how well their students learn” (p. 20).
Like other types of research, action research also engages the researcher in identifying the
research focus, (in this case, the effectiveness of RA in EFL writing revision), collecting
data, and analyzing as well as interpreting the data. The data of this study came from the
teacher/researcher’s students. The study involved 28 college-level English-major students
(L1 = Chinese), who were enrolled in a sophomore English writing course at a university
in Taiwan.

The following procedure was designed by the author to increase the validity of the
findings. In the preliminary stage of this study, two steps were taken in order to find out
the suitable participants. In the first step, each participant filled out a “Writer’s Profile”
form (see Appendix A), which was designed to identify students’ proficiency levels and
their revision habits. The form includes questions about the participants’ experience of
learning English; their performance on major English proficiency exams, if any; their
grades in Freshman English writing; their habits or methods of revision, if any; and if they
feel comfortable with reading aloud to an audience. In the second step, the students were
given a diagnostic writing assignment. Based on students’ proficiency test results, their
grades in Freshman English, and their performance on the diagnostic writing, the students
were separated into advanced (10 students), intermediate (9 students), and basic levels (9
students) according to their English proficiency.

In order to identify global and local errors, Zamel’s (1983, pp. 165-187) descriptions
of global revision were adopted as criteria to identify global revision. That is, global
revision may include one or some of the following changes:

1. Sentences are deleted and added to clarify ideas and make them more concrete.

2. Sentences are rewritten until they expressed the writer’s intention.

3. Paragraphs or parts of paragraphs are shifted around.

4. New paragraphs are formed. The writer find new focus and rewrite something anew.
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Students revise globally when a change in one part of their drafts drives changes in other
parts of the drafts. Global changes may result in improved unity, support, coherence, logic,
and overall effectiveness of the essay. Local changes, on the other hand, focuses more on
sentence-level revision: changing words so that a sentence is clearer, correcting
grammatical or spelling errors, changing mechanical mistakes, etc. Local changes to a text
affect only the one or two sentences that the writer is currently working on.

In the study, the students were given two essay assignments (See Appendix B,
Appendix C), and they were required to meet with the instructor for a read-aloud review
after they wrote their first drafts of the assignment. The review was carried out on a
one-on-one basis, during which each student read his or her writing aloud twice to the
instructor. Students read their own texts rather than their peers’ to avoid decoding
problems because reading an unfamiliar text may result in “barking at print” without
much comprehension (Broughton, Brumfit, Flavell, Hill, and Pincas, 1980). For the first
reading, they were advised to focus on meaning, and the second time, on form. Students
were instructed to feel free to pause any time they wished to mark changes. While a
student was reading his or her writing aloud to the instructor, the instructor also marked
on another copy of the student’s writing.

After students finished reading their writing aloud, the instructor asked the students
to explain how they wished to change the marked items, so that the instructor could know
their intent. Then, their marked copies were collected. In total, 56 student-marked drafts
and 56 teacher-marked drafts were collected. Student-marked drafts and teacher-marked
drafts were photocopied, making one set for students to facilitate their revision, and
another set for the teacher/researcher for the sake of this study. The markings that students
initiated and the teacher initiated were further categorized by the teacher/researcher into
global and local changes that students and the teacher/researcher had marked respectively,
and all the changes were tallied in order to find if any patterns existed.

The second reading aloud of the second assignment was followed by a survey as well
as an interview on students’ perceptions of applying RA in their revision process (See
Appendix D, My Perception of Reading Aloud). The questions in the questionnaire and
interview are based on claims about the potential benefits and problems of RA stated in
the literature.

Results

The findings show that RA did help all the EFL students at various levels to
self-detect some local as well as global problems, although it could not help EFL students
correct “all the spelling, grammar, and punctuation errors” as L1 writing experts have
claimed it could do to help most L1 writers (see Hartwell, 1980, p. 201). Below is a table
of the global and local changes students made as a result of reading aloud.
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Table 1
Students’ Self-initiated Global and Local Changes

Number of Ss  Global Local Total
Advanced 10 6 (11%) 47 (89%) 53
Intermediate 9 5 (14%) 32 (86%) 37
Basic 9 12 (29%) 29 (71%) 41

This Table demonstrates that among all the changes students made, regardless of
levels, all made more local than global changes. However, the rate of the global to local
changes differs at each level. Basic level students had the highest rate of global changes,
yet advanced level students had the highest rate of local changes. That is, basic level
students made global changes much more frequently than the advanced and intermediate
level students.

Findings from the Students’ Texts
Student-detected Global Problems. Findings of this study show that reading aloud

did help students at all three levels make global revision, yet the global problems they
detected were limited. Below is a table of each type of global problems students detected.

Table 2

Global Problems Detected by the Students

Level Quantity Distribution of Global Problems
Detected by Students

Advanced 6 Unity (50%), Coherence (30%), Support (20%)

Intermediate 5 Coherence (60%), Unity (20%), Support (20%)

Basic 12 Support (73%), Unity (18%), Coherence (9%)

The global changes students made can be categorized into three areas: unity, support,
and coherence. The most frequently detected problems for each level are different. The
advanced students detected more global problems in unity (50%); the intermediate level
students, in coherence (60%); and the basic level students, in support (73%). The actions
students took to correct the global problems are similar at all three levels: Deleting
irrelevant information, adding a thesis statement, increasing the clarity of a thesis
statement, or modifying the support so that it backed up the main point (a thesis statement
or a topic sentence). To improve the coherence of writing, students changed the title,
added transitions, or provided concluding remarks or conclusions. To improve the support
of writing, students often added background information or explanations in the form of
sentences. Students also revised the support by rewording, rewriting sentences, deleting
sentences, or shifting sentences around. Occasionally, however, the revision was futile, for
the added information was not needed.

The global changes students made at all three level were very limited and at
sentence-level only. No paragraphs were shifted around, and no new paragraphs were
formed. Most of the changes made their writing more effective, although none of the
changes was at paragraph-level.
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Student-Detected Local Problems. Reading aloud proved to be beneficial to
students in helping them detect local problems. In the advanced, intermediate, and basic
level students’ texts, the students self-corrected 45, 32, and 30 local problems respectively.
In economy of space, listed below are only the top four kinds of problems, which take up
over 50% of total local problems detected by students at each level (see Appendix E for
the complete results).

Table 3

Local Problems Detected by Students Most Frequently

Level Total # of Top Four Local Problems Detected by Students

Changes

Advanced 45 Ineffectiveness (33%), Word choice (11%), Tense (11%),
Prepositions (9%)

Intermediate 32 Ineffectiveness (22%), Word choice (13%), Prepositions
(9%), Part of Speech (9%)

Basic 30 Ineffectiveness (60%), Word choice (7%), Prepositions

(7%), Tense (7%)

Students at all three levels self-detected many types of local problems in their texts.
Among them, ineffectiveness, word choice, and prepositions were the most frequently
detected problems shared by students of all three levels. Table 5 shows examples of
frequent problems in student essays that students self-detected most often:

Table 4
Types of Most-Frequent Student-Detected and Self-Corrected Local Problems
Type of Example Change
Problem
Ineffectiveness | felt frustrated. | felt frustrated completely.
After this winter, . . . After this winter vacation, . . .
Word Choice We were required to *remember  We were required to
one article every week. memorize one article every
week.
Preposition We felt ashamed *to ourselves. W felt ashamed of ourselves.
Tense Our human beings *didn’t Our human beings haven’t
change much from past till now.  changed much from past till
now.
Part of Speech  Intoday’s social, . . . In today’s society, . . .

What is worth noting is that ineffectiveness, which ranked as the top among all the
self-detected problems, is not a grammatical or mechanical error, but spots where students
decided to modify. The results show that 33% of the advanced, 22% of the intermediate,
and 60% of the basic level students’ self-detected problems belong to the category of
ineffectiveness. To deal with the ineffectiveness, students added details/words such as
adjective clauses, prepositional phrases, or adverbs, and they also reworded a sentence,
deleted words, replaced the vague words with specific ones, or added modals to show
possibility. Their modification did increase clarity, and their writing became easier for the

233



Theresa Jiinling Tseng (34 F#F¥5)

audience to understand.

In addition to ineffectiveness, two other types of the most often self-corrected local
problems shared by students at three levels are word choice and prepositions. Word choice
took up 11%, 13%, and 6% of the total local problems self-detected by advanced,
intermediate, and basic level students respectively. Moreover, problems in prepositions
detected by students of advanced and intermediate levels were 9% each, which is a little
bit higher than the basic level students’ 7%. Thus; students at higher proficiency levels
were more able to self-correct word choice and preposition problems than basic-level
students.

Tense errors were also among students’ frequently corrected local problems. 11% of
the advanced, 6% of the intermediate, and 7% of the basic level students’ self-corrected
local problems are tense errors. The rest of the grammatical and mechanical errors that
were self-corrected by students at all three levels include problems in punctuation, articles,
conjunctions, verb forms, sentence structures (missing a verb, an object, or a relative
pronoun), idiomatic expressions, pronoun references, run-ons, and fragments. However,
each of these errors was self-corrected only once or twice in each level students’ texts.

Problems in Students’ Texts Detected by the Teacher

The reading aloud sessions also allowed the teacher to mark the global and local
problems that she found in students’ texts. To obtain a clearer picture of the effectiveness
of RA on students’ revision, the numbers of problems that the students’ detected and that
the teacher detected were compared.

Teacher-detected Global Problems. The global problems identified by the teacher
can be categorized into four major areas: unity, support, coherence, and logic. The last
area, logic, is an area that only the teacher detected. The global problems detected by the
teacher are 24, 20, and 42 at the advanced, intermediate, and basic level students’ texts
respectively. Below is a table of the most frequent problems that the teacher found in the
students’ texts of each level.

Table 5
Global Problems Detected by the Teacher
Level Quantity Global Problems Detected by the Teacher
Advanced 24 Support (29%), Logic (29%), Unity (25%),

Coherence (17%)
Intermediate 20 Unity (47%), Support (29%), Coherence (18%), Logic (6%)
Basic 42 Support (64%), Logic (17%), Coherence (12%),

Unity (7%)

An examination of the distribution of global problems reveals that advanced level
students had a more even distribution in all four types of problems than students of two
other levels. The most noticeable result is that the problems of support occupy 64% of all
the problems the basic level students have. The problems of support are mostly caused by
underdevelopment, such as incomplete meaning, incomplete explanations, or lack of
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continuity between one idea and another. Other problems of support include redundancy,
un-specific evidence, or unbalanced support (e.g., too much information about the
background yet not enough about the topic).

Logic problems are also very frequent in the advanced and basic level students’ texts.
In fact, for the advanced students, the logic of writing is as challenging as the support:
Each one of them occupies 29% of their global problems detected by the teacher.
Oftentimes the logic problem is in the relationship between cause and effect: The cause
does not necessarily lead to the effect; or the effect is exaggerated, forming
over-generalization. Other times students were not aware that the information they
provided in different places was in conflict. Yet other times, the students were not aware
that there was a gap between the lead and the thesis statement.

Unity is the area that intermediate level students have most global problems. It is
also the source of the third and the fourth most frequent global problems found in
advanced and basic level students’ texts. Some frequent problems include (1) the main
point is not mentioned or not clear, (2) the focus of the essay is not right, and (3) the
information provided is irrelevant to the topic.

Coherence is yet another area that causes global problems for students at all three
levels, although the frequency of coherence problems is the lowest among the four areas
of global problems. Coherence problems take various forms. For example, mismatches
between the title and thesis statement, between the introduction and body, and between
the body and conclusion. In addition, using inappropriate transitions and presenting new
information in the conclusion were also common.

Teacher-detected Local Problems. In the advanced, intermediate, and basic level
students’ texts, the teacher found 53, 63, and 147 local problems respectively. It is clear
that the lower the proficiency level, the more the local problems students have. Below is a
chart that records the most frequent local problems detected by the teacher.

Table 6

Local Problems Detected by the Teacher Most Frequently

Level Quantity Top Four Local Problems Detected by the Teacher
Advanced 53 Word choice (25%), Prepositions (13%), Idiomatic (9%),

Tense (9%)

Intermediate 63 Word choice (11%), Prepositions (10%), Idiomatic (10%),
Run-ons (8%)

Basic 147 Word choice (21%), Prepositions (10%), Idiomatic (10%),
Discourse Markers (7%)

The top three most frequently found local problems in students’ texts at the three
different levels are the same: Word choice, preposition, and idiomatic expressions.

Word choice appears to be the most challenging item for students at all three levels.
Word choice problems may result from students’ unfamiliarity with usages of certain
words. It took up 25%, 11%, and 21% of the total local problems found in advanced,
intermediate and basic level students’ texts. In the advanced and basic level students’ texts,
the frequency of word choice problems is almost twice that of prepositions, the second
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most frequent problems.

Looking at the second and third most frequent problems, we can find that the rates of
both prepositions or idiomatic expressions are the same 10% for either intermediate or
basic level. Therefore, prepositions and idiomatic expressions are equally difficult for
students of these two levels.

In addition to the top three most frequent local problems, students at all three levels
also share the following types of problems: tense, articles, capitalization, run-ons, and
wordiness. Yet the frequencies of these problems are much lower.

Efficacy of RA on EFL Writers’ Revision

Two questions in this study are (1) which level of students benefited most from RA,
and (2) in what area they benefited most. The results indicate that RA helped the basic
level students more than students of two other levels in detecting global problems. The
ratios of student-self-detected to teacher-detected global problem at advanced,
intermediate and basic levels are 25%, 25%, and 29% respectively. Although the basic
level students’ ratio of self-detected global problems is 4% higher than the ratios of two
other levels, the difference is not significant because the total numbers of global problems
self-detected by all three level students are not high. The global problems detected by
students and teacher most often at each level do not completely match. While advanced
students self-detected most global problems in unity, the teacher found they had most
problems in support. The intermediate level students self-detected most problems in
coherence, yet the teacher found they had most problems in unity. The basic level students
self-detected most problems in support, and this is the only group that matched what the
teacher detected. However, no students at any level detected any logic problems, which
may suggest that they had little experience in dealing with logic problems prior to this
study:.

While RA is most beneficial for the basic level students to detect global problems, it
is most beneficial for the advanced level students to detect local problems. Comparing the
ratios of student-detected local problems to teacher-detected local problems, the advanced
level students’ is the highest (89%), much greater than the intermediate level (51%), and
basic level (20%). That is, when advanced level students read aloud, they can find more
local problems than intermediate and basic level students can do.

An examination of the local problems self-detected by students reveals that
ineffectiveness was what all the students self-detected most often. As mentioned earlier,
ineffectiveness is not a grammatical or mechanical problem, but the spot that students felt
they wanted to change so that their meaning could become more effectively expressed.
The basic level students had the highest rate of detecting ineffectiveness. In addition to
ineffectiveness, grammatical or mechanical problems were the local problems that
students could self-detect with higher rates of success than other types of local problems:
67% of the local problems detected by the advanced level students, 78% of the total local
problems detected by the intermediate level students, and 40% of the total local problems
detected by the basic level students were grammatical or mechanical problems. These
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findings suggest that after reading aloud, basic level students are not as good as
intermediate and advanced level students in detecting grammatical or mechanical
problems.

Ineffectiveness is not an item identified by the teacher. It is because the problems of
ineffectiveness perceived by the students sometimes were not considered to be ineffective
by theteacher. Students were the ones who could decide whether they needed to add a
prepositional phrase here or a few words there. Oftentimes, without the addition, the
sentences were still correct or clear enough to understand.

In addition to ineffectiveness, word choice and prepositions are two local problems
that both students and the teacher detected most frequently. However, a closer look at the
results in Appendix E reveals that students of advanced and intermediate levels detected
just about 50% of the word choice or preposition problems detected by the teacher, and
basic-level students detected only 6% of the word choice and 13% of the preposition
problems that were detected by the teacher. In other words, there were still a great number
of word choice and preposition problems that students were not able to detect.

Furthermore, the results also show that the teacher found that local problems in
idiomatic expression were the third most frequent local problems in the students’ texts at
all three levels, but they were rarely detected by students. In fact, there was only one case
of idiomatic expression correction made by an advanced level student. Therefore, it is not
exaggerating to say that problems in idiomatic expressions can be extremely challenging
for EFL students to detect.

Moreover, run-ons and discourse markers are two other types of problems that
teacher often detected but students did not. Run-ons are the fourth most frequent problems
that the teacher found in intermediate level students’ texts. The results show that there was
only one case of run-on corrected by an advanced student. Problems in discourse markers
are also the fourth most frequent problems in basic level students’ texts yet rarely detected
by the students. Both run-ons and discourse markers are related to the junction of two
thoughts. Students’ lack of ability to deal with them may suggest that intermediate and
basic level students have more problems in identifying the boundary of thoughts and the
logic between one thought and another.

Over all, the modification students initiated during RA mostly resulted in
improvement. Occasionally, however, RA also caused the students to make unsuccessful
or undesirable changes, which resulted in grammatical errors, unconventional wording or
less effective sentences. Below are some examples from the students’ texts:

1. My father *who likes reading and also likes buying me books. (“who” added)
2. 1didn’t know what the words in the books mean *meaning.
3. | had a passion fer *of reading.
4. | wanted nothing *for me but my mother’s approval (“for me” added).
The undesirable changes triggered by RA were found in students’ local changes only, and

the problems tended to happen more frequently when beginning level students read their
writing aloud. Although the undesirable changes did not happen very often, it is clear that
RA is not definitely helpful for EFL writers, especially for those who have less developed
sense of what sounds right.
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So far we have covered the most frequent problems found in the students’ texts. Now
we turn to the second major category of the research data—the interview results.

The Results of the Interview

The results of interview show that 94% of students have the habit of revising their
writing, and 60% of them usually revise their writing by reading aloud. At the advanced
level, 50% of the students prefer to read their drafts aloud; at the intermediate level, 75%
of the students prefer to read aloud; at the basic level, 60% of the students prefer to read
aloud. Thus, the intermediate level students have strongest preference in reading aloud.

In the interview, 80% of all students, even including some of those who prefer
reading their drafts silently, agreed that RA did help them. Among them, 60% felt RA was
very helpful, and 20% of them felt RA helped, but not much. In the teacher/ researcher’s
observation, 95% of students made some changes as they were reading their writing aloud
to the teacher. In answering the question how RA helped them, 89% of the students felt
that RA helped them become more aware if the language they used was accurate or clear
enough to express their meaning, 71% of them felt RA helped them understand the
audience’s needs, and 57% of them felt RA could help them overcome writer’s block.

In terms of their affective level, 78% of students felt relaxed when they read their
writing aloud to the teacher. Some positive comments include: “I know the purpose of RA
is to help me improve my composition,” “I know exactly what I want to express,” and “I
feel like reading to a friend who is concerned about my writing.” However there were also
some students who were more reserved. One student felt “nervous” because she was
afraid the teacher could not understand her writing. Another student felt “RA is
interpersonal, and I’m not used to reading my thought out loud to teachers, especially.”
Yet another student expressed: “At first [ felt nervous because I thought my writing was
poor. But later, after reading my writing aloud and talking with the teacher, | became
relaxed because I knew I could still do something to improve it.”

In one question, the students were asked if they would be distracted by pronunciation
when reading their writing aloud. Although 53% of students answered “no,” 47%
expressed that they would. Among those who would, one student stated, “I’m always
aware how I sound when I’m reading aloud,” another student worried about her “poor”
pronunciation, yet another student said, “I felt I had to continue reading and I had no time
to think about the meaning.”

In the question regarding whether students can see their writing from the audience’s
point of view when they read their writing aloud, 44% affirmed that they could, 11% felt
not sure, and 56% of students stated they could not. A student who answered ‘“No”
explained, “I would think in my own logic, and I felt satisfied with the content when I
finished writing. 1 knew the background of my content, without thinking about what
others might not know.”

In the last question, the students were asked when they re-read their writing to revise,
if they re-read a small portion (words or sentences) or a larger portion (a whole paragraph
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or paragraphs) before and after the place where they wished to change. The majority (78%)
of the students would re-read a larger portion, even though that their proficiency levels
were different. One student noted, “I usually do so because I can know if the paragraph is
fluent or not.” Only 22% of students would read a small portion. In this 22%, there were
both advanced and basic level students.

Summary and Discussion

In this section, the key findings are first listed and then discussed. Below are the key

findings.

1. RACid trigger EFL students to make self-initiated revision.

2. Regardless of students’ proficiency levels, most changes students made are local
changes. Among them, modification of the ineffectiveness of sentences ranks the
top. Other local changes are fairly few.

3. Although RA helped students most in making local changes, problems of word
choice, prepositions, and idiomatic expressions are still difficult for them to
self-detect.

4. RAwas not quite effective in helping EFL writers revise globally. Less than 30%
of the revisions students at all three levels made are global revisions.

5. The higher the students’ proficiency level, the more they gain from RA for local
revision. RA appears to be most beneficial for the advanced level students to
make local changes.

6. RA occasionally triggered students, especially of the basic level, to make
unsuccessful changes.

7. Most students perceived RA as a useful revision strategy.

The findings show that RA did help students at all three levels revise their texts. It
was particularly helpful for students to make local revisions: Over 70% of all the changes
students made are local or at sentence level. There are two major categories of local
problems students can self-detect as a result of reading aloud: One is the ineffectiveness in
writing, and the other one is grammatical/mechanical errors. The ineffectiveness students
could self-detect was mostly at sentence level, and they dealt with the problems by adding
words or prepositional phrases to improve the clarity of the information. Students at all
three levels revised ineffectiveness most often when they read their drafts aloud. In fact,
RA proves to be most effective in helping the basic level students detect ineffectiveness,
as 60% of their self-initiated revision is about modifying the ineffectiveness of their
writing. This shows RA can help students, even students at basic level, engage in
rhetorical concern. In addition, vocalization during revision when students think about the
language and content may facilitate revision to an even greater extent; in this study, the
basic level students did capitalize on RA as the “running accompaniment” described by
Vygotsky (1962, 1978)” (Hedgcock & Lefkowitz, 1992, p. 259).

RA also helped students detect various types of grammatical problems, yet there
were also other local problems that RA offered little help. The ratios of the of students’
self-initiated to the teacher’s recommended changes reveals that there were still a great
number of problems in word choice, prepositions and idiomatic expressions un-detected
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by students. Problems in these areas appeared to be very difficult for EFL learners to
self-detect and self-correct because the correct usage depends much on the native
speaker’s competence. In other words, rules printed in grammar books cannot possibly
provide everything L2 writers need to know in order to avoid errors. On the other hand,
RA occasionally triggered unsuccessful corrections, making the original correct sentences
wrong. This happened more frequently in beginning level students’ revision while they
were reading aloud. These findings confirmed what Matsuda and Cox (2009) have
speculated: RA may not work well for the EFL or ESL students who have not developed
that intuitive sense of the English language.

Furthermore, RA is not effective in helping them detect global problems. Students at
all three levels in general detected about just one quarter of the global problems that the
teacher detected. This lack of efficacy in detecting global problems may be attributed to
that reading aloud may present a cognitive challenge to some students whose second
language is not proficient enough for them to stay focused on many things at once. When
reading their writing aloud, L2 writers’ attention is split among several different demands:
form, meaning, and even pronunciation. Based on Skehan and Foster (2007), humans
have limited information processing capacity and must therefore prioritize where they
allocate their attention. Learners cannot pay attention to language forms without a loss of
attention to language content (VanPaten, 1990). When the learners have an even more
pressing concern--to vocalize their writing, some of them may not be able to make use of
everything they know to examine the form and meaning of their writing. That is, when
their proficiency level in the English language is not high enough for them to stay focused
on several things at once, some of them may shift their attention to pronunciation while
reading aloud. The findings reveal that 47% of them were distracted by their
pronunciation; consequently, it was difficult for them to pay attention to the global
problems. Furthermore, some of them did not feel comfortable reading aloud to a teacher.
When reading to the teacher becomes stressful, it was difficult for them to think about any
local and not to mention global matters.

Although the changes triggered by RA were limited, the participants of this study
generally had positive attitudes toward the use of RA as revision strategy. The majority of
them expressed that RA helped them become more aware if the language they use is
accurate or clear enough to express their meaning. Some of them expressed that RA
helped them overcome writer’s block; others stated RA helped them see what changes
they need to make so that the audience can understand them. Furthermore, most students
agreed that RA helped them see what they need to add to make the writing more concrete
to the audience.

The interview results also indicate that the majority of the students could concentrate
on revising their drafts, yet close to half (47%) of the students felt they were distracted by
their pronunciation. Matsuda and Cox (2009) have pointed out that reading aloud may
shift the writer’s attention to pronunciation; consequently, students may miss the purpose
of reading aloud for revision. Although reading their writing aloud did trigger noticing,
which prompted the majority of students to consciously recognize some of their writing
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problems, RA also triggered some students to notice their pronunciation. For instance, one
of them worried about her poor pronunciation, another paid more attention to how she
sounded, yet another one felt she was obligated to keeping the reading (vocalizing) going
until it was concluded. Results like these suggest that RA may not be an appropriate
revision strategy for all EFL students.

Hedgcock and Letkowitz (1992) have argued that reading one’s text aloud to
attentive peers may foster an awareness of audience. In the interview, students were asked
if they could see their writing from the perspective of an audience. Only 44% of the
students said they could, and 56% of them said no. However, the results also show that
when students read aloud, the most frequent action they took in their reviewing process
was to modify the ineffective sentences by adding more information. This modification
may indicate that they were aware of the audience, but they might not completely
understand the question.

In the affective level, most students expressed they felt relaxed when they read aloud.
Only 22% of students felt nervous due to a lack of confidence in writing (e.g., “l am a
poor writer”), feeling uncomfortable to read personal thoughts to a teacher, or feeling their
writing or pronunciation was not understandable to the teacher. Yet one student felt
nervous first but relaxed later as the interaction between the teacher and her made her
believe there was still hope to improve her writing. Apparently, the rapport between the
student and the teacher seemed to have influenced the student’s perception of reading
aloud. For most students, RA did not make them nervous. They explained that they felt
they were reading their drafts to a concerned friend, they had confidence in their writing,
or they trust that the teacher is asking them to do something that will help them improve.
In sum, affective factors do influence students’ attitude toward the use of RA.

Conclusion

This study was inspired by Hartwell’s (1997) statement that L1 writers can correct in
essence all errors of spelling, grammar and punctuation by reading their writing aloud.
The researcher wondered to what extent reading aloud could help L2 writers. The results
of this study show that RA can trigger EFL students at various levels to make self-initiated
revision, although not as comprehensive as what L1 writers could do after reading aloud
their writing. The global problems students could self-detect were fairly limited. Most of
the self-initiated revision is local. Even so, RA has proved to be helpful for students to
self-detect the ineffectiveness in writing, albeit at sentence level. Overall, students at
higher proficiency can benefit more from RA than students at lower proficiency in
detecting local problems.

The results of this study also show that problems in word choice, prepositions,
idiomatic expressions, and tense are most frequent yet very difficult problems for students
to self-detect, even if they have read their writing aloud many times. One common
characteristic of these problems is that they are all competence-related. When EFL writers
have not developed their L2 competence, in this case their English sense, similar to that of
native speakers’, it is difficult for them to detect and correct these problems by reading

241



Theresa Jiinling Tseng (34 F#F¥5)

their texts aloud.

Furthermore, reading aloud may help students notice the language they produced,
both written and pronounced. During RA, most students in this study could concentrate on
the texts they wrote, yet some students noticed their pronunciation more; as a result, they
missed the purpose of applying RA as a revision strategy. Moreover, interview results
reveal that students’ confidence in writing and/or pronunciation, and their trust in their
teacher may influence their attitude toward RA.

Zamel (1983) has argued that proficient ESL writers have been found to revise
substantially after reading their texts aloud. Yet in this study, even the advanced writers
did not revise “substantially.” In fact, students at all three levels did very little global
revision. One possible explanation is that in this study the proficiency level of the
advanced students is not high enough. Meanwhile, some of the students’ anxiety levels
might be raised due to their pronunciation or their worries about facing a teacher as their
audience. Consequently, they did not make much global revision.

Limitations and Implications

One limitation of the current study is the low number of participants. Although 28
students participated in this study and each of them produced two drafts, each level has
only 9 or 10 participants. Also, there was only one rater. Researchers of future studies can
increase the numbers of both raters and participants in order to improve the reliability of
the results.

The research design of a future study can also be improved by recruiting two groups
of students whose English proficiency levels are sharply different, e.g., one equivalent to
the superior level of GEPT, and the other one, intermediate level of GEPT. By doing so,
the findings may reveal even more about the interface between the participants’ L2
proficiency and their revision via RA. Nonetheless, this study has some important
implications for teaching and research.

Implications for Teaching

In terms of teaching, we have learned that RA may help, but it is not a panacea, and
it may not be suitable for every student. Also, teachers may want to establish a good
rapport with students before they ask students to read aloud to them, for some students
may not feel comfortable reading their writing aloud to teachers. Furthermore, since some
accurate language usage may depend on the native speakers’ competence, teachers may
want to explicitly point out the problems related to students’ competence and tell students
to accept or even memorize how certain words, prepositions or idiomatic expressions are
used by native speakers of English. Lastly, to help students benefit most from RA,
teachers may need to emphasize that (1) students should read in a way that they can
understand the meaning of the texts (e.g., with more intonation), and (2) students should
feel free to stop any time to mark the parts that they wish to revise.
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Implications for Research

This study can be seen as a stepping stone for some future studies on reading for
revision. A future study may compare the effect of reading aloud with reading silently, as
this study shows that some students did not feel comfortable with reading their drafts
aloud. Another future study may compare the effect of students who read aloud twice with
students who did a combination of reading aloud once and reading silently once, because
some writers do use both in their revision. Yet another future study can compare the
effects of students reading aloud with the teacher reading aloud on students’ revision, so
that we can know which method can help students more.

Despite its limitations, this study has shed light on what RA can do to help EFL
writers revise. The results have informed writing teachers the problems that students can
or cannot self-detect by EFL students at various proficiency levels after reading their
writing aloud. The results of this study have further informed teachers how EFL students
perceive the use of RA in their revision. With this understanding, writing teachers can
design appropriate lessons or syllabi to help students revise more efficiently and
effectively.
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Appendix A
Writer’s Profile
Name: S. ID#
Email: Cell Phone:

1. Number of years you have learned English
2. Have you studied or lived in an English-speaking country before?

If yes, how long? How old were you when you were there?
3. Have you studied in an English-only program/cram school before entering THU?
, how long?

4. Which of the following English tests have you taken?
Please circle: GEPT, IELTS, TOEFL, or TOEIC
Which level did you pass? (Or what is the score? )
1. What were the grades in Comp 1? Fall (_) , Spring ('T)
2. As a sophomore English major, how many hours at school are you exposed to English
every week?
3. Do you like to see English movies? ___ If so, how often do you see English movies?
( per month, or per year)
4. Do you like to read in English? __ How many hours per week do you spend on
reading English (including, textbooks, Internet and other things for
pleasure)?
5. Do you write journals, blogs, or communicate with friends in English?
If so, how much time per week do you spend on writing something in English?
10. Do you usually think in English or Chinese when you compose?
11. When you finish your writing, do you usually revise it?
12. If you do, which strategy seems to help you more? Please circle one:
A. Reading aloud B. reading silently
13. In Question 12, if you choose “A. Reading aloud,” please circle one of the following:
A. You just do it naturally
B. You’ve learned to do so from someone or a teacher
14. Do you feel comfortable reading aloud your writing to an audience?

Appendix B
Assignment |
Working part time will have an impact on students’ learning—be it good or bad. Write an
essay in which you argue for or against the idea of working part time while attending
college.
Appendix C
Assignment I1: Literacy Autobiography

Definition: Literacy means ability to read and write. Therefore, this assignment is to write
your personal story about how you have become a person who can read and write.

Instructions:
1. Divide your life into several sections chronologically--from childhood till now.

2. For each section, brainstorm the literacy events or experiences that made you feel
positive or negative about reading or writing. How did you start to read or write? What
experiences have made you want to read or write more? What experiences have made you
feel frustrated about reading or writing?
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3. Among the brainstorming results, select the most important events in life: What has
changed your view toward reading and writing (in both Chinese and English)?

4. After you did 1-3, now you can write your first draft. Use appropriate transition words
to show the chronological development.

Appendix D
My Perception of Reading Aloud
Name: Major English Exam(s) Passed:
Comp | grades (_[) () Diagnostic Writing:

Do you have the habit to read aloud (RA) when you revise?

1. When you read aloud your draft to revise, whom do you prefer to read to? ‘& {/RH{&f
SRR IELR, IRECEI RS 4aETE?
a. the teacher
b. yourself
C. a peer reviewer
d. It makes no difference
2. What does RA help you notice? HEEEFEREE (R)F EF(EE?
3. How helpful is reading aloud (RA) to your writing revision? Please circle the number
that best describes how you feel: HEEE{RH AR, ¥MRIVCEEL, EEEZ

K?
1 2 3 4 5
useless may help but not much not sure helpful/useful  very useful

4. How has RA helped you? HEEERSEHRAUILLEBN? (A EE)
a. Audience awareness: RA has helped me become aware what | need to
change so that my audience can understand my intent. & ¥ T f#:% &1
JEEL A A S E R ATAE
b. RA has helped me overcome writer’s block (i.e., when I get stuck, I read
aloud so that | know how to continue). 1£;9 &2 EiHF AL T450F, RA
A AR AR N R B
c. RA has helped me become aware if the language | use is accurate or clear
enough to express my meaning (i.e., aware of the proprieties of the
language). RA FEIXREZ RN F(B0m) -, SEER) & AEAEmfER 2
HHVER.
d. Others ELAt:
5. How did you feel when you read aloud your writing to the teacher? 545 FiliHEHE,

TREVEEA0 ] 2

a. Nervous (Why? )
b. Shy (Why? )
c. It bothers me because

c. Relaxed

6. Do you get distracted by your pronunciation when you read aloud to the teacher? Circle
one of the below choices:  SE44=ZETHERE » R& # (R 5E 3% THEIE 9
a.Yes.= - b.No..f& -
7. When you read to revise, do you usually re-read & {R:BfEENIY, /R EE
A. a smaller portion (the words or sentences) or —/N& {7y (FFE(A]))
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B. a larger portion (the whole paragraph and/or the paragraph before and after the
place where you wish to change)? —KEiy (—%&ES, SUBECENM T IIRTI K%
HIHEE %, —(FHAEE?)

8. When you are reading aloud, what gets your attention more often? & {2 B =Y,
IrErE s E R N AIE—IE?

a. more on grammar accuracy fig g A IFREES

b. more on meaning {REEE

c. both are equal WYIE S - Higr

9. What areas does RA help you improve? HEE SRS VRUCGERIEL J7mH ? (7] #E15E)
a. Content (main idea, support) N (£ » FF)
b. Organization (transitions, logic) #H4% (#E#7 - #HE )
c. Grammar £
d. Spelling P
e. Awareness of what is missing 1786 7 {1 EF
e. Others  HiAth

10. Would you recommend RA as a revision strategy to other students who do not know
it?
TR Er e A SN B A S U F SR TS 46 HLA AN K78 75 (A R T Y [F] 220 2
Yes .

Why?
What did RA help you most?
No_ .
Why?
Appendix E
Complete Results
Global and Local Problems Detected by Students and the Teacher
Level Ss-Self-local T-local Ss-Self-global T-Global
Advanced 1. Ineffectiveness 1. WC=13 A. Coherence =2 A. Support =7
=15 2. Prep=7 1. Adding l.incomplete =1
a. Add details= 3. Idiomatic=5 concluding 2. Unclear =1
5 4. Tense=5 remarks =2 3. Lack of
b. Add prep phr 5. Art=4 B. Unity =3 development =2
= 6. Awk =4 1. Changing the 4. Redundant=1
c. Add an 7. Caps=3 title 5. Unneeded =2
adverb =1 8. Conj=3 2. Delete irrelevant B. Logic=7
d. Add words 9. Pronoun Ref =2 info=2, C. Unity=6
=1 10. Add modal =1, 1. No main point
e. Change or 11. Add “that” =1 C. Support=1, add a X2
reword = 2 12. Run-on=1 sentence 2. Not matching
f. Delete 13. Choppy sentence = the support x2
words =2 1 3. Not addressing
2. WC (word 14. Wordy =3 In total: 6 changes the topic
choice) =5 In total: 14 types of 4. Irlv info
3. ts(tense) =5 errors, 53 D. Coherence = 4
4. Prep. recommended changes 1. Conclusion not
(prepositions)= brought back to
4 the main point
5. Add punct 2. New info in the
(Punctuation) = conclusion
3 In total: 24
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6. Add an article
=2

7. Conj. =2

8. Add averb =2,

9. Addanoun=2

10. Change part of
speech =2

11. Correct
idiomatic
expression=1

12. RO =1

13. pronoun
reference = 1

In total: 45 changes

recommended changes,

were made.
Inter- 1. Ineffectiveness 1. WC=7 Coherence =3 A. Unity =8 (Unclear
mediate =7 2. Prep.=6 1. Add title, focus,
a. Rewording 3. Idiomatic=6 conclusion =1 unspecified main
=3 4., Run-on=5 2. Add point, irlv, No
b. Adding 5. Count/non-count transitions =2 topic sentence x2)
details=2 =3 Unity =1 B. Support=5
c. Add adj 6. Pronoun =3 1. Delete (underdeveloped
clause=1 7. Wording =3 unneeded info X2, incomplete,
d. Adding 8.  Awkward sent =2 Support =1 clarity x2,
adverb=1, 9. Partof spch =2 1. Gave unspecific)
2. WC=14 10. Wrong transition background C. Coherence=3
3. Prep=3 =2 information, (example not
4. Part of spch = 11. Tense =2 one OK, but matching main
3 12. Article =2 no need point x2,
5. Addpunct=2  13. Verb form =2 transition—Ilack of
6. Addarticle=2 14. Redundant words In total: 5 changes variety);
7. Add which, =2 D. Logic=1
who =2 15. Hedge =2 In total:, 20
8. Add obj =2 16. 1 each: Conj, recommended changes
9. Capitalization Number
=2 consistency, Cap,
10. Tense =2 Tense, Faulty
11. Prounoun =1 parallelism, Word
12. Correct Frag. order, Fragment,
=1 Format, Extra
13. Verb form =1 word, Compound
In total: 32 changes noun
were made 17. Wordy =3
In total: 28 types of
problems, 63
recommended changes
Basic 1. Ineffectiveness 1. WC=31 Support =8 A. Support
=15 2. Discourse marker 1. Add lines =4 1. incomplete =
a. Add =10 2. Droplines=1 5
details 3. Idiomatic =15 3. Rewrite 2. incomplete
=4 4, Prep=15 sentences = 3 meaning,
b. Deletea 5. Pron=7 Unity =2 underdeveloped/ga
word 6. Punct=7 1.Increase clarity p=13
/words= 7. Unclear/inconsiste of the thesis = 3. Lack of
2 nt pronoun =6 1 explanation of a
c. Add 8. Relative pronouns 2.Add athesis =1 proper noun =2
words = =6 C. Coherence =2 4. Not specific =2
5 9. Wordiness =5 1. Shifta 5. Overlapping
d. Change 10. Articles=5 sentence points (redundant)
aword 11. Tense =4 around =1 =2
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=1(+1
no
need)
e. Change
to
specific
words
=1
f. Adda
modal
to show
possibil
ity =1
2. Useless
changes =2
Add some
words (but no
need);
but-however
Tense = 2
Add prep=2
WwC =2
Art=1
Verb form =1
Sp=1
Pron. = 1 each
0. Add a comma
=1
11. Add an object
(pronoun) 1
12. Adda
transition =1

ROO~NoO A~

In total: 30
changes.

12.
13.

14.
15.
16.
17.
18.
19.
20.
21,

22,
23.
24,
25.
26.
27.

28.

29.

30.

Cap =4

Unclear
wording/noun =4
Modal aux =3
Verb form =3
Frag. =3

Sp=2

RO=2

Plurality =2
Fragment =2
Number —s,
inconsitency =2
Passive voice =2
No verb =2
This/that =2
Verb form =1
Hedge =1
Faulty parallelism
=1

Lack of a
transition =1
Unfamiliar with
whether to use
“be”: are lack of
morals. =1

Prt of spch =1

In total = 147
recommended changes

Add
something to
connect
ideas

In total: 12 changes

6. Unclear

meaning =2

7. Not appropriate

definition =1

Logic =7

1. Over-

generalization x2,

2. misplaced info

and others x 5)

Unity =3

1. unclear title,

2. out of track,

3. LackTS.

Coherence =5

1. wrong transition

2. New info at
the end;

3. Inconsistency
between thesis
and title;

4. Gap between
lead and
thesis)

5. Info out of
place =1

In total: 22 types of
problems, 42
recommended changes
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Simplification in Translated Chinese Texts:
A Corpus-Based Study on Mean Sentence Length

Ting-hui Wen®
Abstract

Mean sentence length is proposed as a measure of simplification: if a text has
shorter mean sentence length, it is assumed to be simpler for readers to comprehend.
Since translated texts are hypothesized to be simpler than non-translated text, they would
presumably exhibit shorter mean sentence length. The present research aims to investigate,
using corpus-based methods, the phenomenon of simplification in translated, compared to
non-translated, Chinese texts. This paper focuses on measuring sentence length of the
translated texts in the Corpus of Comparable Mystery Fiction, analyzing the results of
mean sentence length and its additional measures: mean sentence length in terms of
characters, mean sentence sub-unit length in terms of words and mean sentence sub-unit
length in terms of characters.

The measure of mean sentence length and its additional measures render consistent
results showing that the translated texts of the corpus under study exhibit shorter sentence
length than the non-translated texts.

Keywords: corpus-based translation studies, simplification, mean sentence length
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Simplification in Translated Chinese Texts:
A Corpus-Based Study on Mean Sentence Length

Introduction

In 1996, Mona Baker proposed four recurrent translation features: explicitation,
simplification, normalisation and levelling out. Based on Baker’s hypothesis, Sara
Laviosa-Braithwaite (1996) then created the Translational English Corpus (TEC), adopted
four measures from corpus linguistics—i.e., type/token ratio, percentage of high
frequency words, lexical density and mean sentence length, to investigate simplification
in translated texts. According to Laviosa-Braithwaite, translated texts tend to exhibit a
higher type-token ratio, a higher percentage of high frequency words, a lower lexical
density and a shorter mean sentence length.

The Comparable Corpus of the Chinese Mystery fiction (hereafter the CCCM, please
refer to Appendix 1 for a complete list of texts included in the corpus under study), was
created especially for the purpose of this study. Mystery fiction as a sub-genre was chosen
as the object of this study due to its manageable size, its popularity in Taiwan and
personal interest of the researcher. The CCCM consists of two subcorpora, one translated
and one non-translated. The sizes of the two subcorpora are listed in Table 1:

Subcorpu Number Number of Number of
S of texts words characters
; Translate 8 787.128 1191734
Non-tran 12 823,600 1,245,455
slated

Table 1 The size of the corpus

This paper focuses on one of the measures of simplification, i.e., mean sentence
length, analyzing the results of mean sentence length and its additional measures: mean
sentence length in terms of characters, mean sentence sub-unit length in terms of words
and mean sentence sub-unit length in terms of characters. Mean sentence length is
proposed as one of the measures of simplification: if a text has shorter mean sentence
length, it is assumed to be simpler for readers to comprehend. Since translated texts are
hypothesized to be simpler than non-translated texts, they would presumably exhibit
shorter mean sentence length.

The texts in the CCCM have to be word-segmented before mean sentence length of a
text is measured. Therefore, the basic concept of a Chinese word is discussed and the
application of mean sentence length to the Chinese language is explained in section II.
Mean sentence length in terms of Chinese characters is then proposed as an additional
measure for the following two reasons: the definition of words in Chinese is still
controversial; and the program of word-segmentation cannot achieve a hundred per cent
accuracy.

Section |11 first presents the definition of a Chinese sentence. Punctuation is a
relatively new and not well-developed concept in the Chinese language. A Chinese
sentence is more a “discourse” unit: it can be as long as a whole paragraph and include
different information relating to the same topic. Therefore, in addition to mean sentence
length, an additional measure of mean sentence sub-unit length, with sentence sub-units
defined as the segments between two commas, full stops, exclamation marks, question
marks, semicolons, and colons, is proposed due to special characteristics of Chinese
sentences. Mean sentence sub-unit length is also measured both in terms of words and
characters.

The hypothesis, the results and tests of statistical significance of mean sentence
length in terms of words (section 1V), mean sentence length in terms of characters
(section V), mean sentence sub-unit length in terms of words (section V1), and mean
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sentence sub-unit length in terms of characters (section VII) are discussed in detail from
sections IV to VII respectively.

Il. Measuring mean sentence length in Chinese

1. Definition of Chinese characters and words

Since “words” are basic units in calculating mean sentence length, a discussion of
what constitutes a Chinese word is appropriate here. In written English, words are formed
by the continuation of a series of letters, with a break or space indicating separate units.
Unlike English, Chinese words are formed by “characters,” rather than alphabetic letters,
and there is no space between Chinese characters or words. Example (1a)' shows one
Chinese sentence and its translation, and as noted, there are no spaces between words or
characters.

(la) ‘ERFEE/CILETHE - AT RS S H ARBD R FESL T - M
FERCE, ~ K RERHZRE - W - BCRHEREELL - ] RAUR S TR T -
ar AR [E 25 - BARFAEAT 578 IR REIRYAEREA

Over the last few years, there has been a perceptible increase in the number of
Japanese tourists in Taipei. You see them everywhere—the National Palace Museum, the
famed restaurant DinTaiFung on Yungkang Street, night markets, MRT stations—taking
in the sights with guidebooks in hand, trying to get a glimpse of Taiwanese life.

If words are not segmented, WordSmith will count example (1a) as one word only.
The first step to calculate mean sentence length of a Chinese text is thus to delimit
Chinese words and segment them, inserting spaces between individual words. Therefore,
Chinese words have to be defined first before they are segmented.

Chinese words can be categorised into four types, according to morphological rules:
simple words, complex words, compound words, and repeated words (Tang 1988). Each
type of word is discussed below.

A simple word, such as pao (#Z, “run”), shuo (&2, “say”), ren (A, “people”), gao
(5, “tall”), bo-li (BFE, “glass™), pu-tao (&%), “grapes”) and wei-sheng-su (4fE4E 2,
“vitamin”), is a word formed by only one morpheme, which can include one or more
characters; in extreme cases (usually transliteration of foreign terms), one morpheme can
consist of several characters, such as the proper nouns nuo-si-te-la-da-mu-si (FEHTRF17 72
WHT) “Nostradamus™ and jiu-mo-luo-shi (JEEEZE(1) “Kumaarajiiva”. In both of these
cases, the individual Chinese characters used to transliterate foreign names are not to be
“read” as having separate meanings (which they might in other contexts); rather, they are
treated as one unit. In the cases of bo-li (F%¥4, “glass™) and pu-tao (%j%j, “grapes”), the
two characters together form a unit that means one thing; they are almost never used
separately, and both must be present to form the meaning.

A complex word, such as yi-zi (f&& , “chair”), zhuo-zi (: -, “desk/ table”),
lao-shi (Z fifi, “teacher”), lao-ba (% 3, “father”), keneng-xing (FJ&E I4£, “possibility”)
and diannao-hua (ZEf& 1L, “computerisation”), is formed by one free morpheme and an
affix. The affix may be at the end (zi -, underlined in the first two examples) or the
beginning (lao =, underlined in the third and fourth examples). This may be likened to
words in English such as “performer”, formed from the morpheme “perform”, plus the
affix “-er”. Many new words in Chinese have been coined in the twentieth and
twenty-first century in this manner, following the morphology of European languages, as

! Example (1a) and its English translation is extracted from “The new tourism—Y oung Japanese discover Taiwan” by
Chang, Taiwan Panorama, the issue of March 2006, pp. 34.
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in the last two examples, where xing (4:, “nature) is used as an analogy for “-ity” in
English, and hua ({E, “change”) has been used as an analogy for “-isation”.

Compounding is a productive morphological process in Chinese; a compound word
is formed by two free morphemes. Different types of compounds abound in Chinese, for
example, Verb-Verb, such as da-kai (] [; literally “hit-open”, i.e. “open”), Verb-Noun
such as sheng-qi (4£ #&; literally “bear-anger”, i.e. “angry”), Noun-Verb such as xia-zhi
(B #; literally “arrival of summer”, i.e. “summer solstice), and Noun-Noun shu-fang
(& 55 literally “book-room”, i.e. “study”) (Tang 1988). Some terms, such as mi-yue (&
H, “honey-moon”) and tu-chun (& /&, “hare-lip”) are translated according to the rules
of compounding, just as their English equivalents are.

A repeated word, such as cong-cong-mang-mang (% 27 1t C, “hurry”) and
shi-shi-kan (&, & &, “try”), is formed by the repetition of one or two morphemes in the
same word.

After this brief discussion of the nature of Chinese words, example (1b) shows the
sample sentence about Japanese tourists in Taipei (example [1a] above) after spaces are
inserted between words.

()2 &F £ £ &b #HE - Af =20 B8 EEE HAR
BObE D #x% T o fEm £ e - KEE BZmE - 'Wo-
5 & [ fEEE > ¥ AR RRE TR ORE T o0 M
Y HRf fEEREE 0 IR Mo 588 KRR OB 405 Rk -

After words are segmented, there are 43 words in example (1b).

However, four issues emerge from example (1b): long compound words; chengyu
and fixed expressions; proper nouns; and abbreviations.

First, compounds can be very long in modern Chinese and yet be treated as single
words. In example (1b), dong-ying-ke (555, “Japanese tourist™) and jie-yun-zhan (3
HE, “Metropolitan Rapid Transit station”) include three Chinese characters, and are
treated as single words. Extreme examples can be found in the Sinica Corpus:
guo-ji-hui-yi-ting  ( s # JBE , “international conference room”) and
di-er-ci-shi-jie-da-zhan (585 — 2kttt 55 KEK, “The Second World War) include five or more
characters and are treated as single words.

Second, chengyu is a set of traditional idiomatic expressions, consisting mainly of
four characters. In (1b), an-tu-suo-ji (¥%[&Z%#; literally “to follow a drawing to find a
steed”) actually means to try to locate something by following up a clue. These chengyu
are typically derived from sentences in classical Chinese, but then four main characters
were extracted and now treated as a single “word”. For example, gua-tian-li-xia (JI\FHZ2
1N, literally “in a melon patch, under a plum tree””) was derived from two lines of a poem
guo-tian bu na li, li-xia bu zheng guan (JINHA4NE, 25 - R#5; “don’t adjust your
shoes in a melon field and don’t tidy your hat under the plum trees—i.e., to avoid being
suspected of stealing the melons and plums”), which describe a code of conduct to avoid
anything to arouse suspicion.

Moreover, other fixed expressions might include more characters than chengyu, and
yet still be treated as one word. For example, yi-bu-zuo-er-bu-xiu (—Ff (K, “to
carry the thing through, whatever the consequences are”) includes six characters and
might be treated as one word, while the similar English expression “in for a penny, in for
a pound” is treated as eight words.

Third, long and complex proper nouns might also be treated as single words. For
example, the names of places, such as Yong-kang-jie (7k 5E1fr, “Yungkang Street”) and
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bei-ka-luo-lai-na-zhou (dt 2 2K 49 M, “North Carolina”) include three and six
characters respectively, and might be treated as single words. The full names of Chinese
people, such as Li-yuan-ze (Z=izi#T, “Lee, Yuan-Tseh”) and Jiang-jing-guo (#%%%[=H,
“Chiang, Ching-kuo”), might be treated as single words.

Finally, abbreviations are classified as a type of compound and treated as single
words. For example, gu-gong (# ) is an abbreviation of guo-li gu-gong bo-wu-yuan ([
1L W= 1#Y05%, “National Palace Museum™), and bei-yue (J£4Y) is an abbreviation of
bei-da-xi-yang gong-yue zu-zhi (Jbt KPEE N4y 2H 4%, “North Atlantic Treaty
Organization”).

Whether these four types of words can really be treated as single words is a
continued source of controversy among Chinese linguists. The Bureau of Standards,
Metrology and Inspection, Ministry of Economic Affairs in Taiwan has authorised the
Association for Computational Linguistics and Chinese Language Processing to draft The
Standard of Chinese Word Segmentation for Information Processing, in order to establish
a national standard for Chinese word processing. However, it only serves as a guideline,
and its application varies. For example, in the largest Chinese corpus in Taiwan, the
Academia Sinica Balanced Corpus of Modern Chinese, lian-he-guo (ff&Ed, “United
Nations”) is treated as one word while bei-da- xi-yang gong-yue zu-zhi (AL AP A%
4H %% , “North Atlantic Treaty Organization” is treated as three words;
bei-ka-luo-lai-na-zhou (JE-FZE2R4M, “North Carolina”) is sometimes treated as one
word, and sometimes as two: bei (if, “North”) and ka-luo-lai-na-zhou (=&&EZR4AIN,
“Carolina”). A Chinese name, such as Jiang-jing-guo (§%4%[, “Chiang, Ching-kuo™) is
treated as one word in the Sinica Corpus, while an English name, such as Bill Gates, is
transliterated into bier - gaizi (ELEE - 252%) and counted as two words. The inconsistency
and controversy of the concept of words thus exerts an influence on the measures of
simplification. For the purpose of this study, Autotag, the software is used to segment
words and The Standard of Chinese Word Segmentation for Information Processing is
adopted as the guideline when segmenting words for both subcorpora of the CCCM. An
additional/alternative measure in terms of Chinese characters is proposed to solve the
problem of inconsistency and inaccuracy in segmenting words (see the following section
for a detailed discussion of measuring mean sentence length in terms of Chinese
characters).

2. Measuring mean sentence length in terms of Chinese characters and words

For English speakers, the ‘word’ is a salient and intuitive concept; they can easily
distinguish words by writing conventions: spaces must be inserted between words.
However, for Chinese speakers, instead of ci, words, the basic unit for Chinese written
language is zi, characters, which generally represent morphemes rather than “words.” As
noted by Jerome L. Packard (2000: 15), the status of characters in Chinese is as salient
and robust as the status of words in English.

Packard gives examples of character puzzles in Chinese, instead of crossword
puzzles (ibid). He also emphasises the fact that dictionaries and databases are arranged
and searched according to characters: entries of a Chinese dictionary are always based on
characters. The basic definition of a character is listed under each character, and the
definitions and usages of different words consisting of the same character are listed as
sub-entries underneath.

Moreover, from 1981 to 1997, there was a TV programme, called Mei Ri Yi Zi “A
Character a Day”, which was produced and broadcast by The Chinese Television System
in Taiwan. During the seventeen years, more than 1,600 characters were introduced to
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Taiwanese students and foreigners learning the Chinese language. Characters are often
perceived by learners to be the basic unit of the Chinese language.

Even in the world of computing, Microsoft Word has a tool for counting words in a
document, but it actually counts characters in a Chinese document, instead of words.
Writers and translators translating from different languages into Chinese are usually paid
according to the characters they write/translate instead of words.

Calculating mean sentence length in terms of characters, instead of words, might also
be an index in investigating simplification in the Chinese language. Since a Chinese word
is formed by characters, the number of characters a word has will also have an influence
on the total length of a sentence. For example, the issue of long compounds, chengyu and
fixed expressions, and abbreviation can also be solved by calculating mean sentence
length in terms of characters. Take the following two sentences (2)° and (3)° for
example.

() &k - Mt £ — &k wmE B #HE £ BR — R /N
fikgg - PURy mIBL #RED B w7 0 fRiR E R OIKE
Zw T e

They finally saw a small hotel on a deserted street and thought that they could
find a place to stay overnight. However, this hotel was also full.

@) ®mE &B M WE FHY Emn SAER B BE g > 7
f# s~ [gE BER BRSO B KR 0 £ BUN 8
WK &% M Ewm W —F W

Dispensing with daunting, complicated functions makes it easier for grandma and
grandpa to look back upon fond memories of their lives, and this product has captured
half the market in Europe.

Example (2) is a sentence extracted from a Chinese textbook for Grade Four students
in Taiwan, which contains 27 words and 41 characters, while example (3) is a sentence
extracted from Taiwan Panorama, a bilingual magazine in Taiwan written for adult
readers, which includes 28 words, but a significantly higher number of characters (52).
Example (2) has only one more word than example (3), but it contains 11 more characters,
which might indicate that sentences written for adult readers tend to use longer words
which consist of more characters.

It might render insightful results if we count mean sentence length in terms of
characters, which also takes word length somewhat into consideration. As shown in
examples (2) and (3), if sentence length is calculated in terms of words, the difference is
not obvious: example (2) is only one word less than example (3). If sentence length is
calculated in terms of characters, example (2) is eleven characters less than example (3),
which at the same time reflects that example (3) consists of longer words and might be
more difficult for readers to comprehend.

Therefore, in this study, the texts included in the two subcorpora of the CCCM are
both word-segmented and character-segmented, and sentence length is computed twice,
once using the number of words, and once using the number of characters, to see if any
significant patterns emerge.

I11. Mean sentence sub-unit length as an additional measure
1 The definition of a Chinese sentence

2 Example (2) is a Chinese sentence extracted from Chinese V111, Taipei: National Institute for Compilation and
Translation, and translated by the researcher of the current study.

® Example (3) and its translation is extracted from “Philips’ simplicity revolution” by Teng, Taiwan Panorama, the
issue of May 2007, pp. 22.
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Chinese linguists have tried to define what constitutes a Chinese sentence from a
functional perspective: Li and Thompson (1981) pointed out that Chinese is a
discourse-oriented language whereas English is a sentence-oriented language. It should be
noted that a comma in the Chinese language can occur after a phrase, a clause or even a
sentence, and indicate a pause for readers, while a full stop in Chinese sometimes
indicates a larger linguistic unit than a sentence in English. Therefore, a Chinese sentence
should be regarded as “a discourse unit consisting of several information units bearing
some relation to the same topic” (Gao 1997: 11).

The use of punctuation marks in the Chinese language was introduced and proposed
in the early twentieth century following the vernacularization of Chinese. Therefore,
punctuation is still a relatively new and not well-developed concept in the Chinese
language. Sometimes a comma > ” appears in a position where a full stop “° ” is
expected, simply because frequent use of full stops in a paragraph would be considered
awkward. It is actually not uncommon to see a whole Chinese paragraph with only one
full stop, as shown in example (4). Example (4)* is a paragraph extracted from Taiwan
Panorama. The texts in this magazine are first written in Chinese, and then translated into
English and other languages.

(4) AR AGE RAREN > ) SISO - AR AT
— IR TV EE I Lo s TR R E R - SRS AR 1% - iR
LRGSR RR A A B R T o - s TEBF T T E SR - B R E A
HOBTHE=EANEGET - fTHE—EE - SRR R SRS E PN FHER
B RE R AT HYEGETED - R TR LUEE NG S i 22 Rel B = 7 - =k
RSP IRAYE HeRlE - (BmEGHIEPKSEAENY - —B5hEm - —EEEKRE

(4a)“Designers are never satisfied with either the size or layout of their workspaces,”
says Li Cheng-yi, deputy director of Asus Design.

(4b)He says that when Asustek completed plans for its new building a few years ago,
they called for offices separated by solid dividers.

(4c) But such a layout doesn't lend itself to discussion and communication among
the members of a team.

(4d) Upon consideration, Asus Design decided to forego the privacy that the new
offices would have afforded and instead moved into the old building.

(4e) There, they redesigned their workspace by knocking out a wall, installing large
light sources, and opening up sightlines to the outdoors.

(4f) The new layout allowed the designers, who spend most of their time in front of
computer monitors, to walk out onto an exterior balcony for a breath of fresh air or a
smoke, or for a glimpse of sunset on the Kuantu Plain.

(4g) The department now sometimes even holds meetings in Kuantu's waterfowl
refuge, alternating between discussing issues and watching the birds.

As we can see from example (4), there is only one full stop “ - ” in the whole
paragraph, which means that by Laviosa-Braithwaite’s (1996) definition, there is only one
sentence in this example. However, it is translated into seven sentences in English, as
illustrated in (4a), (4b), (4c), (4d), (4e), (4f) and (4g). In example (4), the Chinese source
text could also be divided into seven or more grammatical sentences as its English
translation and end with a full stop under the syntactic notion of a sentence, i.e., a set of
expressions consisting minimally of a noun phrase, followed by an auxiliary, followed by

* Example (4) and its translation are extracted from “Taiwanese design takes flight” by Teng, Taiwan Panorama, the
issue of May 2007, pp. 6.
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a verb phrase in deep structure (Fromkin et al. 2003: 594). The writer and the editor,
however, preferred to use commas and semicolons to group all these units into one
Chinese sentence only because they bear information relating to the same topic, i.e., the
office layout.

According to Show-lin Lin (2002: 95), articles written for adult readers have to be
simplified to be included in the Chinese textbooks for students aged from 6 to 15 by using
shorter sentences. Therefore, counting mean sentence length might still serve as an
appropriate measure of simplification if we are comparing translated and non-translated
texts both written in the Chinese language. We continue to define a Chinese sentence in
the same way as an English sentence, for both of the two subcorpora, taking words
between two full stops, exclamation marks and question marks as one sentence, to see
whether translated texts have significantly shorter sentences than texts composed in
Chinese.

In order to apply this measure to the Chinese language and make it possible for
WordSmith to calculate mean sentence length automatically, the first step is that the texts
should be word-segmented. Then, since WordSmith does not recognise Chinese
punctuation marks, all the marks are substituted with their English counterparts.

2. Additional measure: mean sentence sub-unit length

As we have discussed in section 3.1, a Chinese sentence, i.e., words between two
stops, exclamation marks and question marks, is actually a much larger linguistic unit
than an English sentence. In Chinese, commas are usually used to connect sentences,
where full stops are usually used in English (Tsao 1979, cited in Lin 2002: 17).

Unlike commas in English, which can be used in a parallel construction to separate
words and short phrases, commas in the Chinese language are usually used to separate
larger units, such as longer phrases, clauses and sentences. Semi-pauses ( ~ ), a
punctuation mark which is specific to the Chinese language, are usually used to separate
words and short phrases in a parallel construction.

According to the analysis of an article in a Chinese textbook for junior high school
students, Lin (2002) discovered that 66% of the commas are used in this article to connect
xiao ju (literally “small sentences”, or “short sentences”, similar to clauses in English).
Example (5) is one Chinese sentence consisting of three xiao ju connecting with two
commas (punctuation marks in its English translation are used according to the Chinese
sentence).

(5) SMNEIENER @ FIHEEZAN K » Al — B2 AIRER -

(Literal translation) It is raining outside, although the rain is not heavy, it never
stops.

A comma can sometimes be used after a phrase as well. In example (6), the phrase is
underlined, and punctuation marks in its English translation are used according to the
Chinese sentence.

(6) AHEfE - fE/ NE=FFGRE - Pt T 2R T A T -

(Literal translation) At that time, he was in his third grade, A-di and others were
junior high school students.

Segments between commas in the Chinese language tend to indicate smaller
sub-units than a full Chinese sentence, and it might render insightful results to measure
mean length of these sentence sub-units.

In classical Chinese, although no punctuation marks were officially employed, judou
was often marked after the Han Dynasty (206 BC-220 AD): ju (&]), marked as “O”, is

similar to a full stop, usually indicated at the end of discourse; dou (&), marked as ““ ~ ”,
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is similar to commas, usually indicating a short break. Judou was used to clarify
ambiguity and to increase comprehension, and words between judou are similar to the
sentence sub-units proposed here.

In order to measure mean sentence sub-unit length automatically using WordSmith,
punctuation marks which indicate these sub-units, i.e., commas ( > ), semicolons ( ; ) and
colons ( @), are replaced with English full stops (.). The results of mean sentence length
calculated by WordSmith after the replacement of punctuation marks are actually the
results of mean sentence sub-unit length. As with sentence length, we also measure it in
terms of both words and characters.

Examples (2) and (3) in section Il have almost the same sentence length (27 and 28
words respectively). If we replace the punctuation marks with full stops, the mean
sentence sub-unit length in example (2a) is 6.75 words and 10.25 characters, while the
mean sentence sub-unit length for example (3a) is 9.33 words and 17.33 characters.

(2a) &2 . M £ — ik RE N HE £ BR — % N
BREE . DRy WIDL O fRE OB M M5 . IR 2 F ORE &
T

@B @i = & WE B En SAER BN O BE g 0 7
B P g BER BR A4S 8 BRE ZE . F BN —ZIh
Z W OEM B —F W8

Example (2a), the sentence written for Grade Four students, has fewer words and
much fewer characters in terms of sentence sub-unit length than example (3a), the
sentence written for adult readers. Therefore, the mean sentence sub-unit length might
also serve as an index in measuring simplification in the Chinese language.

Moreover, since the translated texts in the CCCM are translations from English
source texts, it might be expected that the punctuation marks of the source texts,
especially full stops, exerted a great influence on the translations. The translated texts
would have shorter mean sentence length as a result of the interference from their source
texts. Measuring mean sentence sub-unit length of both the subcorpora of the CCCM
would render more robust results, free from the influence of the English source texts on
the translations.

I

IV. Mean sentence length in terms of words

1. Hypothesis

Since simplified texts tend to have shorter mean sentence length in terms of words,
and we might assume that translated texts tend to be simpler than non-translated texts, it
can be hypothesized that translated texts have shorter mean sentence length in terms of
words than non-translated texts.

2. Results

First, all the word-segmented texts were processed by WordSmith. The overall results
of the two subcorpora are shown in Figure 1.
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Mean Sentence Length in Terms of Words
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Figure 1 The results of mean sentence length in terms of words

The mean sentence length of the translated subcorpus is 13.07 words, 4.11 words
fewer than the mean sentence length of the non-translated subcorpus (17.18 words). The
translated subcorpus has shorter mean sentence length in terms of words than the
non-translated one, as we have predicted in the hypothesis. However, a statistical test is
required to confirm that the difference between the two subcorpora is statistically
significant and does not happen by chance.

3. Statistical tests

In statistics, significance means “reaching a degree of statistical certainty at which it
is unlikely that a result is due purely to chance” (Oakes, 1998: 255). There are several
methods of testing significance in statistics, such as the Chi-square test, the t-test, and the
z-test (Butler, 1985; Woods et al., 1986; Oakes, 1998). Since we are measuring mean
sentence length of the two subcorpora in the CCCM, and there is only one variable
concerned (mean sentence length), and the sample size of the corpora is large, according
to the Central Limit Theorem®, the z-test is employed to test statistical significance"’
(Butler, 1985: 78-83; Oakes, 1998: 250; Baroni and Evert, 2008).

The significance level of a statistical test is the probability level below which the
observed differences are treated as significant, and in linguistics, where the measurement
is often less exact, a significance level of 0.05 (written as & = 0.05) is common (Butler
1985: 71). Therefore, the significance level of the current study is set as & = 0.05.

Translated (word) Non-translated (word)
Sample size 60138 47891
Mean sentence length 13.07 17.18
Standard deviation 10.17 14.32
Z score -53.08

Table 1 The statistical test of mean sentence length in terms of words

After applying the formula, z = -53.08, it can be concluded that mean sentence length
in terms of words of the translated population is significantly shorter than that of the
non-translated population.

® A test of significance can only be applied when the populations from which the samples are taken are normally
distributed, but according to the Central Limit Theorem, which states that “when samples are repeated drawn from a
population, the means of the samples will be normally distributed around the population mean” (Oakes 1998: 250), the
requirement can be relaxed in the case of large samples. In other words, if the sample size is large, then the Central
Limit Theorem will assure the validity of the test.
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The conclusion supports the hypothesis that modern translated mystery fiction in
Taiwan (with the source texts in English) tends to have shorter mean sentence length in
terms of words than the modern non-translated mystery fiction, and therefore, might be
simpler for readers to comprehend, which serves as an index of simplification.

V. Mean sentence length in terms of characters

1. Hypothesis

Since simplified texts tend to have shorter mean sentence length in terms of
characters, and we might assume that translated texts tend to be simpler than
non-translated texts, it can be hypothesized that translated texts have shorter mean
sentence length in terms of characters than non-translated texts.

2. Results

First, all the character-segmented texts were processed by WordSmith. The overall
results of the two subcorpora are shown in Figure 2.

Mean Sentence Length in Terms of Characters
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Figure 2 The results of mean sentence length in terms of characters

The mean sentence length of the translated subcorpus is 19.8 characters, 6.91
characters fewer than the mean sentence length of the non-translated subcorpus (25.99
characters). The translated subcorpus has shorter mean sentence length in terms of
characters than the non-translated subcorpus, as we have predicted in the hypothesis.
However, a statistical test is required to confirm that the difference between the two
subcorpora is statistically significant and does not happen by chance.

3. Statistical tests

Using the same statistical z-test that is discussed above, we find:

Translated Non-translated (characters)
(characters)
Sample size (n;) 60139 47902
Mean sentence length
v 19.80 25.99
(")
Standard deviation (s;) 15.64 21.82
Z score -52.28

Table 2 The statistical test of mean sentence length in terms of characters

After applying the formula, z = -52.28. Since the significance level is still set as & =
0.05, the values of z greater than 1.96 or less than -1.96 will be significant. Since z =
-52.28 < -1.96, Hyis rejected. In other words, the results of mean sentence length in terms
of characters of the translated and non-translated subcorpora are significantly different in

this test. Moreover, as Xy = 19.8 < Xop= 25.99, it can be concluded that mean sentence
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length in terms of characters of the translated population is significantly shorter than that
of the non-translated population.

The conclusion supports the hypothesis that modern translated mystery fiction in
Taiwan (with the source texts in English) tends to have shorter mean sentence length in
terms of characters than the modern non-translated mystery fiction, and therefore, might
be simpler for readers to comprehend, which serves as an index of simplification.

V1. Mean sentence sub-unit length in terms of words

1. Hypothesis

Since simplified texts tend to have shorter mean sentence sub-unit length in terms of
words, and we might assume that translated texts tend to be simpler than non-translated
texts, it can be hypothesized that translated texts have shorter mean sentence sub-unit
length in terms of words than non-translated texts.

2. Results

First, all the word-segmented texts with commas, colons and semicolons replaced by
full stops were processed by WordSmith. The overall results of the two subcorpora are
shown in Figure 3.

Mean Sentence Sub-unit Length in Terms of Words
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Figure 3 The results of mean sentence sub-unit length in terms of words

The mean sentence sub-unit length in terms of words of the translated subcorpus is
6.19 words, 0.22 words fewer than that of the non-translated subcorpus (6.41 words). The
translated subcorpus has shorter mean sentence sub-unit length in terms of words than the
non-translated subcorpus, as we have predicted in the hypothesis. However, a statistical
test is required to confirm that the difference between the two subcorpora is statistically
significant and does not happen by chance.

3. Statistical tests

Using the same statistical z-test that is discussed above, we find:

Translat
ed (word) Non-translated (word)
Sample size (n;) 126994 128465
Mean sentence sub-unit length ( X, ) 6.19 6.41
Standard deviation (s;) 3.70 3.60
Z score -15.02

Table 3 The statistical test of mean sentence sub-unit length in terms of words

After applying the formula, z = -15.02. Since the significance level is still set as & =
0.05, the values of z greater than 1.96 or less than -1.96 will be significant. Since z =
-15.02 <-1.96, Ho is rejected. In other words, the results of mean sentence sub-unit length
in terms of words of the translated and non-translated subcorpora are significantly
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different in this test. Moreover, as X1 = 6.19 < X2= 6.41, it can be concluded that
mean sentence sub-unit length in terms of words of the translated population is
significantly shorter than the mean sentence sub-unit length of the non-translated
population.

The conclusion supports the hypothesis that modern translated mystery fiction in
Taiwan (with the source texts in English) tends to have shorter mean sentence sub-unit
length in terms of words than the modern non-translated mystery fiction, and therefore,
might be simpler for readers to comprehend, which serves as an index of simplification.

VII. Mean sentence sub-unit length in terms of characters

1. Hypothesis

Since simplified texts tend to have shorter mean sentence sub-unit length in terms of
characters, and we might assume that translated texts tend to be simpler than
non-translated texts, it can be hypothesized that translated texts have shorter mean
sentence sub-unit length in terms of characters than non-translated texts.

2. Results

First, all the character-segmented texts with commas, colons and semicolons
replaced by full stops were processed by WordSmith. The overall results of the two
subcorpora are shown in Figure 4.

Mean Sentence Sub-unit Length in Terms of Characters

9.8
9.7
9.6
0.5
9.4
9.3
9.2

T NT
= MssL w 9.37 9.69

Figure 2 The results of mean sentence sub-unit length in terms of characters

The mean sentence sub-unit length in terms of characters of the translated subcorpus
is 9.37 characters, 0.32 characters fewer than that of the non-translated subcorpus (9.69
characters). The translated subcorpus has shorter mean sentence sub-unit length in terms
of characters than the non-translated subcorpus, as we have predicted in the hypothesis.
However, a statistical test is required to confirm that the difference between the two
subcorpora is statistically significant and does not happen by chance.

3. Statistical tests

Using the same statistical z-test that is discussed above, we find:

Translated Non-translated
(characters) (characters)
Sample size (n;) 127027 128518
Mean sentence  sub-unit
length () 9.37 9.69
Standard deviation (s;) 5.63 5.36
Z score -14.40

Table 4 The statistical results of mean sentence sub-unit length in terms of
characters

After applying the formula, z = -14.40. Since the significance level is still setas & =
0.05, the values of z greater than 1.96 or less than -1.96 will be significant. Since z =
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-14.40 < -1.96, Ho is rejected. In other words, the results of mean sentence sub-unit length
in terms of characters of the translated and non-translated subcorpora are significantly

different in this test. Moreover, as X1 =937 < Xa= 9.69, it can be concluded that
mean sentence sub-unit length in terms of characters of the translated population is
significantly shorter than the mean sentence sub-unit length of the non-translated
population.

The conclusion supports the hypothesis that modern translated mystery fiction in
Taiwan (with the source texts in English) tends to have shorter mean sentence sub-unit
length in terms of characters than the modern non-translated mystery fiction, and
therefore, might be simpler for readers to comprehend, which serves as an index of
simplification.

VIII. Summary

In conclusion, the modern translated mystery fiction in Taiwan (with source texts in
English only) has significantly shorter mean sentence length both in terms of words and
characters and significantly shorter mean sentence sub-unit length both in terms of words
and characters than its non-translated counterpart. In other words, the results of the
measure of mean sentence length and its additional measures all indicate that modern
translated mystery fiction in Taiwan (with source texts in English only) does have shorter
sentences and shorter sentence sub-units and exhibits syntactic simplification than its
non-translated counterpart.

Due to the controversy over the definition of a Chinese word and the consideration of
word length, the measure of mean sentence length in terms of characters has been
proposed. Moreover, regarding the specific characteristics of Chinese sentences and
Chinese punctuation marks, mean length of sentence sub-units, words between full stops,
exclamation marks, question marks, commas, semicolons and colons, has been proposed
as an additional measure. This additional measure of mean sentence sub-unit length is also
measured both in terms of words and characters. The differences and the z scores of the
measure of mean sentence length in terms of words, and its additional measures, i.e.,
mean sentence length in terms of characters, mean sentence sub-unit length in terms of
words and mean sentence sub-unit length in terms of characters, are listed in table 5.

Words Characters
differences 7 SCOTes differences 7 SCOres
(T-NT) (T—NT)
Mean sentence 411 _53.08 -6.91 -52.28
length
Mean  sentence _0.22 -15.02 -0.32 -14.40
sub-unit length

Table 5 The z scores of mean sentence length and its additional measures

In statistics, however, once the test is chosen (the z-test) and the level of significance
(&= 0.05) is established, every result (z > 1.96 or z < -1.96) will be either statistically
significant or not. Although the degrees of statistical significance are not usually
distinguished, the table of z scores above indicates that the translated subcorpus has
significantly shorter sentence length whether mean sentence length is measured in terms
of words or in terms of characters. While the controversy of the definition of words
remains unsolved, with the value of z much smaller than -1.96, mean sentence length in
terms of characters cannot only serve as an additional measure, but also as an adequate
alternative measure.

Moreover, the table shows that the values of z of mean sentence length both in terms
of words and characters are relatively much larger than 1.96 or much smaller than -1.96
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compared with the values of z of mean sentence sub-unit length. The measure of mean
sentence sub-unit length is proposed because a Chinese sentence is a much larger unit
than an English sentence and commas in Chinese are often used to connect sentences,
clauses, and longer phrases. This measure can further eliminate the possible influence of
English punctuation marks, especially full stops, on the translated texts. It was expected
that the translated texts might have shorter sentence length due to the usage of full stops
in their English source texts, and mean sentence sub-unit length would further suggest
that regardless of the interference from their source texts, the translated texts are still
syntactically simplified by having shorter sentence sub-units length. The results show that
the measures of mean sentence length and mean sentence sub-unit length both render
consistent results.

According to the results and the statistical tests in this study, we can conclude that
the modern translated mystery fiction published in Taiwan (with source texts in English
only) tends to have shorter sentence length and shorter sentence sub-unit length than its
non-translated counterpart, and is therefore simpler syntactically.
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Appendix 1: Texts included in the CCCM

The Translated Subcorpus

Title Filename | Author Translator Date (TT) Date (ST) | Publisher ngeeis (Erlifliacter \?\jé%s
1 %ﬁfﬁs Are Dying | FioWers %ﬂaﬁg]w El’ik%) (7%5:; ,%ghuan_") 3L/01/2005 | 2005 %Ebjﬁsﬁfigeit 9 415| 147976 | 100376
2 %}eﬁﬁi Card Twelfth @;ﬁf’ é)ilf\%r) %L]Jﬁ%ong—yi) 21/11/2005 | 2005 iﬁogg‘r’]‘f Cultre | 536 | 245387 | 160545
3 E%id%z’;%e Third %:ﬁffpa&ff)‘ %ﬁf Chiaching | 08032005 | 2005 Z‘iﬁ?ﬂt%)(aegam 272 | 83305 | 57342
4 ;alogg ﬁgﬁig Mourning ?&ﬁy ii%i@ ﬁf%hiun—hung) 28/11/2005 2004 iﬁoﬁ%ﬁﬁ? Culture 400 153605 | 101443
> %&%E@ﬂ%‘fﬁﬂ Hush i&nﬁfﬁo (Eﬂﬁ\!\%iou—hsian) 01/11/2005 2002 ;%f?i%;iisher) 288 142311 94052
6 ﬁ%ﬁ,ﬂ; Lullaby Eg%ck Eﬂaﬁ:ﬁi ’f?%_ying) 0102005 | 2002 | X Eﬁsﬁ?ge C':Le;d 384 | 104583 | 69852
! ﬁgaﬁrriﬁr;ons Summons ?ﬁi Gﬁ%ﬁ ?SEC{)%,EWei—hang) 01/10/2005 2002 I}%ﬁl si(:i(rl:s nC_Ic;i,oll_Jtd) 454 137062 93739
8 &ige Hostage fgﬁer%fgﬁ ?gﬁ%;g wuyun | 28092005 | 2001 B%I)is(ggjng 480 | 171283 | 108692
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Title File name Author Date Publisher i::gee:s ?riiaer:acters Size: words
prery BEE ¢

! ?aﬁfﬁiﬁ%ﬁrder Case TRI ?I]_lzi Hsiao) 15/08/2005 /({/\\?'fgim Publisher) 240 9094 ST
2 Eﬂﬁﬁdiraé%fsﬁe%t Yu-ye Village Yvz ?ﬁaszl -yan) 1071272005 /({/\\?'fgc%m Publisher) 384 123144 81235
3 E%%ﬁﬁde%ms Gene Gene (Eéﬁi?i Ching) 15/11/2005 (%%0&;:3:? e °re T s
4 imﬁo Killing Addicted (%@ﬂzeli?\/yvu Nu-nu) 30/06/2005 /OJN\%Efgm Publisher) 288 93697 o916
5 é%%fﬁg Eagle God Curse fOﬁl\l%lijé%hen—hsiang) 15/09/2004 ’(%C;zgiooks Publisher) 304 133984 88964
6 I/Z)}élisge%:fﬁilrd of Paradise Paradise (%v%uo—tong) 04/07/2004 \%e%k%ﬁguk()ﬁgﬁsss) 224 80514 53675
7 @ﬁﬁi Deception (%ﬂng o) 01/03/2004 \;ﬁgfk%”guéﬁggfs 264 89236 58798
8 %ﬁiﬁ%ﬂmgoleum Imperial fiﬁf? Hsio-feng) 30/05/2005 éﬁﬁﬁﬁ"sher) 448 252229 168359
o ii%n% vﬁ%r%ut an Obbligato Requiem J(ﬁéii?gfi Ying-shu) 01/11/2000 ETﬁEﬁil&%?Co.) 176 baral Ao
10 %]emfﬁsh ouactant Fourth ?ﬂ?ﬁﬁ\%vu i) 15/02/2002 %Eoﬁact:g‘r’]‘;” Culre | 55q 90545 56946
1 22:323822 ﬁfﬁ%ﬁhe Mouth | Satimbocea ?ﬁ% Kuo-li) 01/11/2000 ﬁrﬁ%ﬁtﬁilg;;gaCo.) 144 460% 31543
12 i%%ﬁiﬁr%nd Temptation Temptation (%P%jlE %sai—mei) 01/11/2000 ﬁrﬁ%ﬁilghi%%o.) 282 69623 4082
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Call for Papers
(Submission Deadline: June 30, 2014)
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NCUE Journal of Humanities (hereafter referred to as JOH) is an academic journal
published by the effort of the College of Arts at National Changhua University of
Education. We welcome papers and reviews on areas of English, Chinese, Geography
(including environmental and tourism studies), Art (including art education), Children’s
English, Translation (including interpretation), Taiwan Literature and History. JOH
appears twice a year, in March and September (the deadline of each will be June 30"
and December 31%). Faculty members and doctoral candidates (submitting with the
letters of recommendation of the advisor) of public and private universities are all
welcome to contribute papers. All received papers will be sent to two peer reviewers for
review at the cost of JOH.
Contributions should consult the format demonstrated in the latest edition of Publication
Manual of the American Psychological Association or The MLA Handbook for Writers
of Research Papers.
The manuscript should not exceed 15,000 words. The abstract should be approximately
350 words. Every contribution should be typed from left to right horizontally.
A4 or Letter Size paper is required for all contributions. Please use Microsoft Office
Word to edit your papers. The essay should be typed in single space and in the font of
Times New Roman Size 12. The punctuations should be typed in single-byte, and the
margins should be in the default setting of Word.
All submissions should be complete with the following information: title, abstract,
keywords and author’s information.
When submitting a manuscript, please send three hard copies along with other
documents to the following address:

College of Arts, National Changhua University of Education

No.1, Jinde Road, Changhua City

50007, Taiwan, R.O.C.
In addition, please send an electronic version in Word format to the following email
address: coarts@cc2.ncue.edu.tw.
A submission under consideration is sent to at least two reviewers recommended by the
Editorial Committee. Be sure to avoid leaving any author-related information on the
manuscripts. Based on the comments and suggestions of these reviewers, the members
of the Editorial Committee and the editor, who meet periodically, make final decisions.
Authors of unaccepted papers will be notified, but manuscripts will not be returned.
Once submissions have been accepted for publication, authors shall sign an Agreement
to assign property rights of their works to JOH for search, download from the Internet,



and modify. Please also send in the Agreement with your signature when submitting a
manuscript. JOH will not publish submissions that have been published elsewhere.
Authors are entitled to twenty offprints of the article and one copy of the issue in which
their article appears; no monetary compensation will be offered. The articles whose
authors have signed to authorize their copyrights will also be collected in National
Changhua University of Education Library, National Central Library, Nanhua University
Boundless Treasure Academic Journal, Ministry of Culture, Airiti Library, HyRead and
WordPedia.

College of Arts, National Changhua University of Education
Ms. Elaine Tseng
No.1, Jinde Road, Changhua City, 50007, Taiwan, R.O.C.
Tel: (04)723-2105 ext.2023/2022 Fax: (04)721-1221
E-mail: coarts@cc2.ncue.edu.tw
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