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On the Application of Ru Rhyme in Poetry
from Hebei and Shanxi During the Jin Dynasty

Chih-chien Keng*
Abstract

The study of Ru rhyme has always been an interesting topic for Chinese phonology
scholars. When did it start intermixing, and how did it become integrated with other
words? How did it gradually become intermixed with the official language from the
North? After studying the early years of Min Gou (after the Qing Dynasty), the scholars
Bai Di Zhou and Wei Jian Gong proposed their theory which suggested that Ru rhyme
had gradually vanished when Chinese started developing from the Northwest to the East
of the mainland during the Song, Jin and Yuan dynasties.

Scholar Liu Shuxue of Hebei University of China published a thesis, “Medieval Ru
Rhyme—The Study of Hebei Dialect Pronunciation,” in 2000 which claimed that there
are 33 Ru rhyme words in the western, northeastern and southwestern regions among the
counties and cities in Hebei province. In other words, there are 33 Ru rhyme words in
existiance in northern, central and southern parts near the border of Hebei and Shanxi.

During the Jin and Yuan dynasties, Jurchen and Mongols ruled northern China and
established their capitals in Beijing. To make a thorough study of Ru rhyme practice in
phonology, the researcher proposes to explore rhyming phenomenon in prose from Hebei
and Shanxi during the Jin and Yuan dynasties. It is hoped that this will lead to a major
breakthrough in this field of study.

Keywords: Ru Rhyme Words, Jin Yuan Proses, Hebei, Shanxi Poets, Rhyme, Ancient
Chinese

* Professor, Department of Chinese, National Changhua University of Education.
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Neo-Confucianist Viewpoints of the Characteristics of Yang
Jian’s Annotation of the Classic of Changes

Tse-feng Chien®

Abstract

The development of neo-confucianism determined the academic characteristics of
the Song Dynasty. Compared with the previous generation, the most important is that
scholars have different interpretations of the classics, especially for the aspects of
disposition, heavenly principle and so on. Because of the stimulus and influence of
Buddhism and Taoism, many confucianists tried to find from traditional classics, new
thoughts to be assessed side by side with Buddhism and Taoism, and had been more
actively developing new meaning for classics.

As a disciple of Lu Jiuyuan, a master in the school of mind, Yang Jian is one of the
few scholars who is actively engaged in classic annotation. The classics he annotated
include the Classic of Poetry, Classic of Changes, Spring and Autumn Annals, The
Analects, Classic of Filial Piety, etc., a total of 79 volumes. Yet, he was much criticized
because of his unusual viewpoint. Yang’s Annotation of the “Classic of Changes”,
referred to as Yang’s Annotation below, is one of his works which had received severe
criticism. The editor of “Siku Quanshu” (the Imperial Collection of Four), for instance,
put forward different opinions from Yang’s when discussing his annotation of Classic of
Changes. Whether Siku Quanshu Zongmu Tiyao (Summary of Imperial Library) is
objective or not, its argument represented the opinion held by the majority of scholars,
general impression of Yang’s Annotation.

With the criticism based on impression, it is not possible to see the truth of this
annotation, nor to get the whole picture of it. Therefore this study aimes to analyze Yang’s
Annotation by looking at his method of interpretation and to discuss the characteristic, as
well as flaws, of this work. Through thorough reading and sorting, the researcher would
start from the saying of “unifying ten-thousand with one” to make clear the connotation
of “one” and the possible difficulties when interpreting the Classic of Changes with
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one .

Keywords: Yang Jian, Classic of Changs, annotation, the school of mind, the principle of
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The Study on Wang Yinglin’s Shijing Study
Han-ping Hu® & Yao-zong Yan™
Abstract

The trend of academic study in the Song Dynasty mostly aimed to get rid of the
cliché brought forth in the Han and Tang Dynasties. Scholars no longer sought to imitate
the works of their predecessors, but to carry out their own theories, doubting and
re-editing the classics. As for the studies of the Classic of Poetry, apart from attaching the
theories of Han and Tang Dynasties, each and every branch of study had its own
argument. In the end, the theories were diverged and disaccorded.

Between the mid-1200s to the late-1200s A.D., Wang Yinglin (2 & » 1223-1296)
combined the arguments of Zhu Xi (4 & » 1130-1200), Liu Jiuyuan (k4 #' > 1139-1193)
and Lu Zugian (& 42 3k > 1137-1181) in his studies. Song-yuan Xue An describes his
studies as “a selected collection of arguments from multiple schools”. With the studies of
Lu as bases, he advanced to Zhu’s studies to build up the method of analysis and
demonstration; and he finally reached the state of Liu. He had apparently followed the
principle of “starting from the modest and progressing upward” in his process of
academic pursuit. This principle is also shown in the study of the Classic of Poetry.
Wang’s remaining works which specialized in the Classic of Poetry include Shi Di Li Kao
[literally meaning “a research on the geography of the Classic of Poetry”], Shi Kao
[literally meanng “a research on the Classic of Poetry”]. His studies of the Classic of
Poetry can also be found in Liu Jin Tian Wen Bian [or Treaties on Astromony in the Six
Classics] and Kun Xue Ji Wen [literally meanng “about the difficulties in learning”].
These indicate that there were great efforts put into the related area.

Wang lived till an old age and his academic level has advanced with his age. He
gathered and unified different theories defining the essence of the Classic of Poetry.
Close attention must be paid to his method of unification, the characteristics of the study
of Classic of Poetry he established, as well as the historical significance of that study.
This study aims to observe how Wang defined the essence of the Classic of Poetry and
his method of unification. By doing this, the researcher wishes to analyze how the Classic
of Poetry and to see objectively the overall perspective of this area of study.

Key words: Wang Ying-lin , Shijing Study , Three Schools of the Classic of Poetry, Mao
School
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Abstract

The purpose of the present study was two-fold. First, it investigated the relative
effects of the specific goal and the vague goal on EFL students’ self-efficacy and
performance of vocabulary learning. Second, it aimed to obtain in-depth understandings
of the teacher’s and the students’ perceptions about the goal setting in the study. One
hundred and two junior high school students and their English teacher participated in the
study. The students were divided into two different groups, i.e., specific goal group
(experimental group) and vague goal group (control group). Both groups were instructed
25 new vocabulary words by the same EFL teacher. Prior to the instruction, all
participants were informed that a test on the 25 vocabulary words would be given three
days after the instruction. Meanwhile, each student in the experimental group was
assigned an individual goal regarding the test by the teacher. The students of the control
group were told to “do your best” and “work hard” for the test as their goal.

Both quantitative and qualitative methods were used. Student self-efficacy
questionnaire responses and the vocabulary test scores of these two groups were
compared at the end of the experiment. The t-test results showed that the experimental
group outperformed the control goal group in both the vocabulary test and self-efficacy
scores, which suggested that setting specific goals was more effective in enhancing
students' self-efficacy and performance. In addition to the quantitative analysis,
qualitative techniques such as student journals and the teacher interview were employed
to obtain in-depth understandings about the students’ and teacher’s perceptions of the
goal setting in this study. It was found that students and the teacher both perceived setting
specific goals as an effective way to enhance learning motivation and self-efficacy.

Keywords: specific goals, self-efficiancy of vocabulary learning, performance of
vocabulary learning
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The Effect of Specific Goals on EFL Students’ Self-efficacy and Performance of Vocabulary Learning

1. Introduction

Second language learning motivation (L2 motivation) has traditionally been
researched through Lambert and Gardner’s sociopsychological perspective of second
language acquisition. Gardner’s (1985) socio-educational model of second language
learning has grounded its theory in the second language context rather than the foreign
language context. In the second language context, language is usually mastered through
the formal instructions in the classroom accompanied by sufficient exposures to the
language outside the classroom. Besides, the sociopsychological approach primarily
stresses on the role of the social variables such as attitudes and identity. In recent years,
researchers have questioned Gardner’s sociopsychological approach to L2 motivation in
terms of its validity in other contexts than the North American setting, especially in the
foreign language learning (FLL) context. Moreover, researchers have argued that
Garnder’s model of L2 motivation is too restricted and therefore called for alternative
approaches to L2 motivation from other disciplines (e.g. Chang, 2005a, 2005b; Chang,
2006; Chang, Huang, & Wu, 2010; Huang, Chang, & Huang, 2007; Dornyei, 1994;
Oxford & Shearin, 1994; Tremblay & Gardner, 1995), especially those approaches that
are more promising in generating classroom-specific motivational strategies (Dornyei,
1994, 1998, 2001, 2003; Dornyei & Csizér, 1998; Oxford & Shearin, 1994; Song, 2002).
Oxford and Shearin (1994) further pointed out that L.2 teachers should help students feel
self-efficacious by setting challenging but proximal goals for them.

Previous studies have pointed out that vocabulary plays a crucial role in language
learning (e.g. Penno et al., 2002; Saville-Troike, 1984). Vocabulary growth is closely
linked to school progress and competence in reading (Penno et al., 2002). Vocabulary
ability and memorization of students have often been emphasized by the EFL teachers in
Taiwan. Vocabulary ability is usually tested in quizzes and examinations in the EFL
classroom (Chang, Huang, & Wu, 2010).

The purpose of the present study was two-folded. First, it investigated how goal
setting for EFL students would influence their self-efficacy and performance in
vocabulary learning. The study would like to compare the relative effects of the two types
of goals on student self-efficacy and performance, i.e., the specific goal and the vague
goal. Second, the present study aimed to obtain in-depth understandings of the teacher’s

and the students’ perceptions about the goal setting.

2. Literature Review

Goal setting has been extensively researched and practiced in different fields to
boost humane motivation and performance. Goals provide specific directions, motivate

them to expend more efforts, and push them to persist longer in learning. Setting
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appropriate goals makes success more feasible to students, which foster the feeling of
self-efficacy. Enhanced self-efficacy, in turn, helps sustain student motivation and
improve consequent academic achievement. Researchers have concluded that goal setting
is a useful motivational technique that enhances people’s intrinsic motivation,
self-efficacy, and academic performance (e.g., Latham & Locke, 1991, 2006; Locke &
Latham, 1990, 2002; Pajares, 1996; Schunk, 1996a; Schunk & Swartz, 1993).

Locke (1996) indicated that goals affect the direction of action, the degree of effort
exerted, and the persistence of action over time. Besides, goals are also viewed as
immediate regulators of human action (see Wang, 2004). The effects of goals on
behavior depend on the three crucial properties: specificity, proximity, and difficulty
(Bandura, 1997; Schunk, 1990, 1994, 1996b, 1996¢, 2001, 2003). Specific goals can
direct people’s action (Locke & Latham, 1990), focus people’s attention on relevant task
features and the useful strategies (Latham & Locke, 1991; Oxford & Shearin, 1994;
Tremblay & Gardner, 1995), specify the amount of effort needed to attain the goals
(Schunk, 1990, 1996c¢), and promote self-efficacy (Schunk, 1990, 1996c¢). Proximal goals
can provide immediate incentives and guides for action (Bandura, 1982), help people to
evaluate progress immediately, and strengthen people’s confidence. In addition, proximal
goals are especially influential with children, who have relatively short time frames of
reference and are not fully capable of representing distant outcomes in thought (Schunk,
1996¢). Difficult goals can create higher motivation (Schunk, 1990), greater effort
expenditure, and better perseverance (Latham & Locke, 1991; Schunk, 1991).

Self-efficacy is defined as “people’s judgments of their capabilities to organize and
execute courses of action required to attain designated types of performances” (Bandura,
1986, p. 391). Self-efficacy for learning may be a good predictor of actual learning
because it taps students’ beliefs about their learning capabilities, which influences
academic motivation and learning (Schunk, 1996a). Research findings showed that
self-efficacy can affect people’s choice behavior, effort expenditure and persistence,
thought patterns, and emotional reactions (Bandura, 1982, 1986, 1989a, 1989b, 1997;
Pajares, 1996; Schunk, 1991). Students with high self-efficacy would choose what are
more challenging to undertake, expend more effort to attain standards, persist longer
when encountering difficulties, attribute failure to internal causes, and take negative
discrepancies between standards and performance as motivating ones. In addition, such
beliefs affect the level of motivation as well as achievement. After overcoming
challenges, people with a strong sense of efficacy generally would tend to undertake
further challenges. Successful experiences in overcoming further challenges would
enhance people’s motivation to keep working.

Researchers proposed that there exists a reciprocal relationship between students’
goal setting and their perceived efficacy (Bandura, 1986; Pajares, 1996). Self-efficacy

influences people’s choice of goal difficulty, the degree of commitment to goals, the
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response to negative feedback or failure in the process of goal attainment, effort
expenditure and persistence during the process of goal attainment, and the choice of task
strategies to attain goals (Maddux, 1995; Pajares, 1996; Zimmerman et al., 1992). On the
other hand, goals serve as standards for people to verify a growing sense of self-efficacy
(Bandura, 1982; see Schunk, 1985). Goal attainment could further validate self-efficacy
by giving individuals a sense of task mastery and bolster efficacy (Earley & Lituchy,
1991; see Schunk, 1985, 2003). Success raises self-efficacy, and failure lowers it.
However, once students develop a strong sense of efficacy, a failure may not have a
significant impact.

Although goal setting has been extensively researched and practiced as an effective
motivational technique in different fields such as academics (e.g., Page-Voth & Graham,
1999; Schunk, 1985, 1994, 1996b, 2001; Schunk & Ertmer, 1999; Schunk & Swartz,
1993), athletics (e.g., Bandura, 1997; Locke & Latham, 1985, 1990), and business (e.g.,
Bandura, 1997; Locke & Latham, 1990), only a few studies have been conducted to
explore its effect in the EFL context. Chang (2005a, 2005b) and Huang et al. (2007) in
their experimental studies found that Taiwanese junior high school EFL students with
specific goals outperformed their counterparts with vague goals or no goals in terms of
vocabulary learning. In Japan, Haynes (2011) conducted a study among 34 university
EFL students and found that the students perceived goal setting as a motivating tool that
helped them see their progress and focus on specific language areas. Srichanyachon
(2010) surveyed 370 EFL students at a university in Thailand and found that students
who set high goals tended to have less learning problems than did those who set low
goals.

3. Method

3.1 Participants

The participants were 102 2™ year students (gender mixed) and their EFL teacher
from a private junior high school located in central Taiwan. The students’ demographic
information is summarized in Table 1. The participants were divided into two groups for
the purpose of the present study: the specific goal group (experimental group) and vague
goal group (control group). To determine if ability differences exist between these two
groups, students’ scores of the English test in the simulated exams were collected and
analyzed by performing t-test prior to the experiment. The t-test results indicated that no
significant difference existed between the two classes at the outset of the experiment, t
(101) = .956, p> .05 (see Table 2). In Taiwan, simulated examinations are highly valued
by students, schools and parents. Simulated exams are usually administered to junior high
school students in order to familiarize them with the format and atmosphere of the

entrance exams of senior high schools. The results of the simulated exams are often
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regarded as predictions of students’ future performance of the entrance exams. Therefore,

these participants generally prepare for these exams seriously.

Table 1
Demographic Information of the Participants
Experimental Group Control Group
Male 31 17
Female 18 36
Subtotal 49 53
Grand Total 102

Table 2
T-test Results of the Scores of the English Simulated Examinations for the Control Group
and the Experimental Group

Group N Mean SD t
Control Group 53 76.41 9.20 956
Experimental Group 49 74.10 14.60

Note: Total score= 100

3.2 Instruments

This study used both quantitative and qualitative methods. The quantitative data
were collected through instruments such as the vocabulary test and self-efficacy strength
questionnaire while the qualitative data were collected through student learning journals,

the goal-setting response questionnaire and teacher’s interview.

3.2.1 The Vocabulary Test

Prior to the experiment, a vocabulary test was administered to all participants as the
pretest (see Appendix A). There were totally 25 items on the test. Each item tested one
word and counted 4 points and the total score was 100 points. The t-test results showed
that no significant group differences existed for the pretest scores, t (101) = -.43, p> .05
(see Table 3). As can be seen in Table 3, the low mean scores (1.43 and 2.04) indicated
that the all the 25 words were new to the participants. The same test was administered to

the participants after the instruction on these vocabulary words as the posttest.
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Table 3
T-test Results of the Vocabulary Pretest for the Control Group and the Experimental
Group

Group N Mean SD t
Control Group 53 1.43 4.51 -43
Experimental Group 49 2.04 9.28

Note: Total score = 100

3.2.2 Self-efficacy Strength Questionnaire

Although Bandura (1982) suggested self-efficacy be measured through level, strength
and generality, Schunk (1996a) pointed out that Bandura’s two-step efficacy judgment
procedure made children confused. Schunk (1996a) indicated that self-efficacy strength
alone could be an adequate measure for self-efficacy, which has been supported by many
studies (e.g. Schunk & Swartz, 1993; Schunk, 1996a; Wang, 2004). Therefore, the
present study used self-efficacy strength to measure students’ perceived self-efficacy of
the English vocabulary.

Self-efficacy strength questionnaire in this study was adopted from Wang (2004) (see
Appendix D). Wang’s (2004) questionnaire was designed to gain information about the
strength of the students’ confidence in English vocabulary test. In Wang (2004), seven
items were included in the questionnaire and each item indicated the number of words
that the student thought they could answer correctly. However, since self-efficacy means
individual’s self-confidence in the specific task, the seven items were expanded to
twenty-five items according to the total number of the vocabulary words tested in the
current experiment. Each item estimated students’ strength of confidence in answering
correctly the specific question in the vocabulary test. The students assessed the strength
of their confidence on a 100-point scale, ranging in 10-unit interval from 0 (“completely
unconfident”) to 100 (“completely confident”). Self-efficacy strength was then calculated
by summing up all of the scores across items and then the sum was divided by the total
number of items.

The students filled out the questionnaire immediately after they finished the
vocabulary pretest and posttests. To investigate whether group differences existed in
self-efficacy toward the vocabulary pretest at the onset of the experiment, the t-test
results showed no significant differences between the two groups, t (101) = .69, p>.05
(see Table 4). As can be seen in Table 4, it was reasonable that the mean scores for both
groups were very low (.56 and .38) since students had not learned the new words when
they took the pretest. The same questionnaire was administered to the participants

immediately after they finished the vocabulary posttest.
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Table 4
T-test Results of the Perceived Self-Efficacy Toward the Vocabulary Pretest for the
Control Group and the Experimental Group

Group N Mean SD t
Control Group 53 .56 1.18 .69
Experimental Group 49 38 1.15

Note: Total score = 100

3.2.3 The Student Learning Journals

In order to obtain in-depth understandings of the students’ and teacher’s perceptions
about the goal setting in this study, several qualitative techniques were used to collect
data among the experimental group and the teacher, i.e., the student learning journals, the
goal-setting response questionnaire and the teacher interview.

The participants wrote the learning journal during the experiment. They were asked
to write down their answers to the following two questions: 1) Does the assigned goal
influence your motivation to learn English and why? and 2) Does the assigned goal
influence your English learning in terms of preparation for the test, effort expenditure and

persistence? (see Appendix C).

3.2.4 The Goal-setting Response Questionnaire

Previous studies suggested that the goal-setting response questionnaire needs to
consist of the following four aspects: 1) the degree of usefulness of goal setting, 2) the
students’ intention to use goal setting in the future, 3) intention to recommend goal setting
to other pupils and 4) their suggestions for making goal setting more successful (Lee &
Gavine, 2003). In the present study, the goal-setting questionnaire adopted from Lee and
Gavin (2003) was administered to the experimental group at the end of the study (see
Appendix E).

3.2.5 The Teacher Interview

Prior to the interview, five main questions were generated as the guiding questions
(see Appendix F). The interview, which lasted approximately thirty minutes, was
conducted in the teacher’s native language, Mandarin Chinese. It was digitally recorded
and then transcribed. In the interview, the teacher was asked to provide comments on
the goal setting in terms of practicability, advantages and disadvantages as well as
difficulties. The teacher was also asked if she would use goal setting in the future.
Moreover, the teacher was expected to give some suggestions for implementation of goal

setting in the future.
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3. 3 Setting Goals for Students

Griffee and Templin (1997) argued that learning 25 new words can be difficult but
possible goal for students. Both groups were instructed 25 new vocabulary words by the
same EFL teacher. Prior to the instruction, all participants were informed that a test on
the 25 vocabulary words would be given three days after the instruction. Meanwhile,
each student in the experimental group was assigned a specific goal by the teacher based
on her judgment about the student’s ability. The goals for the specific goal group were
showed in Appendix B. The lowest goal was to score 20 points and the highest goal was
to score 96 points for the vocabulary posttest. On the other hand, the teacher told the
control group students to “do your best” and “work hard” for the test as their goal just as

she usual had told students in class.

4. Results

PASW (SPSS) for Windows Version 19.0 was used to analyze the quantitative data.
Qualitative data such as the learning journal, the goal-setting response questionnaire and

the teacher interview transcription were analyzed to obtain the major themes.

4.1 Vocabulary and Self-efficacy Posttests

The goal attainments of the experimental group are calculated and summarized (see
Appendix B). It was found that 38 out of 49 students (77.6%) attained their assigned
goals. In addition, the t-test results showed that the experimental group performed
significantly better than the control group in both the vocabulary posttest, t (101) =
-4.47** p<.01 (Table 5) and self-efficacy toward the vocabulary posttest, t (101) =
-2.88** p<.01 (Table 6).

Table 5
T-test Results of the Vocabulary Posttest for the Control Group and the Experimental
Group

Group N Mean SD t
Control Group 53 61.64 28.09 -4 47TH*
Experimental Group 49 84.24 22.90

Note: Total score =100 **p<.01.
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Table 6
T-test Results of the Perceived Self-Efficacy Toward the Posttest for the Control Group
and the Experimental Group

Group N Mean SD T
Control Group 53 59.33 31.59 -2.88%*
Experimental Group 49 79.79 29.85

Note: Total score = 100 **p<.01.

4.2 Results of the Students Learning Journals
4.2.1 Goals are challenging but motivating to students.

Students’ writing in the learning journals generally showed that the assigned goals
were challenging but motivating to them. In the research about goal setting, goal
difficulty is taken as an important factor that motivates people to attain their goals. As
long as individuals have enough abilities, the more challenging goals are, the more
motivated they would become. In addition, goal attainment could provide students with a
sense of achievement, which further enhances motivation. As one student stated, “.... if I

attain my goal, I would have a sense of achievement.”

4.2.2 Goal made students strive to perform well.

Researchers of the expectancy-value theory argued that individuals’ choice,
persistence, and performance can be explained by their beliefs about how well they
would do on the activity (see Wigfield & Eccles, 2000). This was found in several
students’ writing. As one student mentioned, “If I can’t attain my goal, I will be very
sad...I wanted to surpass my standard (the assigned goal).”

Locke (1996) indicated that goals influenced motivation in that they affected the
direction of action, the persistence of action over time, and the degree of effort exerted.
Students in this study generally agree that goals specified how well they should perform
on the test and therefore influenced their effort. As a student mentioned, “[The goal]
makes me know how many words I must memorize”. As for students’ persistence in
working, another student stated that “I kept working [on memorizing the new words]
although I was quite sleepy”. The assigned goals also pushed them to spend more time
studying English and to make best use of their time. Several students mentioned that “I
spent more time reading English” and “I made use of the time when I was on the school

2

bus.
4.3 Results of the Student Goal-setting Response Questionnaire

4.3.1 Goals are useful to students.
Most students indicated that the specific goal was useful for them (31 out of 49).
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Some students mentioned that with specific goals they performed better than they did
before. One student stated that “My grade was higher than before.” Besides, several
students said that goal setting had enhanced their motivation to study. As one student
indicated in the questionnaire, “The goal enhanced my motivation to study.” In addition,
previous studies have revealed that goal setting increases effort expenditure and provides
directions. This was found among students’ questionnaires. For example, as one student
mentioned, “[Goal setting] made me work harder.” Another one stated he worked harder

“because it [goal setting] provided a specific direction.”

4.3.2 Goals were expected to help students’ future learning.

When asked whether they will set specific learning goals in the future and whether
they will recommend goal setting to other students, most of them stated that they would
use it in the future (32 out of 49) and they would recommend that to others (35 out of 49).
Students particularly pointed out that setting the specific goal had contributed to their
learning. As one student claimed, “[Goal setting] was useful!” In general, students
indicated that goal setting greatly influenced their effort expenditure. As another student

stated, “With specific goals, I will study harder for the tests in the future.”

4.3.3 The teacher should pay attention to individual needs and differences.

When asked to comment on the goal setting implementation, some students
suggested that the teacher should give rewards upon goal attainment. This suggests that
extrinsic incentives may play a role in the practice of goal setting. One student stated
“providing rewards” would make goal setting even more successful. In addition, some
students indicated that goals should be assigned based on individual abilities. For
example, one student answered, “[The goals] should be set according to one’s own
ability.” This comment suggests that goal difficulty should be considered when teachers

assign goals to students of different abilities.

4.4 Results of the Teacher Interview
4.4.1 Goal setting is a practical technique.

The teacher expressed she was greatly impressed by the effect of the specific goal.
Even for those “low-achieving” students, she believed it is a practical motivating
technique. As she mentioned, “It was practicable because [many students] are passive.
Assigning goals to students may make them work harder.” When asked about what
impressed her most in the goal-setting, the teacher indicated that the effects of goal

setting on a low-achievement student impressed her a lot.

4.4.2 Appropriate goals were hard to be decided.
The teachers indicated that it was hard to assign an appropriate goal for every
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student. As she said, “when assigning goals, we need to analyze students’ performances
of previous tests and worry whether each assigned goal truly reflect the student’s ability.

If we assign goals based on the easy tests, ... the assigned goal will not reflect students

abilities.”

4.4.3 Use incentives to strengthen goal commitment.

In line with the students’ opinion, the teacher also suggested that rewards upon goal
attainment should be provided. She further indicated that the rewards must be valued by
students. As she stated, “To some students, rewards are important, because if they like the

rewards, they would work harder.”

5. Discussion

It was found in the study that specific goals were more effective in improving the
junior high school EFL students’ self-efficacy and performance of vocabulary learning.
The findings are consistent with previous studies. For example, in a study examining the
causal role of students’ self-efficacy beliefs and academic goals in self-motivated
academic attainment, Zimmerman at al. (1992) found that goals played a key role in
students’ attainment of grades in school. It was found these goals committed the students
to specific grade achievements. In another study, Miller and Kelley (1994) taught
students to divide homework assignment into small goals and found that specific goals
could increase homework accuracy. Furthermore, in a study on goal setting effect on
computer learning, Schunk and Ertmer (1999) found that providing students with a
specific goal helped them focus on the learning process, which motivated them to use
effective self-regulatory activities.

In the present study, the goal assigned to students of the experimental group can be
considered to consist of the three important properties, i.e., specificity, proximity and
difficulty. Specific, proximal and difficult goals have been argued to benefit students
better than the goals which are easy, vague, or distal (Bandura, 1997; Schunk, 1996b,
1996c¢, 2003; Schunk & Swartz, 1993). Tests and quizzes are powerful proximal goals in
the years-long language learning in the current Taiwanese educational context. Schunk
(1996¢) indicated that specific goals boost performance by greater specification of the
amount of effort required for success and the self-satisfaction anticipated and they also
promote self-efficacy because progress is easy to gauge. The goals in the present study
were considered proximal since the posttest was given three days after the vocabulary
instruction. Bandura (1982) proposed that motivation is best summoned and sustained by
adopting attainable proximal goals in that proximal goals provide immediate incentives
and guides for action.

The assigned goals also consisted of difficulty. Students’ feedbacks and the goal
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attainment suggest that the goals were moderately difficult for students. This was
considered one reason for making students work harder on the test. This finding is in line
with Locke and Latham (1990, 2002), arguing that the moderately difficult goals would
induce people to expend more effort and perform better.

In sum, students in the present study generally indicated that specific goals enhanced
their effort expenditure and persistence in learning. This is consistent with previous
research in which the influences of goal setting on effort expenditure and persistence
were emphasized (Locke & Latham, 1990; Oxford & Shearin, 1994; Tremblay &
Gardner, 1995; Zimmerman et al., 1992). For example, Locke and Latham (1990)
claimed that goals affect effort intensity. It was assumed that under high demand
conditions, people use more of their total capacity than under low ones. Therefore, as
previous studies revealed, challenging goals would lead people to working longer at a

task than easy goals.

6. Conclusion

Based on the findings, we conclude that setting specific goals would be useful in
enhancing students’ performance, self-efficacy and motivation in EFL learning. In
addition, from the students’ and teacher’s responses, rewards upon goal attainment were
considered as one important factor that commits students to their goals. As a result,
teachers who intend to effectively implement goal setting in the classroom may consider
providing appropriate rewards for students. Furthermore, as the teacher and the students
suggested in this study, teachers should also take students’ individual differences into
consideration when assigning goals to them. Teachers should consider the students’ needs,
ability, and personality.

It is noted that little research of goal setting has been conducted in the EFL
classroom. The value of this study could be both theoretical and practical. Theoretically,
this study contributes to our knowledge of how goal setting relates to language learning.
The findings of the present study provide empirical evidence for the effects of goal
setting in the EFL context. Practically, the present study proposes setting specific goal
can serve as an effective technique to enhance students’ perceived self-efficacy and
motivation, which in turn benefit performance. Teachers may assign students specific,
moderately challenging and proximal goals in the English class.

Although the present study has shed light on the effectiveness of goal setting in
the FLL context, two suggestions were proposed for the future studies. First, students
were assigned goals solely based on their English teacher’s perceptions and on their own
performances on previous English tests. Further studies may involve students themselves
in the decision-making process of goal setting. (see Earley & Kanfer, 1985; Schunk,

1985). Second, this study focused on the influences of goal setting on students’ English
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vocabulary learning. Further research may involve other aspects of language learning

such as the four skills and grammatical rules.
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Appendix A: The Vocabulary Test

1. They plan to start a ¢ n against smoking. {51 e A EHE) -

2.Inthis ¢ e, you should be careful fE2Z{EIBEL T » IRWAME/NE °

3.1 hope I can win the e n. HELEHK I mEaEEEsE -

4. Mary went to work d e her illness f&& 40K » HHFTEE L LIF -

5. The United States has a f 1 government. ZE BB BEFLEUR

6. Jackis g 1 for Kim’s help. €58 %EAVETIE RLES -

7. A school is an i n. SR AR -

8. Parents m n their children at school A RFILEIZIF A/ N -

9. We have o ved your behavior for a long time. Fe " L 4&EBRZZRAYTT AR
AT e

10. My mother does not p t me to leave my room I AEIE R MEFHEER B
FEﬁ °

11. Parents often make s es for their children. A B BT 20484 -

12. This painting is t 1 of her early works. iZIE &= &t F-HAFICFRAE -

13. You need to tell me your u e decision today. {5 RVME ST ATEZ
HYRIE

14. Ineed v sideas. KA T = -

15. The show is very w d. BEFEEEA D B -

16. Many countries r ed the new government. 52 B iKG R HT EUR ©

17. They s e for love f M & =& -

18. T have an o y to go to the university. G e A& -

19. Mother always shows p r love for my little brother. 4B 4B 2 ¥ F o5 o
FHVRFIRRAE
20. Wood is the only m 1 on the island. K2 & _FHE—HYERS -
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21. You need to ] vy your behavior /WA BRI T Byl o
22. Airise 1 to live. 25 @ B A 7B A Y -

23. The shooting is for d e. FEMERE T Bhf -

24. Your a e is not good enough. {RAVEEE R4

25.You need to a e the task at five o’clock {RWANEAE TLBESE AR B (E TS -

Appendix B: Summary of the Goal Attainment of the Experimental Group

Student Gender Pretest Goal Posttest
S1 M 0 56 68*
S2 M 0 80 56
S3 M 0 96 96*
S4 M 0 88 96*
S5 M 0 88 56
S6 M 52 96 84
S7 M 0 56 60*
S8 M 0 72 100*
S9 M 0 84 52
S10 M 0 20 20%*
S11 M 0 92 96*
S12 M 0 28 4
S13 M 0 96 100*
S14 M 0 88 96*
S15 M 0 72 100*
S16 M 0 92 84
S17 M 0 84 88*
S18 M 0 84 92*
S19 M 0 92 96*
S20 M 0 76 40
S21 M 0 84 92*
S22 M 0 80 96*
S23 M 40 92 96*
S24 M 0 96 96*
S25 M 0 72 40
S26 M 0 84 92*
S27 M 0 88 92*
S28 M 4 80 76
S29 M 0 92 100*
S30 M 0 80 88*
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S32 M 0 80 72
S34 F 0 88 100*
S35 F 0 88 96*
S36 F 0 92 96*
S37 F 0 76 48
S38 F 0 88 100*
S39 F 0 72 100*
S40 F 0 88 100*
S41 F 0 84 100*
S43 F 0 96 100*
S44 F 4 84 96*
S45 F 0 96 100*
S46 F 0 92 100*
S47 F 0 96 100*
S48 F 0 84 96*
S49 F 0 68 100*
S50 F 0 84 84*
S51 F 0 88 100*
S54 M 0 76 88*
Total 2.04 81.80 84.24

Note: * The posttest scores indicate that goals were achieved by the student.

Appendix C: Student Learning Journal

I, PHREHRFREYEF > b el 2 5 2 A9

20 P HRHEAEEEY LFFHF 2T 206
(1) #i=
(2) ¥4 4R ¢
(3) a3 PR
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Appendix D: Self-efficacy Strength Questionnaire

FLAAP . GEEERYR G RO EHI O BEF?

-rﬂ ﬁj‘\l
4

NG
e
e
AU
3

& ko
TN
e Tl e Tl e
beiliR beiliR beic
o - N —_
AYoy AYoy
' '

% U G
oM
de Tl
beiliR
>~ -
S
b

wF 4 Grow Y G
oo Mmoo oM
de Tl TR T
bei R : H
(@p) - -
AYoy AYoy
' '

I T T T R R
Momoo M o= ON moT M
el de Tl de Tl
= T e/ e 4
- oo - By -
Aty Aty Aty
' ' '

s
prits
w©

~ <

B L R L BRT IR L R e R I L ST I D A A RE O e R i A A SIRCL I D A AT
beic
(82}

=
.

72

7o 5 R :}% #c (0-100)

= A
> A
pd B
o 2
5 }3

p
NN |‘:__,

NN

0% 10% 20% 30% 40% 50% 60%  70% 80% 90% 100%

0000000000 )
0000000000 )
0000000000 )
0000000000 )
0000000000 )
0000000000 )
0000000000 )
0000000000 )
0000000000 )



The Effect of Specific Goals on EFL Students’ Self-efficacy and Performance of Vocabulary Learning

TR N
w0410
FHF
=R
GV E B
FHF
=
12
FHF
EEN -
B 13
FHF
e A I
LB 14
FHF
=
LB 15
FHF
EEN -
w416
FHF
e A R
LB 1T
FHF
=
w418
FHF
EEN -
B4 19
FHF
=R
OE 20
FHF
=R
g ¥ 21
FHF

oOOOOOOOOQQ
oOOOOOOOOQQ
oOOOOOOOOQQ
oOOOOOOOOQQ
oOOOOOOOOQQ
oOOOOOOOOQQ
oOOOOOOOOQQ
oOOOOOOOOQQ
oOOOOOOOOQQ
oOOOOOOOOQQ
oOOOOOOOOQQ
oOOOOOOOOQQ

73



Shan-mao Chang (=% )

RS R

v g 422 O()C)C)CD(:D(:)<:><::><::><:::>
BHz

ANt

v OLE$ 23 O()C)C)CD(:D(:)<:><::><::><:::>
BHz

RS A

TOLE$ 24 O()C)C)CD(:D(:)<:><::><::><:::>
BHz

o A ()
?uéﬁiK%QQOOOOOOO Q
FHF

Appendix E: Goal-setting Response Questionnaire
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Appendix F: Teacher Interview Guide
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Messages behind the Unheard Sounds:
Crossing the Word Boundaries through Songs®

Wen-ying Ting" & Feng-lan Kuo™
Abstract

The knowledge and application of reduced forms in word recognition is a decisive
factor for English learners to attain a higher language proficiency. Listening
comprehension for non-native English speakers involves aspects of diction, syntax,
grammar and content. Language in the spoken form is more challenging in that learners
have to discern sounds that tend to cross the word boundaries for fluency. Therefore, the
ability to comprehend and identify correctly what is said is the key to understanding
spoken English. To fully comprehend a naturally pronounced sentence well, ESL/EFL
learners need a basic knowledge of reduced forms including C-C linking (elision), C-V
linking, /h/-deletion, contraction, palatalization, flapping, and the like. An appropriate
approach for students to improve listening comprehension is through songs (Crawford,
2006). The present study is a language experiment practiced on two homogeneous groups
of sophomore English majors who aim at passing high-intermediate GEPT in the junior
year. Both groups were given the intermediate GEPT listening test to establish their initial
listening proficiency. The experimental group then underwent a six-session (240 minutes)
training course, in which the afore-mentioned six reduced forms were taught through
twelve songs in Hit Parade Listening (Kumai & Timson, 2003, 2010). The techniques
and knowledge of reduced forms were explicitly taught through lectures and dictation
exercises of song lyrics. Two forms of a dictation test of 17 digitally recorded sentences
of similar reliability coefficient, containing the six targeted connected speech patterns,
were developed as the pretest and the posttest, respectively. The results showed the
subjects of the experimental group made overall significant improvement in recognizing
spoken words than the control group after receiving the explicit connected speech
instruction using the Hit Parade Listening Class CD and Song CD. Regarding the error
types, in the pre-instructional phase, the subjects were found to have major difficulties in
dictating sentences containing contraction and C-V linking; nevertheless, they made
significant progress with these two patterns in the post-instructional phase. In contrast,
the subjects didn’t make progress regarding /h/-deletion and flapping. It’s likely that the
subjects have previously not been exposed enough to these two connected speech
patterns.

Key words: reduced forms, connected speech instruction, word recognition in listening,
song lyrics dictation
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Introduction

For EFL learners, listening is the most challenging of the four language skills, for
the process of reception and decoding demands immediate response to instantaneous
intelligibility. Though some teachers believe that listening is the easiest skill to teach,
most students regard it as the most difficult to improve (Fan, 1993). The discrepancy
between the learner and the teacher lies in their different roles, one is to give, the other to
receive. Second language acquisition researchers have maintained that enough exposure
in the critical period (Krashen, 1982) is the most natural way of learning a foreign
language, but the existing reality of English learning in Taiwan does not allow this ideal
to benefit all learners. Therefore, the problem of slow or even stagnant improvement in
skills of listening comprehension still exists in classes of English majors, who have
passed preliminary intermediate GEPT (listening and reading) for admission.

The researchers have found that their students’ difficulties in understanding some
low-lexical sentences can be ascribed to not knowing where the word boundaries are.
Field (2003) pointed out that low-level errors could cause problems in the flow of
communication. Poor performances in the bottom-up processes might lead to poor
performance in listening comprehension. Research on the issue of reduced forms has
indicated that normal speech flows containing simplified patterns such as contraction,
elision, deletion, assimilation, and linking can pose challenges to the novice L2 listeners
(Field, 2008). In other words, when reduced forms are used in a stream of speech, word
boundaries blur and difficulties occur, causing failure of listening comprehension. The
key to improving listening comprehension for higher-level EFL learners therefore lies in
the learning of reduced forms.

Listening is a complex skill, which involves the listeners’ receiving and processing
the input. When perceptual accuracy of the input diminishes, the challenge of listening
comprehension will increase (Rosa, 2002). The common presence of reduced forms,
assimilation, contraction, elision, linking, and deletion are found to significantly affect
learners’ listening comprehension (Henrichsen, 1984; Ito, 2001, 2006). Furthermore, it is
estimated that about 35% of all words produced in natural speech can be reduced (Bowen,
1975, cited in Cahill, 2006). Kuo, Ting, and Pierce (2011) further confirmed in the
previous study that the presence of reduced forms was a direct factor affecting the
achievement of EFL English majors’ listening comprehension. Instruction of reduced
forms has thus been advocated as a means to remove the obstacle of improvement.

Previous studies mainly recruited adult learners (Brown & Hilferty, 1986/2006;
Carreira, 2008; Crawford, 2006; Fan, 2003; Matsuzawa, 2006; Wang, 2005). Two studies
experimented teaching connected speech to children (Chang, 2003; Kuo, 2009), and one
most recent study used high-school students as subjects (Kuo, Lu, & Lee, 2010). But

77



Wen-ying Ting, Feng-lan Kuo (T E¥# ~ 2PEFE )

none of them considered EFL English majors as learners who might need to be studied.
The present research is a follow-up study, using subjects who were found to have
encountered the same problems as those found in the previous research, linking (Kuo,
2009; Wang, 2005), contraction (Matsuzawa, 2006) and /h/- deletion in speech perception
(Crawford, 2006) and some high frequency phrases (Carreira, 2006; Matsuzawa, 2006) to
receive instruction of reduced forms. In order to enhance subjects’ ability, palatalization,
elision, C-V linking, and flapping were added to the list of instruction.

The present study aims to observe the effects of applying the knowledge of reduced
forms to detect the reduced forms in a speech flow. When English majors are loaded with
reading of literature and linguistics, many of the students neglect the training of listening.
If the reduced forms are introduced at the juncture where professional knowledge of
literature and linguistics can be applied, will students be better equipped with sensors to
detect the unheard sounds? To compare the performances with and without the
knowledge of reduced forms, an instruction of reduced forms through songs was
intervened. The present research will address the following questions:

1. Does the learning of reduced forms through songs help intermediate-level EFL

English majors improve their performance of detecting the presence of reduced

forms?

2. Does the improvement vary in different connected speech patterns?

Literature Review

English in EFL classrooms tends to be spoken at a slower speech rate or with a
mother-tongue accent, and when training learners’ listening skills, instructors use
materials of properly articulated speech (Rosa, 2002). And EFL students do not have
equal exposure to English outside of class the way ESL students do (Crawford, 2006).
But real-life English is actually spoken in a fluent speech flow with phonological
modifications, also known as reduced forms, which can cause English learners to
miscomprehend native speakers (Carreira, 2008). The reality is the use of reduced forms
is common in all registers, even in the most formal speech (Brown & Kondo-Brown,
2006). To enhance EFL students’ listening comprehension skills, many researchers have
focused on the development of top-down skills rather than bottom-up skills (Vandergrift,
2004), without paying sufficient attention to segmentals and suprasegmentals in
pronunciation instruction (Celce-Murcia, Brinton, & Goodwin, 2010). Reduced forms,
features of suprasegmentals, are also considered vital to successful communication
between non-native speakers and native-speakers of English even when the elements of
Lingua Franca Core are taken into consideration (Jenkins, 2000, 2002). The instruction
of reduced forms has thus been discussed (Brown & Hilferty, 1986/2006; Carreira, 2008;
Crawford, 2006; Fan, 2003; Matsuzawa, 2006; Wang, 2005) and the findings revealed
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that explicit instruction is effective in improving learners’ perception of reduced forms.

Instructions of Connected Speech Implemented in EFL Contexts®

Empirical studies conducted in the past decade mostly focused on investigating the
effectiveness of connected speech instruction on Japanese EFL students and Taiwanese
EFL students. It is likely that English education in these two countries emphasizes more
on written-form vocabulary, grammar, and reading comprehension, ignoring listening
comprehension. Since Celce-Murcia et al. (2010) claimed that communicative competence
should be cultivated, authentic listening input has therefore gained more attention; recently

studies have been conducted to improve students’ spoken-work recognition.

Connected speech instruction targeting Japanese EFL students

Matsuzawa (2006) adopted seven 30-minute lessons to explicitly teach 20 Japanese
business persons 10 reduced forms, without a control group. The analysis of the
participants’ pretest scores showed that they had difficulty in comprehending reduced
forms, especially those involving flapping and contraction. In the post-instructional phase,
the participants made significant improvement. In addition, a positive correlation was
found between the participants’ English proficiency level and their comprehension of
reduced forms, but the participants’ degree of improvement in perceiving reduced forms
wasn’t related to their English proficiency level. All the participants consented that the
instruction was helpful to their listening comprehension.

Centering on the reduced forms provided in Whaddaya Say (Weinstein, 1982),
Crawford (2006) randomly assigned 23 Japanese freshmen to an experimental group and
26 to a control group. The experimental group worked on a worksheet for 15 minutes
each week for a total of seven weeks. The experimental group showed significantly
higher gains than the control group after receiving the instruction. The correct responses
in the pretest and the posttest for each item, excluding those that were over 90% correct
responses in the pretest, were compared. The results showed that for most of the
reductions, gains were over 30%.

Unlike most previous studies which recruited subjects from a single language and
cultural background, Carreira (2008) recruited 19 international students, from Asian
countries, studying in Japan. Based on the textbook Hit Parade Listening (Kumai &
Timson, 2003), Carreira investigated the effectiveness of teaching reduced forms by
listening and dictating pop songs. The instruction didn’t improve the participants’ scores
of TOEIC listening sections, but it did significantly improve the learners’ listening

abilities to recognize spoken words. The results of the questionnaire showed that the

3 In the present study “reduced forms” and “connected speech” are used interchangeably when it comes to
how sounds are connected in speech.
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participants enjoyed learning reduced forms by listening to pop songs.

Connected speech instruction targeting Taiwanese EFL learners

Targeting elementary school students

Two pioneering studies (Chang, 2003; Kuo, 2009) have been conducted to
investigate Chinese EFL young learners’ acquisition of connected speech modifications.
Chang (2003) used a single-group pretest posttest design. Based on the textbook
Whaddaya Say (Weinstein, 1982), Chang taught 20 sixth graders ten reduced forms
including yer for your, yers for yours, fer for for, a for of, ya for you, in for ing,
whaddaya for what do you and what are you, wanna for want to, and gonna for going to.
The participants made significant improvement on their posttest. The results of the
questionnaire showed that their self-esteem and motivation of learning reduced forms
increased and their misconception of speaking and learning pronunciation decreased.

Unlike previous studies which mostly investigated the effectiveness of connected

speech instruction by testing the participants’ perception of reduced forms, Kuo (2009)
examined the effectiveness of linking instruction on sixth graders’ development of
producing reduced forms. Two groups of sixth graders were chosen to be the
experimental group (N = 33) or the control group (N = 32). The instruction focused on
C-V linking, /h/-deletion, C-C linking, and V-V linking. The experimental group received
instruction on linking twice a week for 14 weeks. After receiving the instruction, the
experimental group significantly improved their speech production and developed
phonological awareness. Among the taught categories, V-V linking with a large degree of

variance posed more problems to the experimental group.

Targeting freshman students

Fan (2003) recruited two freshman language lab classes and divided them into one
high-proficiency group (top 27%) and one low-proficiency group (bottom 27%) based on
their English scores of the college entrance exam. Without a control group, the study
included two experimental groups receiving instruction. The participants received
six-week explicit instruction and listening training on five connected speech patterns
including C-V linking, C-C linking, /h/-deletion, assimilation, and flap of /t/. The analysis
of their pretest scores showed both groups had problems in C-V linking, /h/-deletion,
assimilation, and flap of /t/. After receiving the instruction, both groups made significant
improvements in each rule. The analysis of the questionnaire showed that there was a
positive correlation between proficiency level and the subjects’ confidence in listening
comprehension.

Focusing on raising the participants’ awareness of reduced forms, Wang (2005)
recruited two classes of students enrolled in Freshmen English. Based on movie clips

containing connected speech patterns, the experimental group (N = 37) received seven
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30-minute explicit rule instruction, while the control group (N = 33) focused on checking
listening comprehension using the same materials. The materials covered four types of
reduced forms: elision, assimilation, contraction, and linking. Results of descriptive
statistics showed that the experimental group gained higher scores than the control group
on the cloze posttest. According to the participants’ responses to the questionnaire, the

experimental group held positive attitude toward the instruction.

Targeting graduate students

Brown and Hilferty (1986/2006) recruited 32 Chinese graduate students of the age
around 40. The participants were randomly assigned to the experimental group or the
control group. The experimental group received four weeks of daily 10-minute lesson on
reduced forms, while the control group received a daily practice of 10 minutes drill in
discriminating minimal pairs. The results showed that the experimental group gained
significantly higher scores than the control group on the posttest. The four-week
instruction had a marked effect on the participants’ spoken word recognition.

Chung (2008) proposed a film-based learning system to aid learners’ listening
comprehension of reduced forms. The system could not only extract the reduced forms in
the films but also automatically developed cloze tests based on the extracted materials.
Chung recruited 32 graduate students and randomly assigned them to an experimental
group or a control group based on their scores of TOEIC to achieve homogeneity. At first,
the experimental group (N = 16) and the control group (N = 16) both self-learned the
computer assisted materials on reduced forms. In the second section, the experimental
group could search the key words in the movie to review specific movie segments related
to reduced forms, while the control group could only review predetermined sample
sentences stored in the computer. Finally, the experimental group did cloze tests based on
the extracted examples of the movies to review the lesson, while the control group just
watched the movie again. The results showed that the experimental group didn’t surpass
the control group on TOEIC listening but gained significantly higher scores on the
reduced form cloze posttest than the control group.

In sum, some of the previous studies, though reporting effectiveness of instruction,
were conducted without a control group (Carreira, 2008; Fan, 2003; Matsuzawa, 2006).
Regarding teaching materials, some used films as teaching materials in Taiwanese EFL
context (Chung, 2008; Wang, 2005), and only Carreira (2008) used pop songs in Japanese
EFL context. Both films and songs have been shown to be effective materials for
instructing connected speech. The subjects in the previous studies have encompassed
elementary school students (Chang, 2003; Kuo, 2009), college freshman students (Fan,
2003; Wang, 2005), and even graduate students (Brown & Hilferty, 1986/2006; Chung,
2008), but no study has investigated whether presence of connected speech affects the

listening comprehension of English majors with higher English proficiency. Furthermore,
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it remained unknown whether instruction of connected speech patterns would improve
English majors’ word recognition in listening comprehension. In addition, the
effectiveness of pop songs has not been examined as useful teaching materials in
facilitating connected speech recognition in Taiwanese EFL context. Therefore, the
present study recruited sophomore English majors for further investigation of the
effectiveness of connected speech instruction. As for the connected speech patterns
explored in previous studies, the range of connected speech was not comprehensive;
some focused more on linking and /h/-deletion (Fan, 2003; Kuo, 2009), whereas some
only limited on reduction and contraction (Chang, 2003; Chung, 2008). The present study

thus targeted on six connected speech patterns, which are introduced below.

Types of Connected Speech Patterns

Chrystal (1980) defined connected speech as spoken language in continuous speech
which differs from words being produced in isolation. According to Celce-Murcia, et al.
(2010) and Brown and Kondo-Brown (2006), the common connected speech patterns
found in English include assimilation, elision, contraction, and linking. Pioneering
researchers in Taiwan have found that elision, C-V linking, C-C linking, contraction,
/h/-deletion, and palatalization are the basic reduced forms causing problems for EFL
learners (Fan, 2003; Kuo, 2009; Wang, 2005). On top of these reduced forms, the present
study included one more confusing reduced form, flapping, for investigation. The
definition of various connected speech patterns is provided as follows.

Elision, also named deletion or omission, refers to the phenomenon that a sound in
the citation forms is eliminated in certain environment. Consonant clusters in English
tend to undergo elision. When the consonant cluster occurs in the final position of a word
and the next word starts with a consonant, the consonant cluster will be modified. For
example, /d/ in “blind man” will be deleted.

Contraction is the only connected speech pattern that can be reflected in written
forms. Contraction often occurs in function words, such as “am,” “is,” “will,” “have,”
and “has.” For example, “I am” can be contracted as “I’'m.” Previous studies such as
Carreira (2008), Matsuzawa (2006), and Wang (2005) confirmed effectiveness of
contraction instruction.

Linking is a process in which the final sound of a word is connected with initial
sound of the next word. There are three subcategories in English: C-V linking, C-C
linking, and V-V linking. It occurs when a final consonant is followed by an initial vowel.
The consonant in the intervocalic position such as “pick up” will be produced as
“pi-cup.” Fan (2003) and Kuo (2009) suggested instruction of C-V linking.

/h/-deletion happens when the final consonant of a word is connected with an initial
/h/ of the following word. The sound of /h/ tends to disappear. For example, “tell him”

will sound like “telim”.
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Palatalization refers to the assimilation process, where a word ending with an
alveolar consonant /s, z, t, d/ is followed by another word with an initial palatal glide /j/.
Sample examples are “miss you”, “as you”, “just yet”, and “did you”.

Flapping is a sound in which the tip of the tongue rapidly flaps against the alveolar
ridge in passing to the place of articulation of the succeeding sound (Pennington, 1996).
Both voiced and voiceless stops appear on the surface as voiced flaps. For example, “I
need a bit of butter.”

To conduct a more comprehensive investigation, the present study included the

above six connected speech patterns in the instruction.

Methodology

Participants

The subjects for the present study are two intact classes of sophomore English
majors in a university in central Taiwan, whose main courses are literature and linguistics.
One group was randomly assigned to be the experimental group receiving explicit
connected speech modification instruction, whereas the other group was treated as the
control group without receiving connected speech instruction. The two groups were given
the GEPT intermediate level listening test to ensure their homogeneity before the
treatment. On the GEPT intermediate level listening section, the mean score of the
experimental group is 40, while the mean score of the control group is 38.6 (out of the
maximal score 45). The independent t-test result on the listening scores of the
experimental group and the control group shows there is no significant difference (t =

1.546, p > .05). Hence, they are homogeneous in terms of their general listening abilities.

Material selection

Celce-Murcia, et. al. (2010) supported the use of songs in teaching reduced forms.
They suggested using songs with clearly stressed words and conversational rhythm
patterns. To expressively convey the feelings, the moods, and the power, singers tactfully
and naturally use reduced forms so that the boundaries of words can be crossed
artistically and fluently without leaving traces of choppy expressions. This kind of
unforced flow is exactly what a fluent speaker possesses. Since the subjects were majors
of English literature and linguistics and songs are considered close to the literary genre of
poetry, songs are inspiring materials for learning reduced forms. Students can focus on
not only forms but also content. In order to use the subjects’ background knowledge to
the fullest, the present study thus adopted the materials used by Carreira (2008), songs
from Hit Parade Listening (Kumai & Timson, 2003, 2010) as the teaching materials. Hit
Parade Listening selects songs properly demonstrating the use of connected speech. The
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connected speech forms covered in the textbook are comprehensive, including

contraction, deletion, elision, palatalization, flapping, linking, etc.

Instruments
The pretest and posttest was a self-developed dictation test, which consisted of 17
sentences read in two ways, presence and absence of reduced forms. The reliability
coefficient of the pretest and posttest was determined to be .753. The recording was done
by a native speaker, who is an experienced instructor of pronunciation in a university.
Subjects were required to write down the full form of each word in the spoken sentence
they heard. The test paper had blanks in it for the full sentences. Only the words related to
reduced forms were scored. In order to prevent the subjects from predicting the answer,
the 17 sentences present/absent of reduced forms are randomly mingled in two versions.
In other words, there are two versions of dictation test; in each test, there are sentences
read with presence and absence of reduced forms. This is to eliminate any kind of
anticipation of reduced forms. The two versions of test were taken in the same class
period, with an irrelevant activity of the regular course to interfere with the subjects’
memory of the 1% version of test. In each version, there were 6 types of reduced forms to
be detected. Among the 17 sentences, the scoring was on the percentile basis. To score
the test, only the blanks for sentences with presence of reduced forms were counted.
According to Field (2003), pauses in natural speech normally appear every 12
syllables. Training students to dictate sentences within 12 syllable chunk limit is thus
desirable. In the self-developed cloze test, each question was limited to 9 to 11 syllable
chunks limit. Within each question, the gap-filled targeted connected speech patterns took
the comprehensive triggering phonetic contexts into consideration. The cloze test aims to
measure the participants’ lexical segmentation abilities (spoken word recognition). The
blanks in each question vary depending on the targeted connected speech patterns. One
point will be given when a blank is filled with a correct word. A sample test sentence
targeting palatalization is shown as follows. Though the students were required to

transcribe the whole sentence, only the two words “praise yourself” were counted.

(If) (you) (praise) (yourself), (you) (will) (sound) (too) (proud)!

Treatment

The experimental group underwent explicit instruction of reduced forms through
songs chosen from Hit Parade Listening, from which 12 units were used as the teaching
materials. A total time for instruction was 240 minutes, evenly allotted to the 6 targeted
connected speech patterns; i.e., 40 minutes were used for the instruction of one connected
speech pattern. The regular format of connected-speech learning in each unit follows the
pattern of Sound Check, Listening for Language, Conversations in Action, and Lyrics. A

84



Messages behind the Unheard Sounds: Crossing the Word Boundaries through Songs

sample example is given as follows.

Before the song was played, the class went over reduced form practice designed in
the book, Sound Check, which familiarized students with the connected speech pattern
they were about to learn. And fill-the-blank activities, Listening for Language and
Conversations in Action were done as warm-up activities. Listening for Language focuses

on words or phrases, and Conversations in Action focuses on complete sentences.

Listening for Language
Lisa’s very busy. She able to help me today. (won’t be)

Conversations in Action
Lucy: Stay here, will you, Jack?
Jack: All right. Where are you going?
Lucy: Lt . (I’'m going to the bank) (won’t take long)
Jack: I see. for you here. (I’ll wait) (p.27)

These exercises allowed students to sharpen their recognition for the connected
speech pattern targeted in the unit. Then the song was played to the students, who were
required to listen to the meaning of the lyrics, focusing on discerning words which had
cross the word boundaries. During the second playing of the song, students filled in the
blanks of reduced forms. Between the first and the second playing of the song, the
formation of the targeted connected speech form was introduced and instructed to the

class.

A passage of lyrics is shown here as an example.
Song: Stand by Me (Ben E. King)

When the has come (night)

And the land is (dark)

And the moon is the only light see (I can)
No, I be afraid (won’t)

No, I be afraid (won’t)

Just as you stand (as long)
Stand by me.

The scheduled class time for the Oral Training course was 2 sessions in a row for
one week. The instruction was extended to 6 weeks, excluding pretests and posttests,
based on sessions. That is to say, the researcher used part of the class time, for the
experiment. The overview of the 6-week instruction design is shown in the appendix.

After the instruction sessions were completed, the posttest following the format of the
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pretest was administered in both the control and the experimental groups.

Data analysis

Students were required to transcribe the whole sentences in the pretest and posttest,
but only the targeted reduced forms (2 words in each test sentence) were scored, 1 point
each, making the maximal score 34. Two independent t-tests were utilized to answer the
first research question; whereas paired-t tests were used to answer the second research

question.

Results and Discussion

As shown in Table 1, the results of the independent t-test on the scores of the
pretest showed that there was no significant difference between the experimental group
and the control group, t(67) = 1.772, p> .05. The experimental group and the control

group were homogeneous in dictating sentences with connected speech modifications.

Table 1. Independent t-test results on the pretest scores between the experimental group

and the control group

N M SD t p
experimental 36 13.5278 4.80170 1.772 081
control 33 15.4242 4.00804

Maximal score: 34

The correct-answering rates on the pretest for the experimental and the control
groups were respectively 40% and 45% only. This indicates that English majors with
intermediate level of GEPT listening proficiency still encountered difficulties recognizing
spoken words.

To answer the first research question, “Does the learning of reduced forms through
songs help intermediate-level EFL English majors improve their performance of
detecting the presence of reduced forms?”, the results of the independent t-test on the
scores of the posttest show that there is significant difference between the experimental
group and the control group, t(67) = 4.415, p <.001. The experimental group performed
significantly better than the control group after receiving the instruction. The results
shown in Table 2 indicate that explicit instruction of connected speech forms through
songs was a positive measure to assist intermediate-level EFL English majors in Taiwan.
And pop songs were shown to be useful teaching materials to strengthen the
understanding of reduced forms. This is in line with the finding of Carreira (2008) using

pop songs in the Japanese EFL context.
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Table 2. Independent t-test results on the posttest scores between the experimental group

and the control group

N M SD
experimental 36 20.5278 4.43677 .000*
control 33 16.2424 4.12334

Maximal score: 34

To answer the second research question, “Does the improvement vary in different

connected speech patterns?”, Table 3 shows the descriptive statistics of the experimental

group’s correct answering rate among the six targeted connected speech patterns in the

pretest and the posttest respectively. As shown in Table 4, the paired t-test results of the

experimental group's performance between the pretest and posttest among the six types of

connected speech patterns revealed that the experimental group made significant

improvement on contraction, C-V linking, palatalization, and elision, but not on

/h/-deletion and flapping. The results indicate that students’ improvement did vary in

different connected speech patterns.

Table 3. Descriptive statistics of the correct answering rate in the pretest and posttest

among the six types of connected speech patterns

Type M SD
contraction Pretest  .3000 36078
Posttest .5528 40767
C-V linking Pretest  .3688 .36886
Posttest .7130 42375
palatalization Pretest  .5741 34732
Posttest .8194 32395
/h/-deletion Pretest  .4861 50331
Posttest .4583 50176
elision Pretest  .4444 .39855
Posttest .6111 44581
flapping Pretest  .4444 44844
Posttest .5208 43957
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Table 4. Paired t-test results on the experimental group’s performance in the six types of

connected speech patterns

Type Gain SD t p
contraction 25277 51104 6.636 .000*
C-V linking 34414 53550 6.679 .000*
palatalization 24537 37749 6.755 .000*
/h/-deletion 02778 71152 -0.331 741
elision 16667 .64459 2.194 .032%*
flapping .07639 51498 1.259 212

According to Jenkins (2000), English stress is considered as teachable, but
intonation is as learnable. Teachable components can be achieved by concrete instruction
during a shorter time. But it takes longer exposure to improve components which are
regarded as learnable. Likewise, the researchers considered the connected speech patterns
of contraction, C-V linking, palatalization, and elision as teachable components and
assumed that /h/-deletion and flapping might be classified as learnable elements. Some
prior empirical studies also included flapping and /h/-deletion in their investigation. Fan
(2003) and Crawford (2006) taught flapping and /h/-deletion, while Kuo (2009) taught
/h/-deletion.

Based on the comparison between the subjects’ pretest and posttest performance,
Fan (2003) found that her subjects made significant improvement on /h/-deletion, but the
subjects still need to work on flapping even after receiving the instruction. Based on
descriptive statistics, Crawford (2006) found that the subjects of his study were less
familiar with /h/-deletion. According to survey results, the subjects of Kuo’s (2009) study
impressionistically considered /h/-deletion to be marginally difficult compared with C-V,
C-C, and V-V linking. The results of the previous studies and the present study showed
that flapping and /h/-deletion posed problems not only to non-English majors but also to
English majors. Future studies are suggested to implement different teaching methods or
extend the instructional period to improve Chinese EFL learner’s connected speech
perception regarding flapping and /h/-deletion.

The lack of knowledge and practice of reduced forms can lead to unsatisfactory
performance of English listening and speaking, even for English majors with the
intermediate GEPT level. Since the subjects for the present study are English majors, who
have started to study literature and linguistics in their sophomore year, it would be highly
advantageous for instructors of language courses to properly integrate the students’
specialized fields of knowledge into the field of English language learning. For this study,
the knowledge of phonetics and phonology the students have acquired in linguistics helps

them a lot in understanding and applying the knowledge of reduced forms in the dictation
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test. What is required of the students is not sufficient exposure to input only; it is more
about the ability of analyzing, integration, and deduction. For students whose major is
English, fluency is an ideal goal to attain. Knowledge is knowing the facts; wisdom is
knowing what to do with the fact. Only when the knowledge of reduced forms is applied
to constant practice will the value of the knowledge be revealed and treasured. Only
when an English major tactfully applies his/her valuable professional knowledge to the

production of good English will he/she possess the signature of an English major.

Conclusion

The present study investigated the effectiveness of learning connected speech
through songs for intermediate-level EFL English majors and further determined if the
improvement varied in different connected speech patterns. Results indicated that
students in the experimental group made significant progress. Based on the compatible
results of this study and previous ones, songs are highly recommended to be used in the
courses training EFL students to recognize connected speech in a natural speech flow.

Previous studies concerning connected speech have mainly focused on confirming
the problems and methods of instruction to improve perception. Studies working on the
efficacy of production instruction are still limited, especially in the EFL context. Dauer
and Browne (1992) suggested that students can greatly improve their production of
English for better intelligibility by different ways like shortening function words, linking
words together, authentically pronouncing /t/ and /d/, and pronouncing final consonant
groups. Reed and Michaud (2005) also considered linking to be the first and most
important sound concept in addition to function word reduction, sound deletion, and
sound contraction. For future studies, the researchers, therefore, suggest that efforts be
made to compare the effectiveness of instruction focusing on connected speech for more

fluent and intelligible production.

89



Wen-ying Ting, Feng-lan Kuo (T E¥# ~ 2PEFE )

Appendix
Instruction Design (a total of 240 minutes for instruction)

Targeted reduced forms Songs Time

Contraction Stand by Me 40’
Top of the World

Palatalization | Don’t Want to Miss a Thing 40°
Hero

Elision I Just Called to Say I Love You; 40°
Yesterday Once Moe

C-V linking If We Hold on Together 40°
Woman

/h/-deletion When a Man Loves a Woman 40°
Save the Best for the Last

Flapping Honesty 40°
Heal the World
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Abstract

Chen Heng-jia had been workign as an educator for a long time. He was very
familiar with education-related issues and paid close attention to theses issues. Therefore,
a large proportion of the characters in his novels are teacheers. The works in which
teachers as characters exist include “Departed from a Funeral,” “Such a Teacher,”
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Catharsis as Persuasion—An Enthymematic Approach
to the Aristotelian Tragedy

Jen-chieh Tsai”

Abstract

Although critics such as Jeffery Walker and Thomas Cole have elaborated on the
correspondence between rhetoric and poetics by way of Aristotle, studies devoted to the
Aristotelian tragedy have been inattentive to the interrelatedness between rhetorical
persuasion and tragic catharsis. Therefore, this paper purposes to argue that catharsis is a
concept integral to how Aristotle conceives of rhetoric by way of dialectic. In other words,
with all its emotive connotations, catharsis is profoundly a logical notion: ideally,
playwrights of tragedy arouse and purge pity and fear under the aegis of reason. Of
particular concern is the role of the rhetorical enthymeme (an informal syllogism) in
achieving cathartic effect. Aristotle’s endeavor to solemnize poetic creations thus
crystallizes. This paper then clarifies the status of poetics in the Greek rhetorical tradition,
expounds the relation of the Aristotelian tragedy to logic, and specifically explores the
enthymematic reasoning that underlies catharsis. Such a rhetorical approach may
contextualize Aristotle’s catharsis in a historicized framework and supplement related
studies that have long been confined to elusive interpretations such as purgation,
purification, and clarification.
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With a view to reframing the correlation between rhetoric and poetics (in the
Classical period) in terms of logical reasoning, this paper challenges the long-standing
supposition concerning the benchmark of imitation used to differentiate the two subjects.
This benchmark is not altogether unfitting in itself, but it belies the consanguinity of the
two discourses. To illustrate such kindred, this paper first argues that poetics serves
fundamentally as the subsystem of rhetoric. Moreover, Aristotle’s idea of enthymemes in
rhetorical persuasion is applied to poetics, for the sake of revealing that poetics is
inherently enthymematic. One comes to observe that tragic catharsis points to the work of
logic and that the accompanying emotions are not sheer affect but symptomatic of

enthymematic regulation.

Between Rhetoric and Poetics: A Continuum

To enquire into what a thing is and dismiss that which is not, as in Socrates’
dialectical proceeding, is to construct a form of knowledge whose center inevitably gives
way to the Derridean notion of differences. This inquiry meets more rub when the object
to be explored originates at the inception of civilization—to give it a conceptual form
also, unfortunately, deprives it of its primordial coherence with other coexisting objects.
Moreover, to call it an object at all is daring enough, hardly objective, with this or that
preexisting framework already confining one to self-reflexive visions. Such obstacles to a
reliable episteme are exemplified in the conventional attempt to understand the polemic
between poetics and rhetoric in the Classical Greece. Take Paul Ricoeur for instance. For
him,

Poetry is not oratory. Persuasion is not its aim; rather it purges the feelings of

pity and fear. Thus, poetry and rhetoric mark out two distinct universes of

discourse. (12)
Thus, as he continues, “the triad of poiesis-mimesis-catharsis” cannot possibly be
confused with “the triad of rhetoric-proof-persuasion” (13). It is obvious that Ricoeur
follows here the distinction between the non-mimetic and the mimetic in Aristotle’s
expositions of rhetoric and poetics. The “two separate approaches to the realities of
human life” (Howell 57), viz. storytelling and argumentation, therefore determine the
way the two subjects have come to be grasped in the tradition of literary criticism.

Such conceptualization is undoubtedly Aristotelian and makes sense in its own way.
The distinction must work, because either rhetoric or poetics displays its own identifiable
features in terms of context and expression. Rhetoric could be seen in courts, public
assemblies, or ceremonies so as to render the three types of rhetoric (forensic,
deliberative, and epideictic) presented by Aristotle. On the other hand, if not for
entertainment’s sake, poetics appears on religious occasions as in the presentation of

tragedies for Dionysus. At the level of expression, the two also differ in that rhetoric
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reasons and argues while poetics narrates and shows. However, in claiming that rhetoric
is like this and poetics is like that, one fails to note that both subjects do not assume their
disciplinary forms until Aristotle’s first systematic approaches to them. In particular, the
term “rhetoric” (rhetorike) makes its debut in Plato’s Gorgias (449A) (Cole 2; Walker 34;
McComiskey 6). The Platonic and Aristotelian probe into rhetoric and poetics, that is,
means a discursive exploration into something that just comes into existence by dint of
this very discourse. That is why G. B. Kerferd contends that “...the theory of literature
and the rhetorical art was largely the creation of the sophistic period” (78). Hence, to
make the two subjects appear what they are might have limited the multifarious
proto-rhetoric and proto-poetics especially in point of contexts larger than the mere
contrast (arbitrated, perhaps) between Aristotle’s treatises on them.

To begin with, proto-poetics is primarily a method of enculturation and
indoctrination. In E. A. Havelock’s words, it forms “a sort of encyclopedia of ethics,
politics, history and technology which the effective citizen was required to learn as the
core of his educational equipment” (27). It is only later that rhetors undertake the task of
teaching with a more self-conscious pedagogy for the inculcation of ideas. As Thomas
Cole puts it, rhetoric then represents “the will attempting to do the work of the
imagination” (1). One quite heuristic exemplar is llliad 9.443, where Phoenix tutors
Achilles to both do well and speak well. This shows a societal concern for an ideal citizen
in an oral culture: not only does he have to commit honorable actions but also he has to
master the art of speaking. This concern is nevertheless narrated in a fictitious context
without explicit theorization of the citizen’s duties. Conversely, rhetors make accessible
specific ways of speaking to persuade and items of knowledge for appropriation. Thus
proto-poetics serves as the means to knowledge on which the pre-sophistic period relies
just as rhetoric does ever since that time.

However, poetics and rhetoric may be far closer to each other than one could
imagine. In his subtle analysis of the three types of rhetoric formulated by Aristotle,
Jeffrey Walker notes that the epideictic is more “amorphous” and “inclusive” in content
than the deliberative and the forensic and that it tends to comprise, among others, what is
regarded as literature (7). He cites the example of the sophist Isocrates’ Antidosis, in
which the panegyric discourse is portrayed as “akin” to poetics, an Isocratean perspective
that seems to have dominated later antiquity regarding the kinship between rhetoric and
poetics (7). Therefore, feasible as it is to follow the imitation criterion, one could have
been unaware of the fact that rhetoric in the Classical period includes poetics in its
various forms. What role does poetics play in the art of speaking?—One continues to ask.
Walker then draws one’s attention to the nature of hearers in rhetorical events: it often
escapes scholars that the recipients for deliberative and forensic rhetoric differ from those
for the epideictic in Aristotle’s Rhetoric. While their identity in the former case is one

who makes a judgment or a decision (krites), in the latter’s case it is one who watches
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and makes observations (theoros) (R 1.3.2-3). This watching is no simple viewing; it
points to the power of the epideictic, which “shapes and cultivates the basic codes of
value and belief by which a society lives” (Walker 9). In turn, the values and beliefs
derived “will underlie and ultimately determine decision and debate in particular
pragmatic [deliberative and forensic] forums” (Walker 9). Such an approach to the
epideictic fundamentally revises the traditional view of the historical tendency of rhetoric
to move from “primary” rhetoric to “secondary” rhetoric (from uses of rhetoric in
persuasion to its literary applications) (Kennedy 5-6). It is the epideictic, so to speak, that
makes possible the actualization of the so-called “primary” rhetoric. Literature comes to
be not only integral to the rhetorical system but also conducive to the robustness of the
inventio for the pragmatic rhetoric.

The kinship between poetics and rhetoric even occurs in Aristotle’s accounts of the
two subjects. As Cole points out, there is obviously “a rhetorical approach” running
throughout the Poetics (17). He enumerates a series of correlations between poetics and
rhetoric, the most pronounced tie being the correspondence between the plot in the
Poetics and the argument in the Rhetoric. That is, the formation of both plot and
argument rests on “plausible constructions” (Cole 16), which do not stand for truths
themselves but make believe through the marshalling of probabilities. In this sense, one
can discern Aristotle’s continual focus on the logical stringency of ideas—so much so
that there is a parallel account of proper means to persuasion and catharsis in the Poetics
and in the Rhetoric. In both treatises, Aristotle distinguishes between rational and
irrational means: for rhetoric, arguments that persuade are supposed to derive from
“artificial” proofs, instead of “inartificial” ones (see discussion below); for poetics, plots
that affect should be designed “in terms of probability or necessity,” attending to what is
within human comprehension (P 15). In sum, the Poetics aligns itself with the Rhetoric in
point of its inherent stress on well-reasoned thoughts as presented to recipients.

From the above, one can observe that the conventional distinction between rhetoric
and poetics as in Ricoeur’s differential triads is too simple and reductive an interpretation.
Given the kinship between rhetoric and poetics, this paper wishes to go on with the
interrelatedness between them and attempts an argument hardly elaborated before.
Namely, Aristotle’s differentiation between rhetoric and poetics does not actually sever
one from the other; in fact, reduced to the core, both subjects put forward ideas through
the employment of enthymematic reasoning. This argument leads one, as of necessity, to
view tragic catharsis as a form of persuasion and it implies, at the same time, that

catharsis signifies an intellectual movement' informed by inferential activities.” However,

! Elsewhere in his Ph.D. dissertation, Jen-chieh Tsai has also explored the logical aspect of catharsis.
However, while his concern in it consists in the demonstration of “dialectic” (in the Platonic context) in
the Oedipus tragedy (Tsai 95-9), the present paper studies Aristotle’s Poetics with the logical structure of
enthymeme (rhetorical syllogism) being the point of departure. The two approaches, though
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this is not to negate the utility of emotions. As will be argued later, emotions for Aristotle
are not pure affect but inclusive of cognitive processes both in the Rhetoric and in the
Poetics. Moreover, they result necessarily from the subjectification of arguments in the

enthymematic mechanism.

Enthymematic Reasoning in the Poetics

Given the fact that rhetoric and poetics combine into a rhetorical system and the
correlation between the two in point of the rationality of both plot and argument, one may
explore how poetry persuades (culminating in catharsis) in face of spectators (theoros) by
dint of enthymemes, which, as Aristotle contends, serve as the main of “proof” (pistis) for
orators (R 1.1.3). This is, firstly, to claim that plot-making is inherently enthymematic,
reliant on probabilities and intersubjective agglutination, and, secondly, to argue that
mimesis forms the dynamics for the actualization of enthymematic reasoning. The latter
also indicates that mimesis may well be the faculty fundamental to the art of persuasion.

Enthymemes, to begin with, refer to the proofs used by orators to effect decisions
and actions. They reason syllogistically but not complete in form as required in
syllogistic thought (R 1.2.13). The following exemplifies the form embodied by a
syllogism:

Argument A: (a) Men are mortal.
(b) Socrates is human.
- (c¢) He is fated to die.
In it, (a) and (b) constitute the premises leading to the conclusion (c). When it comes to
an enthymeme, the three-step reasoning becomes simplified as below:
Argument B: (d) Men are mortal.
((d)
—> (e) Socrates is fated to die.
or,
Argument C: (f) Men are mortal.

(g) Socrates is human.

contextualized quite differently, could combine into a general view that the Aristotelian tragedy refers
unmistakably over and again to the philosophical traditions, Platonic or Aristotelian. By its very nature,
the Poetics is hardly emotive or imaginative.

2 Adnan K. Abdulla has done a thorough research on the long history of discussions regarding the term
“catharsis”—the best, so far. In his study of related views ranging from anthropologists, aestheticians,
psychologists, psychoanalysts, to Formalists, and many others, he sums up two core concepts that
constitute the understanding of a cathartic process: “emotional excitation” and “intellectual
understanding” (9). If they are the x- and y-coordinates dividing a plane, then any interpretation he finds
falls within one of the four quadrants, roughly resulting in three possibilities brought about by catharsis:
purgation, purification, and clarification (3). Yet, Abdulla has missed one historically pertinent approach;
that is, a rhetorical perspective is also possible, and even probable, as discussed above, in the reading of
catharsis. Moreover, this perspective will eventually contribute to the qualification of what is meant by
“intellectual understanding”: to explore the Aristotelian tragedy via the administering of enthymemes.
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(2 ()
The logical integrity of B and C is hardly compatible with A, both missing a linking
proposition that connects the other two. Such enthymemes remain feasible, however,
because the desired integrity lies not so much in formal exposition as in the implicit
understanding achieved in recipients of B or C. Thomas B. Farrell specifies this
understanding as based on “tacit reference” (98)—that the attainability of enthymemes

PN 1Y

depends on recipients’ “social knowledge,” that is, “the mosaic of commonplaces,
traditions, and provisional interests” (99). Thus, as Aristotle puts it, “the hearer can add it
himself” (R 1.2.13): while (b) is understood in B, (c) in C. Actually, this addition by
recipients points out a further distinction between syllogisms and enthymemes. The
integrity for the former resides in the coherence and consistency between propositions,”
but that for the latter relies largely on the rapport between propositions and recipients.

Materials for enthymemes are variegated propositions, ranging from probabilities
and signs (R 1.2.14), examples (R 2.20.3), maxims (R 2.20.2), to proverbs (R 2.21.13).
One thing to note among these is the kind of sign called “necessary sign” (tekmerion) (R
1.2.18). It features an inferential process on which syllogisms can be constructed (R
1.2.17), as in the instance below:

(h) If there is fire, there is smoke.
(h) is necessary in the sense that the protasis leads naturally to the apodosis, unlike the
case in (i):
(1) If there is smoke, there is fire.

This is merely an ordinary sign (Semeion) whose coherence between propositions is not
always sustained. Yet, even if the necessary sign tends to affiliate with syllogisms, one
has to be aware that its application in rhetoric is well circumscribed by the contingent.
Oratory, as Aristotle explains, means “the faculty of discovering the possible means of
persuasion in reference to any subject matter” (R 1.2.1). Namely, as long as a proposition
is found conducive to effect decisions or actions offhand, it can be employed for that
purpose, albeit a necessary sign. It is thus clear that enthymemes operate in the mode of
probability, with a view to making recipients arrive at decisions using whatever is
available at the instant, instead of focusing on the coherence and consistency between
propositions alone. Pivotal to the enthymematic reasoning is that a proposition has to be
judged, confirmed or refuted, in the randomness of circumstances. This is what M. F.
Burnyeat concludes regarding the nature of enthymeme: it points to an argument “in a
context where certainty and conclusive proof are not to be had...yet a judgment must be
made” (13). Accordingly, persuasion via enthymemes aims at the synchronicity of
interlocutors’ consciousness.

As one proceeds to the Poetics, it is striking to observe that Aristotle’s “plot” takes

? See Aristotle’s Topica 155b10.
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on the virtue of an argument. In P 7, Aristotle avers that the plot should be “a whole,”
with a beginning, a middle, and an end:
A beginning is that which does not itself follow necessarily from something
else, but after which a further event or process naturally occurs. An end, by
contrast, is that which naturally occurs, whether necessarily or usually, after
a preceding event, but need not be followed by something else. A middle is
that which both follows a preceding event and has further consequences.
Well-constructed plots, therefore should neither begin nor end at an arbitrary
point.
Note first that the plot is supposedly a whole, meaning that the events embedded in it
follow the same line of ideation, and, in this account, plot-making seems to square with
the three-step reasoning in a syllogism. This is not the case, though. Firstly, the plot itself
cannot be a complete argument because its ideation still requires recipients’ judgment.
Secondly, this requirement has been actually implied. For Aristotle, the events in the plot
may recall things that have happened, but the poet should not make it the case. Instead,
the poet undertakes to relate “the kinds of things that might occur and are possible in
terms of probability or necessity” (P 9). In other words, in stringing together the
beginning, the middle, and the end, he appeals to the “social knowledge” of recipients,
who may in turn synchronize themselves with the plot-argument, giving rise to the
completion of an enthymeme. Hence, the logical integrity of poetry depends on whether
the poet could present something “universal”—*“the kind of things which it suits a certain
kind of person to say or do” (P 9) and whether recipients could authenticate their
meaning structure in relation to the poetic universal. It is this realigning of poetics with
rhetoric in point of enthymematic reasoning that arguably makes sense Aristotle’s
statement that “poetry is more philosophical” than history (P 9).*
Enthymemes are therefore quite emphatic of a dialogic context in which the second
person acts as the interpreting agent. The agent is interpreting in the sense that what both

poetic plot and rhetorical argument propound needs to consider their recipients to be the

* To be specific, the idea that poetry could be philosophical lies in that “...poetry relates more of the
universal, while history relates particulars” (P 9). Tsai has attempted to analyze pity and fear based on
such a general-particular dialectic in his Ph.D. dissertation and his analysis in it may corroborate my
argument about the domestication of emotions in the next section. Here is a sample of his exploration:

There is initially in the tragedy a particular instance that invites pity and fear, and such emotions
are in turn projected into the audience themselves. This transference is immediately a
transaction between the particular and the general, the latter being represented by the audience.
By contrast, as Aristotle specifies, anger is the kind of emotion that “has always an individual as
its object” instead of classes (AOR 11.4.31). So, from the very outset, it is barely thinkable that
anger should be able to reach the audience because it fails to be a universalized emotion. In
terms of pathos, persuasion via tragedy is therefore constitutive of two phases. The first one is to
identify the situation to be pitied or feared and the second one is that, when pity and fear are
accordingly aroused, it remains for the spectators to universalize those emotions. And, this
transition from particular to universal complies significantly with the idea of catharsis, whereby
the audience is successfully persuaded. (Tsai 93-4)
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ones that arbitrate the nature and form of episteme. Besides, such consideration also takes
care of the time and the place specific to the agent, whose episteme, bound by kairos,’
varies its form each moment. This is because rhetoric deals with things that could “be
other than they are” (R 1.2.13) and, as regards human actions, “none of them [are]
necessary” (R 1.2.14). Thus, the attention of rhetoric paid to “the immediacy of the
present” (Hyde and Smith 81) cannot but prioritize subjective consciousness. Conversely,
syllogisms are confined to propositional integrity, the coherence and consistency between
propositions alone, irregardless of subjective desires and interests.

That said, the enthymematic reasoning intrinsic to plot and argument needs two
more qualifications—though possibly in conflict with each other. For one thing, plot and
argument operate to the exclusion of irrationality. In rhetoric, proofs derived from
enthymemes are “artificial” ones, constructed from logos, to be distinguished from
“inartificial” ones such as witnesses, tortures, contracts, laws, and oaths (R 1.15.1). For
Aristotle, only the former constitute the substance of rhetoric: orators could also resort to
emotions and their own moral character for credibility but these means must be conveyed
through logos. Likewise, in P 6, Aristotle points out that spectacle, though one of the six
elements of tragedy and as “emotionally potent” as the plot, “falls quite outside the art.”
It is “outside the art,” that is, impertinent to poetics—whose Sine qua non is exactly the
plot, the argument structure that appeals to enthymematic reasoning.® Thus, in both
rhetoric and poetics, Aristotle maps out a “hypotaxis” by which enthymemes reign over
elements unrelated to 10gos; they are at the same time readily dispensable.

The other thing is that the logical integrity invested in plot and argument, though
placing the second person at the center of interpretation and suppressing irrationality,
implies a devaluation of recipients’ intellectual capacity. The art of persuasion, as
Aristotle argues, is suitable when instruction is impossible for the “multitude” (R 1.1.12).
This group of people features not only “vulgarity” (R 2.21.15) but also the inability “to
take a general view of many stages, or to follow a lengthy chain of argument” (R 1.2.12).
Furthermore, enthymemes work well if they partake of propositions (generally put)
“which they [recipients] have already specially formed” (R 2.21.15). In a word, the
judgment to be made by recipients seems to have been contrived and anticipated. Yet, the
rhetorical art, if genuine at all, needs not agonize over depravity and manipulation. As
Aristotle expounds, “one who acts in accordance with sound argument, and one who acts
in accordance with moral purpose, are both called rhetoricians” (R 1.1.14). It appears that
rhetoric is on the whole a subject informed by ethical concerns.

One special thing to note is: to regard plot-making as catalytic to enthymematic

> Kairos means timeliness and is a concept central to rhetorical operation since orators have to be aware of
each moment’s specificity and then produce relevant arguments. By it, Isocrates sets up a “formal system
of rhetorical paideia” that influences the following two millennia (Sipiora 7).

% For more discussions about the role of emotion in relation to logos in rhetoric and poetics, please refer to
the next section.
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reasoning indicates simultaneously that mimesis is a mode of knowing through inferences.
In Aristotle’s famous definition of tragedy, it is said tragedy is “mimesis of an action
which is elevated, complete, and of magnitude” (P 6). Critics have hardly explored what
is meant by the phrase “an action,” but it actually provides a key clue to the
understanding of the rhetorical nature of poetics. The action to be imitated, as embodied
in the making of a plot, implies the establishment of a meaning unit by the deployment of
events. It is obviously the plot-argument discussed above. In light of this, when mimetic
artists represent “people in action” (P 2), they try to model the plot-argument on the kind
of probability-generated actions that could engage its recipients. Mimesis is consequently
enthymematic, seeking the correlation between plot and recipients and culminating in
“psychological assimilation” (Duggan and Grainger 68). Subjective consciousness still
bespeaks the pivotal concern here.
Mimesis as an inferential activity is also explained by Aristotle himself, who
proclaims in P 4 that
...everyone enjoys mimetic objects. A common occurrence indicates this: we
enjoy contemplating the most precise images of things whose actual sight is
painful to us, such as the forms of the vilest animals and of corpses. The
explanation of this too is that understanding gives great pleasure not only to
philosophers but likewise to others too, though the latter have a smaller share
in it.
A cognitive aspect is accordingly implied in mimesis: to approach imitation means to
understand it empathically (Belfiore 252), to know the meaning structure conferred on
the objects imitated. To a greater extent, such empathy calls for subjective participation.
That, when achieved, creates an enthymematic framework among subjects and ends up
with catharsis—now better understood as “intellectual illumination” (Haskins 53). Finally,
following Aristotle’s understanding of mimesis also as “an instinct of human beings” (P
4), one can claim that this imitative act functions as the primordial agency that actualizes
enthymematic reasoning and that this logical activity in rhetoric is fundamentally

mimetic of the other, the so-called “psychological assimilation” above.

Facilitation of Enthymemes by Emotions

In the formation of the Aristotelian plot or argument, one could hardly fail to note
that emotions play a conspicuous role in enthymematic reasoning. In the Rhetoric,
Aristotle proposes that proofs are of three kinds: l0gos, speech that aims at acceptable
reasoning; ethos, orators’ moral character that invites confidence; pathos, emotion that
prepares recipients for certain arguments (1.2.4-6). In P 6, the definition of tragedy goes
that it imitates a heightened action and arrives at “catharsis” of pity and fear by arousing

them. Thus, it appears that enthymemes bring arguments into effect to the concomitant of
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emotions. This section then purposes to look into the correlation between enthymeme and
emotion, to see how affect partakes in enthymematic operation. It is found that emotions
originate with the modalization of arguments due to intersubjective agglutination and
remain confined to rationality. Also, pity and fear are discussed for their immanence in
and correspondence to enthymematic reasoning.

The inclusion of emotion in the Aristotelian rationality is obviously antithetical to
the Platonic unalloyed truth. Nevertheless, in the former, proofs for persuasion other than
logos must be displayed through this very logos. As Aristotle writes, confidence in
orators “must be due to the speech itself [dia ton logon], not to any preconceived idea of
the speaker’s character” (R 1.2.4), and, as to pathos, hearers are again “roused to it by his
speech [upo tou logou]” (R 1.2.5). A hierarchy appears distinct in which ethos and pathos
are subordinate to logos: this latter serves as the interpreting system of the former two
proofs. One can thus say that, conspicuous as the role of emotion is for Aristotle, its
status remains peripheral, and, in a sense, domesticated. In this vein, one also observes
that “artificial” proofs for him refer to evidence mediated by logos, speech that reeks with
rationality, being enthymematic in the rhetorical context.

It is likewise illuminating to see that Aristotle’s exposition of emotions in R 2
exhibits a drive over and again to assimilate pathos with logical integrity. Firstly, one
notes that Aristotle adopts a structural-cognitive framework for the cognizance of
emotions. Before he moves on to accounts of pathos, he clarifies that each emotion is
going to be approached in terms of frames, objects, and occasions (R 2.1.9). That is, for
example, anger will be understood based on what kind of mindset that could be led to
anger, what kind of things that could excite anger, and in what context anger could be
roused. Implied in this approach is a strong desire to confer causality on emotional
expressions. There must be a cause that prompts an emotion. Hence, Aristotle’s move
regarding emotions is aptly a cause-effect analysis: in actuality, they are not detached
from the world of reason. Owing to this, Alexander Nehamas explains that “a value
judgment is inherently involved in every emotional reaction” in Aristotle’s rhetoric (264).
In Ellen Quandahl’s words, emotion is, composed of “judgment” and “affect,” “not a
simple phenomenon of the individual body, but a complex phenomenon of attention, body,
belief, and the judgment that can both contribute to argument and deliberation and be
influenced by them” (17). The difference between Aristotle and Plato therefore lies not so
much in the in/exclusion of emotion as in whether to domesticate it or not.

One more thing to note about Aristotle’s treatment of pathos in the Rhetoric is that
the “judgment” accompanying each emotion is a recognized one, no contingent nor
random ideation. According to John M. Cooper, when Aristotle offers possibilities of
causing or preventing certain emotion in recipients in R 2, “dialectic” is practiced to
assemble “established” and “reputable” opinions about various facets of emotions (408).

This dialectic means that orators should not rely solely on doxa, simple and ordinary
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opinions, but they should resort to endoxa, opinions that are popularly endorsed. Applied
to enthymematic reasoning, the recognized opinions indicate that subjective
consciousness remains subject to the structuring and patterning tendency of thought.
Once beyond the confine of this tendency (signified by logos), pathos would become
“inartificial.”

The domestication of emotions is also evident in the Poetics. As mentioned
previously, tragedy’s plot can generate the utmost “emotional effect” (P 6). Spectacle can
function similarly in exciting recipients, but, evading the subsumption of enthymemes, it
“falls quite outside the art [poetics].” Stephen Halliwell explains the potency of plot quite
precisely: there is no pure affect; “the tragic emotions are related, on Aristotle’s own
theory, to the understanding of a total pattern of action” (133). Hence, if emotions in
tragedy arise in response to plot, this response is due to an engagement with its
enthymematic capacity in the logical progression from beginning, middle, to end.

Judging from the above, enthymeme and emotion are vigorously correlated. Such
correlation arises largely because of the intersubjective agglutination called for in
enthymematic reasoning—when subjective consciousness necessarily entails personal
desires and interests, in contradistinction to the desubjectification of syllogisms in
dialectic. It is in light of this that one can argue that emotion is fundamentally
symptomatic of enthymematic processes. Namely, as arguments become modalized
through subjects (who make judgments via possibility, probability, or necessity
kairitically 7 ), emotions are the natural indications of enthymematic reasoning.
Simultaneously, they are conformably bound by endoxa. Thus, the Aristotelian pathos is
never pure affect but cognitive-structural, carefully inscribed in a rational scheme.

Correspondingly, the two emotions specific to the Aristotelian tragedy appear to
tally with the offshoot of such modalization. If one peruses the account of pathos in R 2,
it is found that pity and fear are the only two emotions characteristic of the enthymematic
dynamics—the primeval mimesis—inclined to the other. Let’s review their definitions
first:

Let fear be defined as a painful or troubled feeling caused by the impression
of an imminent evil that causes destruction or pain; for men do not fear all
evils...but only such as involve great pain or destruction, and only if they
appear not far off but near at hand and threatening.... (R 2.5.1)
and

Let pity then be a kind of pain excited by the sight of evil, deadly or painful,
which befalls one who does not deserve it; an evil which one might expect to
come upon himself or one of his friends, and when it seems near. (R 2.8.2)

In both, what strikes one as impressive is that, in contrast to the other emotions, pity and

7 “Kairitically” is derived from “kairos” to mean opportunely. Please refer to the fifth footnote.
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fear are specified for creating proximity of evils to recipients: they make evils seem near.
At work here is an appeal to intersubjective agglutination for affecting recipients through
probability-driven reasoning. Therefore, pity and fear, symptomatic of the beliefs and
opinions that provoke them, appear quite effective in negotiating between subjects and
bringing about transaction of ideas.

Actually, the Rhetoric also offers a very important clue to the understanding of
tragic emotions. In the exposition of pity, one may find that causes of this emotion are
virtually similar to those of fear. However, at R 2.8.13, Aristotle indicates that pity
depends on fear and that threatening evils cannot be so close as to dispel pity, which
would be “terror” in this case. Applied to the Aristotelian tragedy, this indication signifies.
That is, recipients of the tragic plot experiences fear first and then pity, but, as one finds
that causes of both emotions are virtually the same, it appears that fear transforms into
pity, the final affect proper to recipients. If evils are shown to be too close, such
transformation would be impossible. Accordingly, pity plays a distinct and paramount
role in the enthymematic reasoning leading to catharsis. The study of pity by Elizabeth S.
Belfiore is quite pertinent here. She concludes that pity is an action-oriented emotion for

In Greek thought generally, pity (eleos, oiktos) has the physical
manifestations of weeping and groaning. Eleein in Homer, unlike the English
“to pity,” is primarily to do an action rather than to feel a certain way. For
example, to pity a friend in war is to seek revenge. In later times also, the
orator has a very special aim in awakening the pity of the judges. (Belfiore
186)
Thus, to feel pity is to take a specific action. To receive the epideictic and form proper
opinions and beliefs is as dynamic as persuasion in pragmatic rhetoric. Recipients of
tragedy are then expected to implement an ethical action in the future: terror would only
confine one to present affect without expediting prospective goodness. Eventually, as
Belfiore continues, pity entails “more complex judgments” than fear and “an
understanding of universals” (189). In the final analysis, this emotion symbolizes
Aristotle’s rationalization of the tragic and the potential of tragedy in facilitating ethical

actions via enthymematic reasoning.
Redefining Catharsis

Repositioned in the rhetorical framework, catharsis signifies the moment of
persuasion. Moreover, such persuasion carries two implications. For one thing, it points
to the cultivation of recognized opinions and beliefs in recipients, as appropriate to the
gist of the epideictic. The other thing is that it is achieved through enthymematic
reasoning that seeks intersubjective correspondence. This not only results in a form of

logical integrity dissimilar to syllogistic inference but also engenders a logos reeking with
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emotional expressions. However, these expressions arise fundamentally out of the
modalization of arguments between subjects so that they remain subordinate to l0gos. In
sum, catharsis ultimately suggests “intellectual understanding” while “emotional
excitation” is simply symptomatic of such a cognitive process due to the nature of

enthymematic work.
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Tea Shopping Risk Perception:
Effects on Chinese Tourists’ Emotions
and Willingness to Purchase

Chyong-ru Liu®, Bao-chen Liao™ & Wei-rong Lin™"
Abstract

The potential for shopping to be developed as a tourism resource depends on quality,
attractiveness, and safety of the shopping environment. When tourists perceive a risk in
shopping, such as fraudery, harassment from the vender, or restriction of activity at the
destination, this may in turn affect their purchasing behavior. Thus reducing the
perception of risk in tourist shopping environments is an issue of significance for
management. This paper builds on the model adapted by Yiiksel and Yiiksel (2007) to
validate the “risk perception—buying emotion—purchasing intention” consumer
behavioral model though an investigation of tourists from Mainland China buying tea in
the Alishan area. 244 tourists from Mainland China were surveyed, the results of which
were tested with linear structural equation analysis. The results indicate that the
perception of shopping risks by the tourists have a negative influence on purchasing
emotion. Happiness or excited purchasing emotions in turn have a positive influence on
willingness to purchase. This paper aims to contribute a more appropriate theoretical
model of consumer behavior than the past “risk perception—buying emotion—purchase
intention” model. It will be followed by analysis of these results and suggestions for
possible future research.

Keywords: risk theory, shopping risks, emotions, purchase intention
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R FE AT =R BRI RS Y E FIHVEE R HH2006- 25 2R & 5280
13.685%7(13.61%) £2008F A O B :4H10.88  5270(10.41%) » FHIZRE N/EHIESS -
fiEam T REBLMG SR IR & » ST A RS ER T ERRAINE - AL RS
Hify > BUEM—ROR R EEE R EINE - BUERULEER - FEARVIALAR
TR - EEF AR ER RIS EL -

B E I AIRAVIR B RIA - & HAE HAVHEY) e s 7 H Btk E it
ATz — o SERibgEiE Y - B A A R A SRR R B
%2 li(George, 2003; Pizam, Tarlow, & Bloom, 1997) » ‘& 1 th fEGIFEER Y H AV R g
Virg s o SIS - B A A Y B O] DU BE 2B AN 2 L B A R HVHE
YIRS FRFEA AL EYIREE (Bloch, Ridgway, & Dawson, 1994) « 22l
YRR ] DU AL 2 AV R A B R - B BB R B E R R H R S 20y
R « Sz BiUhss ~ DB - A BRI (B0 RS M S A RIHYE bR ATV Rl a5 38
HYE [ [ E(Sonmez & Graefe, 1998) < &4 MEERIRHY e A5 2 [\ ] &5 VD
B e [P (L  = JFE (Mtchell, Davies, Moutinho, & Vassos, 1999) - #1157 » 41528
FEEAE RS TR E S E S I R E B~ B O3B Em EaYERE o AT
REE BB B R M AR RIS M &% P BN SRV EN SR
Rl - BHEE AT B oy g5 F1VE 2 B b & A AR EHE B iy /1 S8 A REY
1B REE(Yiksel & Yiiksel, 2007) -

Tt B BT Y ME BAEY) 2 195 2% )15 FiMehrabian-Russell (1974)RVER S (3

o 0 se E VIR E G E B R T RHEEZE > fIA0 ¢ pEERE RS (Zimmer
& Golden, 1988) ~ BAZ 7% i'E (Baker, Levy & Grewal, 1992) ~ {Ef&H1E(Doyle &
Fenwick, 1974) ~ FEJEIREILS2(Bell,1999) ~ FE il A(SRTER » 2005) ~ suhfE 5 (A
HEE  2006)% - HF(Yiksel and Yiiksel (2007)7¢ i VE RS Y - BOEE A E PR A
BarBHEYIESE MR RSB o 280 » Yiksel and Yiksel (2007)
fo BB ENEE G B wEE SCDHE - (EREEERTNS » BOLH
HIRE 'S B S e i R P E AR - CH R S S BE R RIS R - HRIkER
REZPRERSHEE T3 - T T ATL BRIt B B2 Bk - S 2B IRE AR T
FR4E 1% FIE TS G (R B ] R g X ) - ERIBE » R BB RE iR i R R AT A
ZHHE S {fEYiksel and Yiiksel (2007). 2 ift5% Al A8 FH N A ST Ak BRa T RV E 3
Rl o AN - IERBDEE GO ET HERI T - KRB LIREBDEE 2 BHEEITEED
g% » 2006) ~ FEDEF ISR - SHE B EEE - 2007) ~ BERTT R =02 3
HREIZRAG - 2008) ~ DR EBTR EE A RIS (RN B EEH - 2009)5F 3R ER
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af > B PRI 2 R A -

55— 7 WIESCEENBDEE T 2008 AR G kSN E K EN RS ER S, b T
Vg ) By BEEEDCERRREEERAG H IS K131.36350 > EEH
R Z97.87FTC = fe Z 89. 4255 THHE &8 - WRBRED E 8 S HIHEAIEH
& EEEEEYE RSB 2 B AR T44.53% - IEEEAIEsR B
VIHELEOIZ T > AT REFOHERE I A E/ NG  1EFh > 20084 EE AL S fEYI &80 %
TEEE I PR A SR (B PR R B 833,02 55T - (0B $:8025.14%) ~ BREFEL
Tes (B H PN E 2829435570 » (HIHE £:8022.40%) ~ AREMEAERBIEC (B H P
HER AT 135570 > AEHEREH13.04%) - H DUEE " s | B S R
%> LHEIBAER TSR 7 MG 2 BN E 2 8110.41%(B A\ H FH 8 £ 4013.6855
7o) > EEBUMHES - % - RIGREFREEDE - pSEEset gl IR L
KRB L HEYIEEREIMIE BT MUAF G UM EE A 2 (R20E,
2006) - AL > AEwE > 1T > BE - B REREAERARE HEEEEIR
HYENSR - &It > DIER AR ERSR ZOHEIT MR A HIIFEHRE - it - A5
s ] R R e R Y e 5 e OIS S & M E B & - i
AR H YRR -

— ~ PRETEERAE R DAY R BRI < R (4
= PRER AR ARG A B R B
= B T EbRAIRE- Y- E R, 2T R

;\ . é[ﬁ%wﬁé‘g

— ~ EBERIBERIT R

MR GRS T OHBEBEETHET A - FIEIATEE e R B A EES
2 | (Dowling & Staelin,1994; Mitchell et al., 1999) » 5 E @i (K& =EE - NILFE
ZZERERIRE - E S g B HE =5 (Floyd & Pennington-Gray,
2004) - sZEEYIH EBSE S AR SN E > BIE - Y & A ER AL AR A S E) -
REVIERARC RS - B AR - S DIEE IRV ERETH - W HEE SR
R GE & AR SR A SR E XU H AL« WL JHE S R E b - B
AHTREEEE (Lim, 2003) - #EMHITHE HE R 18 g 5 #2200 5 = E (Mitchell et
al., 1999; Tsaur, Tzeng & Wang, 1997) - Schneider and Bowen (1999)#5 4 —EEfg)E
ENOHBENZR2T R  EES ARSI R E S TwmER -

JE\ B H 2% 5 THIAH A2 AN (Tsaur et al., 1997) » Moutinho(1987) e & E\ b 75 B 1
B Thee R - SRS E R - A e ~ 1k b oo BRE s - HE4D » Roselius (1971)
AEFOHE B IBRNEIREAIGIER « GgiEk - BB 185 %475 Roehl
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and Fesenmaier (199222518 R ELIBRINIRA( - JBLCZ RS BT © 2
B - BHESER - SRR - LEER - SRR - HEERAIIER ; Sonmez
and Gracfe (1998)45HH I T HURHTE ELN MBS - (£78) » BOES AU
HIFERE + B0 O~ TRy ~ BERSIRIERE - (LS TIRE R 3I0 AT ~ OFE -
IS PR 3 BB ARG - Toaur et al. (1997)472 T SeRAHIZE - R
R B i A M A S TR P A P T S R IR » BRI 2 LB
FiHE R E R SO RS - HPTRFSE T REE AR © 55—
SR © B REIE AR AT AR R AR R SRR S R
PR R P SRR R HE IR 2 5 - IS - P A 007 48R e
S RO TT 43 By S (A OB  MAREER (R - e R ) - 7
BEBGES  FBFA ~ (150 - LFE - SRS R R AENE(S RS E -

Yiiksel and Yiiksel (2007)58 Ry 2 EIRIRS rIRE & 5 [REAPIRVIRSS - that e SN
IEA S EORIVEGEDEE - A BOLF LB/t R s -
[EH - BOLEHIE AR TR R e B TP A KA B AV HREEL > ATREMS B HER
FEmHIERECA IR - A ATRE N R &SRR TR SR PIER - LS > B E
Y in i) RE N B S AR B FHIIRIR A - A dnrVE kg T RE RN BB &I BRE TR
HEE I aE - BUERE)E S B EIE 7 s RHV ARG E S - BDER AR IR
B B B HA T A (s ~ B ~ BISEE AR e B R AR EE S 1 48) 25 AT 2
B - Bt A RE N R E S A2 O EE S - B E—(E RS A RERR AU P
EAEIIE- T RESUE ) BB RIRR B — Bl (Yiksel, 2004) © A& {EAVE
B LIS RO H B T e RIEIHTE ) - ) TR DEYEE AT DGR E RETE
5~ BEEAI—TERCEEAYEEL(Cox, Cox, & Anderson, 2005) © & LB Z AR HIELE]
PR/ - H At il gE AR SEHVAGE: - B E N BOLE iRe g A N LHVEE )]

e L 0 BOCE IR TR G AR S — (Y 8L - 205 H CfuELnERE - I
H#EH BFHEYIRS  ERiie e BBV AR a2 el DR RER
M b R > SR YIRS R e 2 B2 B - P AT e E A B ER
HERR A A SIS 5P Y] - AWT5E£75 Yiksel and Yiiksel (2007).2 i 52 [ 15 6
by B (L3l H AR R R R bR A 3IH ¢ LONEE S BV O SR - YA
WAV (BN - B RE ~ Eama[EES)  2EBYITAZERE A 8H
BB - RAEAE - SRHEZNZE) 3 YA 2 EHERPEIRAITT A ¢ E
R~ WEIREHTE) -

= YR

Mehrabian and Russell (1974)#2 H =544 IR AE R 2EE - & BRI 0 HE T Sk e
HILT By o IS ELIH4ENY S IE > FIRFETHGIIY S ~ MARERTSZ B AyrsE =02 A [E i BE
(PAD, Pleasure , Arousal ,Dominance) - = 15 2 sl e B ER I ar sl & A
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Tartsd ~ MEAFENTSACHY 5 5E(Donovan & Rossiter, 1982) « firfie — N fe 1R (E A BT
SRV AFRY ~ ZEEY ~ iRy > BURTEAVRZE o MG — JREE S (R A S
By~ Ry ~ SEmAVRESE - 2R — FRSZRCTE (AN SRR R R g0 5 E S ED
[YRESE - Donovan and Rossiter (1982)3%35 {15 -MGEE R 17 & 1 [=14Ae (CR (B BRIR
HUIESEEIE - YT RS ACHY G 48 thr B AR R -

H AT A BT e IS IR R RS BN B A PR B T R EMHE SO - (2R )
Bps SR BB S B ET IR SE - HLERE AR h R SRS T DA R (A
28) ~ TR ~ =~ B TR REFRT LUNERFENEYIT RV E -
B - BREFQOOD AR ZEER FHER S BB A - BRI )E T AR LY ) 7RG
AR ARSI B S8 - IR s B/ HIFEBUR IR S « FEAVN
HHEFENEE > JOHBBEE R T I E > REABEER | REE
(2005) AT FERET RIS P i SR R AR T 48 S el 2 s AT > 5 HH R IR ~ 5%
R~ BT RBERE AN E EENTE - HABEER -

[E]lF » Donovan and Rossiter (1982)t.50 Fy )5 NERIR TS 350V 548 S B2 I FTHIA
HEEAAERE - BB E R EERE RSN E AR F G - B50EEEhE
HEE Y R AEME o BRI fan e -1eukE A 175 48 10 1m0 28 FH R TER I 95 L1815 25 (Bigne, Andreu,
& Gnoth, 2005) - fEV)IE 2B REIE » (G BEI1T R E 4 (Hui, Dube & Chebat,
1997; PEEEE, 2001) » f{EE%HE (Donovan & Rossiter, 1982) » ¥ 5 {R#1 B 355 4%(Dawson,
Bloch, & Ridgway, 1990) » [fE = [# = (Baker, levy, & Grewal, 1992; [f[E/(T, 2005) » FliE
EUfE S (Machleit & Mantel, 2001) o 1F [R5 EIlEY)E (7 R 8 R EF R H B8 8 5 2
A HE)(Babin & Darden, 1995) » [fij & [ 52 Z08 &) & 18 ZLEEFH P55 (Chebat &
Michon, 2003) -

Sk EY R R T — (B B IE AR LB B RIS MENT RV AR - iRz
VralEyis 2 ~ Z2ERIIRS > HESNEEZIFE AR - Wit - 2B EER
RIES e TIR(2006) 2 FHERFE AT FE IR YA SR &Y 2 O B - ST
BRI (2000) T THAEHEYIARASIE NI BINZR Z W58 SR 2 B LR BRI AR
MEFBINZRAD © BRefE] ~ UOA ~ BRI R AR > EEINERL © BRIENR ~ fmdr ~ REE
TE - BE > I AIREEYIATE AR EET - ORISR T - BEEE
R B P S A AR

WE L EHEERICRENRINZ % - iefaliE DR REYEE Mg P
BUHEATT Fs(Machleit, & Eroglu, 2000; BRES, 2001) « [NIL - JHEE /LR LRI
FREERey "7 REE ) ZAERRAE T AR SRR T AR ) IR B
BEAT Rydf SREVFRER AT - R/RSCEREIL T S IHR IS T YRGS, ~ EnsERIE - FEEH
P75 IR AL 8 A T S S5 AR P e B AT B 2L T i - Leone, Perugini and Bagozzi
(2005) b Fe & UK TG 48 & 52 B RN B E A (F A SR EI R LLR R Y A SRAT
Fo o INIE > ABHFEEE R BB G P I P 2 DL g I RO 5 [REAV IS G A€ - Je
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IDS-7 D= p SRR A= UsE R el e E Gia
Hla @ JE7i B R e KRR i R B G S Z T R A ARk (4 -
HI1b : JEsth BEAY e K2 A IE R 4By SUE 2 B 2R AR -

H2a : il ISR S R e G R s B R 5 2 anifa 17 4 B T8 S A S P
BHE NI R A A ) -

H2b : WGEEHREYIE S SEG R B E T - B SRS & HERE e Y
MRS B AT I B 5 S B -

— ~ BIEAE

K525 Leone, Perugini and Bagozzi (20052 HITHIIEE K & se BHE BT
PEFSRAVEIF LR AR AR ASRAT Fy © [A]HF > Yiiksel and Yiiksel (2007)i58 88 BB &
Y RN R HE TR B Y SR EE - EEENRE . — - et EsR
fEYE g E B B A —E0VRERE - AN IL > ASCA LY iksel and Yiiksel
(2007) 2 WFHFTHLME Fo kLRt » SE P R LIS A S 2 BB R R s 5 - i i
B YIS LS L B R IR (R o GRUIRSEZEEE LFTR)

Tl Y e 4
Hla H2a
'\ RS i E =

1b
i ot | H2b

1 BFE AR E

= MESGTHSIEER

BB - S SOBR EAR Y - B BRI R IR T 5L DU
kst B -
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(—) R B

AEFS|H Yiksel and Yiksel (2007)AJFFERTIE » SHEFIFR R LE—FITHYEE
HHEY RN ERES - 518 "B AR TR - ERARE - Efh
sIfE#EE) )~ YR R 2 BRI B B EE(BIAD © (BN - SR HANERIZE) |
1 T IEYIRE O RE g2 ENE LSRN T R(BIAD © (EHRER] - UENASNE) | F315 >
AG PALikert 71 B RS 8 RACGETH E(I=9FE ANEE ~ 2=FEE - 3=9%#H - 4=[[F
5=IFEFEE)

(2) EYItEYE ) e

AR &5 HiBigne, Andreu and Gnoth(2005)IJRFEHIH - S EAIEMEILE AT
PERIVIEIIESE - 5TE T ILIEYI R S EY )~ T IETOREYIERREURAY S~ T It
THEVHEMERT T ROR R R E RS, T YR R E R
"R AR E AR | F6E - W Likert LB K T B FEACETH B(1=9FE R
[FE ~ 2=AFHE -~ 3=58 -~ 4=[E -~ 5=EREE) -

(=) 'EEEM, fE

5| FGrewal, Krishnan, Baker, and Borin (1998)& 3% » 2K & & BB ILE -8
TZAROEEEEE - EEiEaERE " REEBEER XTI D T HREEE
FE BB T R EER R TIEE AV T REES | > DALikert 7185 K
[EEFRKETEHE(N=FEARE ~ 2= FE - 3=%# - 4[] - 5S-9FEER) -

(9) " AO&EET R, e

B VAT~ REEHER ~ BESE ~ Fi - AEEE - BEHE - BYIEE - B
AR BN R FSEMIHA

=~ #BTA

ARIZEF20005-6 AR T LU FE—21T7FIi DR (A PreERT TR B B AR
NABFFATHME) - SR ABEHE N A ZE TR GHRE > THER 500 EE
DIRi 2R 2 s Rt sl A 52 > H HAVTE et 2 - S [ RE Y Bt i D R B A
BUTHIRIGIZE - A G R RA 75 &2 2 Cronbach” s o #922E0.8LL F »
FRMGEEE N2 - EXEBRITE200947 A ~12 AR H EIEERH -
s OSSR TTIE R TGRS « IERTH ORI 7= 145K
AI—L 2 EhE 2 1% @ BERURAN AT A B HYRER (Next to Pass Technique) » F K N —1{7f4
GIZEH SR - ARG E30NEE - HIPR6O(IEE R EEE » AR E 244
17 AURERLIT%

V0 ~ B BB AT
ABTFEAIFHSPSSEEa TG (F R ot TR st AR R M T REBOT O H ot

136



RNEE R ERAE B MR RS B E 5

TIAfT > DURS R 22 fr] B i i 2 P g i b HCE 45 1 5 2 15 2 (Structural
Equation Model, SEM) Z3#frhH5e 88~ iy 88 R (% - 1 LILISRELERASHE T 2 2
BB B E - AN - PRt e e it 2 ST > DI AR 2 R
AP E R R Z I AYECERE - LISREL fyJoreskog and Sorbom (1989)fR{EZHEEELE
f# 7 #1(covariance structure analysis)£EE MR * FhY * (DREFEIRF IR HE — £ S IEIHH 2
5 (% (2) B B W 55 & B PR 3 M 73 AT (exploratory - analysis) 88 8 % By 55 14 57 7
(confirmatory analysis) ; (3) N AZIARPE{E G (5 Z Bk PRFISAERS - A1 H s Fhtseaie
158 2R 5 L 38 D] (fixed) 2 PR i (constraint) 22 8y - A1 5502 #2811 & R 22
(Bagozzi and Yi, 1988) o EHfR AT ohiA i —4HVBHAE S8 - 1t FLAHSE 8 M A AR
M > #CER TLISRELEZ DUBR AT Fei o 2 R RR 5

N A 2

— ~ EARERL R R AT

BRAVZEHEA T - 2B HIEEZ(50.8%) « SR LAC A& Ry 2(70.5%)
BEEBAILIR & ~ IR AEG7.7%) R RERFATHEE/BEEE (20.5%)5%
850 IR DA35~4415%(33.2%) ~ 45~54155%(28.7%) Ry 2 8L BB TR LU TR (E B T)(16.7%)
FIRERREX(T3.7%) o+ AR BT LY & RS s R i B B A A
HEZ(69.7%) ¢ AEF HILFEE A AR YRR L E SR EEE (58.2%) (5 2% > H
P RAE(17.2%) « AEF E IR 2SO AR DS & ER T AT
(42.6%) + AEFLXWERE A T E (PLAN R R B A0) &9 BL1000 7T BL T (35.2%) #1
1,001~1,5007T(26.2%) {5ASE + fER] U E R anf BRI LUE {F 258 R Ar A B AE i
(29.4%) ~ ZZEVIHIRR(16.2%) e E AR TR A2.9%)E28 - GERD

=~ [EEEE T
-

i
M

~

A3 Y B 1 IR 22 73 B (confirmatory  factor analysis) fig Rl VB AT 555 B iy & A5
A5 ES o (ERIE H (S E (individual item reliability )2 a1k iy A7 HI B EIE R
BEEHAIRZ ARG EZ A ANN0.70 - DU & B AN 2 8 (Bagozzi & Yi,
1988) = ZAM Bagozzi Bl Yi(1988) fit sk MY AR AE B /2 8 F Y B R AV ki - IR EFRY
SEMIM & » Fy—Et&aIFIM(E - &% (H5 0 S =R A8 8 8 i B 2 (=05 86
2002) ° [Nt @ ERZE AR 10.79~0.94 » JRZFE i 2 B AR Ay B AR X
& (Bagozzi & Yi, 1988) - HZX » JEAEEEY4H ¢ (Z 5 (composite reliability, CR) FH
BB EEHVAE - CREA SR E 5T AR % B S V(S
(construct reliability) » {{<FornellEfLarcker (1981) ~ BagozziEiYi (1988) i CRIEE
1£0.60LL F - {EFR2UGH] - SEEHYCRE S 120.79~0.96 » BRI R 7T AN H =
R4F -
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R ZahilEg 2 NOgEtii(n=244)

= e BA Ao BHLRE BA "
# bk # tk

Heml B 124 508 W HE EBRRTELRE 51 9.2

2t 120 492 X in EBFEEBEATFLNE 164 294
EJ1L7 S

iy HE 72 29.5 2RI aR 90 16.2

R s 172 705 FEHEEREERMD 54 9.7

i 74 30.3 82 FI S AT AR 38 6.8

HE & 170 69.7 A2 REYIHIER] 29 52

&

o5

&Y BHORrEEE 142 582 P P e 36 6.5

KR 2RI 42 17.2 TEEAHAHREEK 72 12.9
HEEER 36 14.8 R E AR S s 23 4.1
EIEEmEEEE 24 99 & B 104 426

WE RERFR/EE/ 50 205 il AR 36 14.8
HEABEEIZ) 45 18.4 EHF 104 426
EMEIAE 1 04 WY 2tE 16 6.6
Kt 8/MR%E A& 92 377 A& 1000 TTEAT AR 86 35.2
KIE T i 16 6.6 1,001~1,500 7T AR 64 262
BRIKANE 9 3.7 1,501~2,000 7t A FHs 23 9.4
=20 22 9.0 2,001~2,500 7T A 13 53
HAth, 9 3.7 2,501~3,000 ;L ARREE 11 45

e 24 DT 17 7.0 3,001~3,500 L AR# 6 2.5
25~34 5% 60  24.6 3,501~4,000 L AERHE 15 6.1
35~44 5% 81 332 4,001 T AR 10 41
45~54 5% 70 287 EBFE SHERELT) 51 20.9
55~64 5% 12 49 KEL/EE 163 66.8
65 2L I 4 1.6 BFERT(E LA L) 30 12.3

(CRUE

T Bl AR U@ S (convergent validity) B[ FI[54 & (discriminant  validity)
& Ry T HEE SHE N 2 8 IH 2 S U 2 Frak i 20V B RSB R) LEEFRER T
W& A [FRPE YN & 58 (Anderson & Gerbing, 1988) « /B 1 S 8 Bl HH E 7 FirA
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&= [ A FT 22 By A5 58 B HLEE (average variances extracted, AVE)E &1 B & &8
THERZ M S B fERERE 1) R E0.50L)_FRIF R BB UGEERE & FIUE R
HFIE BERS S Z AVEZR RN & iR S 2 AE B R 3HY~F J7 (B (Fornell & Larcker,
1981) » F2FURH S VEFEE  AVES120.56~0.80 2 i » RILHEENTE 2 2R EH
WSS 5 SRR3R SR AVERYF 7R /1 1720.89~0.75 7 [ » 3 RIAREFE S

[EHHERE & > BRI eI S RE EE R ERIRUE -

R2 BN EST

e RS M SD SFL CR AVE off

% HEYIN A B BRAY P AR 177 1.07  0.90%

- [EVISTIRE e 2 RIS A B A8 161 1.03  0.88* 092 080  0.884
fEYHs AT RE &2 BEEIEIEAYIT R 139 099 0.63*

I v 2 e T 423 076  0.80*

IFHU " SRR PR A 397 095 045% 085 065 0878

i IRV Y 410 0.87 0.40*

_— IR PR E R 311 1.19  0.84*

, I s R T 325 1.3 0.79* 082 061 0814

i R AT ER R 400 082 0.70%

o R E IS TR 413 076  0.82*

- Ko HE A EEEEENSS 364 093 063* 079 056 0801

BRESZFFTHEESAAEMYS 403 083  0.78*

sl ¢ *FORAEe=0.050F - EATET Z BHE K -

& ; offi BCronbach’s o °

3 SRR AHR 5

JE\ i 52 rts 14 MAGEE [ 4% M E R
JoE i 0.89
LIS -0.04 0.81
e E 4 -0.01 0.69%* 0.78
fEE S -0.01 0.55%* 0.54%* 0.75

atl @ HAGZ EH B TBER R PHERMAEAVER PR - ZEERNIER AR E -

k2 T ERTRE /K AEa=0.01 I SRR 2 AHRH (R EUERTE K -

2 MAHIN  SDREBER | SFLARSE(LY NEEHE | CRAUIA(SE | AVERTHELEN
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(DUt FEEEe bree

AW ETEER AL - FEYISSE KBS B RRE - FISERE T
e A AT B ES - BEEANEEEST EWT © GFI=0.88 » NFI=0.93 >
NNFI=0.92 » CFI=0.94 » FiEEZVR  EAER B EE M EAHEREE 2
FCiE - HK > DAGERE TRk b s i m ~ AR R % A= SR8
Moy et 2 BEEKAE » D HTAS RN ZR4AE - H o ESREE SR Y 4
BN R AR R-0.15(t=2.42) - JRENAVE b [ Y (G 48 LR B R s B2 A
& > I EERH1aE S5 RF © Bhah - Bk k1 SRElEy) 54 2 o 2 4S8 4GB
-0.08(t=1.32) » JRE[IHIE E fa R CiE Y IE 46 ok A B2 2R (% > RILEERHIb
RIEE TR - #E > WY S HEE B 2 2SR EHEU0.41(t=5.11) > IR
BllariR i is 48 I E B B A BE 2R 4 > RILEERH2a8E R FE > %
FEIEY) T 48 S B 2 BV AE R 8050.28(t=3.72) » JREIMEGEEEY) E 45 g =
BN AR % 0 RItERERTH2bES TR -

* 4 Wgtekdabs

B B 7 t-value  fERESEARES
Hla EfaHE — ihiEss -0.15% 242 [D'aa
Hlb BRI — L -0.08 1.32 RRRIL
H2a Wi iEE R IE — WE R 0.41* 5.11 [B'ara
H2b IGETE4E R E — HEEER 0.28* 3.72 [B'ara
FE1 D AR Ea=0.05 BRESET 2 B /KAE -
512 1y (RFRVBIE B S EHEE R EBIRRREL -
MR REYIIE %E
-0.15%% 0.41%*
Rl K e
_0.0\é\\\ /
o gegE 028
%% p< 0.01

2 Bathi e el
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1 4L by =2 1 =)

BOCEAVEEYIEISRER S [BOCE AT - TEERNBHIREME ~ G ZE
M AMEEVHIIENE - EBDCEAREAREIE ZAT - SRz E LY
GRS L E - BREEAEEEDCSEMNZ > REDCE YT BARARHIRE
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Abstract

Landscape garden is a recurrent theme in the seventeenth century English literature,
and a number of poets have made contributions to it. Among them, Andrew Marvell
(1621-1678) in his five poems depicts the landscape garden, including the external world
in nature and the internal mind of mankind. Focusing upon the landscape garden in
Marvell's five poems, “The Garden” (1662), “The Mower, Against Gardens” (1664-1665),
“The Damon Mower,” “The Mower to the Glo-worms” (1667) and “The Mower’s Song”
(1668), this paper aims to explore the poet's philosophy of nature, especially his
perspective of the relationship between nature and mankind. In these five poems, Marvell
reveals his philosophy of nature which is composed of three dimensions—the pastoral,
the Biblical and the mythological. He suggests that the philosophy of nature, in the frame
of traditional pastoral, tends to be by no means a Dionysian libertinism but rather a
Christian contemplation observed in “The Garden.” In “The Mower, Against Gardens,”
he declares that a natural order rather than an artificial decoration in nature is important
and deserves attention. The relationship between nature and mankind is illustrated in
“The Mower to the Glo-worms” and in “The Mower’s Song.” The author will apply the
landscape theory to the discussion on these five poems and would argue that the
relationship between nature and mankind under the plume of Marvell presents an
ambivalent phenomenon: hostile but harmonious.
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The English Landscape Garden in Andrew Marvell’s Five Poems

Introduction

Landscape is a recurrent theme in seventeenth-century English literature, and many
an author has a great contribution to the theme of landscape in a variety of viewpoints.
Among those authors, Andrew Marvell (1621-1678) is the one who focuses on the
description of garden in respect to the theme of landscape and merits our attention. The
English landscape garden under Marvell’s plume presents the features of
seventeenth-century English garden, along with the contemporary trend, as Roy Strong
shows in The Renaissance Garden in England, where people were intoxicated with
“exotic plants” (112) which make the garden become colorful but grotesque. The garden
for which the poet aspires is a natural, solitary and serene one different from the social
and formal garden which his contemporaries possess. In description of the garden, the
poet also reveals his philosophy of nature, the relationship between nature and mankind,
in particular. In his five poems concerning the garden, Marvell exhibits a spectrum: three
dimensions--one is the pastoral literary tradition; another is the philosophical tradition of
nature and art; the third is the Christian tradition which gives a particular shape and
meaning to the other two. On the other hand, in a highly metaphysical vein, he employs
the mythological allusion for classical conceits. By close reading of five poems--“The
Garden,” “The Mower, Against Gardens,” “Damon the Mower,” “The Mower to the
Glo-worms” and “The Mower’s Song,” I would like to examine the English landscape
garden painted by Marvell to explore his philosophy of nature, especially the relationship
between nature and mankind. Landscape theory will be applied while discussing these
five poems. In this paper, I would like to make an attempt to argue that Marvell’s
perspective of the relationship between nature and mankind is ambivalent, discordant and
harmonious. The harmonious relationship between nature and mankind is paradoxically
constructed through the mower’s integration into nature after the mower has experienced

sexual frustration and destroyed his life.
The English Landscape Garden in Andrew Marvell’s Five Poems

With the fruit of landscape literary works, landscape theories flourish and are
expounded by a number of scholars in a diversity of perspectives, such as ecology,
psychology, philology, architecture, feminism and post-colonialism. Dianne Harris

99 ¢

maintains the idea: Landscape is a method of perceiving, “a symbolic system,” “a matrix
for conveying ideologies” and a method of recognition (191). In Joy Appleton’s view,
landscape is “a kind of backcloth to the whole stage of human activity” (2). In Anne
Whiston Spirn’s opinion, landscape’s deep structure is a milieu where “cultures and
languages” evolve as well as “the human community” builds and lives (57). Besides,

landscape seems to her, a bridge, can permit her to perceive “pasts” she fails to
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experience, to anticipate the possible, to envision, choose and shape “the future” (61). I
would echo her landscape idea, landscape is a dimension where human story occurred, is
occurring and will occur. Garden is one of landscapes, and many a scholar is devoted to it.
For James Elkins, a garden is between “nature” and “culture,” and it is partly random
since the growth of plants is partly “unpredictable”. He adds a further insight to our
understanding of gardens: “Gardens are involved in “the histories of leisure (the
viridarium), of social classes (the locus amoenus), of religious symbolism (the hortus
conclusus), of utopia and paradise, of jokes and festivals, of journeys and exploration,
and of theater” (70).

Apart from the landscape theory, the English landscape garden in the seventeenth
century is actually “an oblique projection” replete with wildness, different from the
French landscape garden in the seventeenth century which may be normally thought in “a
monothematic fashion” (Elkins 78), with a strong emphasis on order by Louis XIV, such
as Parc de Sceaux, a garden outside Paris, where yews are clipped into cones and large
trees are sheared into a solid green wall. The English landscape garden in the seventeenth
century literature declines to be a sheer description of nature, whereas the English
landscape garden in Marvell’s five poems which I want to discuss is often supposed to be
the description of internal mind as well as external nature. As for the construction of
garden in seventeenth-century England, it has its own features. One of essential features
demonstrates that the garden is, “by definition, an articulated boundary” (Stewart 111).
Namely, the garden is limited and domestic as well. Therefore, the garden, in a sense,
hints at a private sphere where an individual is able to relax himself by way of
undertaking personal activities and of expressing personal feelings. In “The Garden,”
Marvell pictures garden as a contemplative life where the poet can relax himself and as
nature where he can enjoy the beautiful scenery. In the first stanza, the poet presents the
phenomenon that it is useless for ambitious people to constantly pursue fame on earth in
terms of the images--palm, oak and bays--the emblems of name. People’s fruitless pursuit
of fame is also suggested in the last two lines of this poem--“While all flowers and all
trees do close / To weave the garlands of repose!”(7-8). These two lines imply that the
reputation is vanity since all flowers and all trees are to be woven into the garlands of
repose which symbolize, to some degree, the decoration for death. The poet’s denial of
aspiration for reputation hints at his pursuit of a prudently passive life-style in contrast to
an active life-style. Such a pursuit of passive life style is more private than public, a proof
of garden as a private sphere rather than as a public sphere.

Since the garden is, to some degree, identified as a private sphere, Marvell’s picture
of garden in the poems not only presents the description of external natural phenomena
but also reveals the expression of internal thinking. In the second stanza as in the first
stanza of “The Garden,” Marvell uses the plant-image to embody abstract concepts:

“sacred plants” are emblematically identified with “Fair Quiet” and “Innocence” as well.
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It is obscure where the speaker is, but it is evident that he has a passion for “delicious
solitude” (16) which he seeks in vain among busy people in the world but finally finds
among the easy plants in the garden. To some extent, it is not the external world but the
internal mind that is the place where a man can find serene happiness. In this case, the
external natural garden seems a projection of the internal human mind which aspires for a
tranquil life. The external natural garden is described as a peaceful place by virtue of the
plant-image which closes just like the poet does not open his mind to contact the external
world. Within the domestic, the plant-image which is perennial and circulates from birth
to death symbolizes “life cycles” (Alexander 866).

In seventeenth-century England, most gardens are permeated with natural scenery,
whereas in Marvell’s poem, “The Garden,” the garden is formal as well as natural
(Drabble 108). Besides, Marvell’s garden is full of a variety of colors bearing a symbolic
significance, “as his language suggests, a luxurious trap” (Drabble 48). The color of
plant-image as a symbol is found in the third stanza. Among the plants, the “green,”
Marvell’s favorite color, often used as the emblem of hope and of vitality, substitutes for
“white” and for “red” which are traditional emblems of lily suggesting innocence and of
rose implying passion. In the way of contrasting colors, the poet distinguishes spiritual
love from passionate love. By comparison, the fair trees are perennial, while passionate
love is ephemeral. The poet’s aspiration for the trees symbolizing spiritual love can be
visualized and more strongly confirmed in the fourth stanza: “When we have run our
passion’s heat, / Love hither makes his best retreat. / The gods, that mortal beauty chase, /
Still in a tree did end their race” (25-28). Here the poet precipitates passionate love into
spiritual love by means of the allusions to mythology: Apollo and Pan chased after the
two mortal beauties Daphne and Syrinx: “Apollo hunted Daphne so, / Only that she
might laurel grow; / And Pan did after Syrinx speed, / Not as a nymph, but for a reed”
(29-32). On the verge of being caught, both of them respectively metamorphosed
themselves into a laurel and into a reed, metaphors of perennial love. A circle forms
among gods, human beings and trees which are the end of the former two. According to
David’s Metamorphoses, Apollo and Pan suffered from sexual frustration on account of
the rejection by Daphne and Syrinx respectively. In contrast to Edmund Waller’s “The
Story of Phoebus and Daphne Applied” (1601), the last couplet goes: “Like Phoebus thus,
acquiring unsought praise, / He catches at love, and filled his arms with bays,” Marvell
proposes a great reversal of traditional Petrarchan love poetry; he changes it from
Dionysian attachment to Apollonian detachment. Most significantly, Apollo and Pan
drive Daphne and Syrinx to metamorphose from the mortal to the immortal, but not the
beauties recompense the gods with a laurel and a reed. Paradoxically, extracting the
metamorphosis from the mythology, Marvell implies the resurrection emphasized by

Christianity, as Margarite Stocker points out:
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Wrapped in the classical formula of ‘Gods,’ this introduction to the classical
myths of metamorphosis thus underpins the Christological reference of ‘Apollo’
and ‘Pan,” and signifies the redeeming paradoxes of the passion--the Creator

killed, the death that promises resurrection (243).

The poet employs with felicity the metamorphosis as a means of conceit, which is one of
the essential characteristics of the metaphysical school, to create a witty version. Such a
subtle comparison is a triumphantly remarkable achievement in Marvell’s “The Garden”
(Pritchard 383).

Not merely the metamorphosis from human beings to plants presented by
comparison but also the growth of plants described by contrast are shown in the fifth
stanza of “The Garden”. By virtue of the spatial description of the growth of the five
mature fruits, apple, grape, nectarine, peach and melon, Marvell paints the sensuous
richness of the garden. His spatial description of the growth of fruits hints at a good order
which is essential for the poet to construct the garden. According to Susan Stewart, the
garden thereby is connected with other means of ordering life: “codifying and ritualizing
social time and space, creating political orders and social hierarchies—including the
organization of military order, or structures of force” (111). Paradoxically, the garden is
no longer a private sphere but a public sphere where social order is highly emphasized.
As a consequence, the mind as well as the garden starts to be open to the external world;
namely, the speaker of the poem begins to move from a private sphere to a public sphere.
On the other hand, the mature fruits are, in some degree, emblematically identified with
mature women, playing “the feminine role” (Craze 175). It seems that the speaker of the
poem, by contrast, is luckier than those people who chase after women, for he is
conscious that he is surrounded by a variety of women; actually, searching for women to
him is a needless trouble. If he gains a perspective on the garden, it would be a sexual
vision rather than a spiritual one. It is very special for the poet to put human desires in the
garden or in nature, and it is “the triumph of his attempt to impose a sexual interest upon
nature” (Empson 64). In this case, the garden is not the “representations” of “history,”

29 ¢C

“nature,” “painting,” “fiction,” neither “the meeting place of various disciplines” nor the
set of “polarities,” but rather, psychologically, the open-ended site of “desire” (Elkins
72-74). In the poem, natural garden haunt human desires, and such a description suggests
that there is a man who manipulates all secretly in the serene garden. The situation at this
moment seems to become more complicated than the previous time.

The poem displays a garden more human than natural since the speaker ponders
over matters and manipulates all there. A garden is metaphorically the “narrative of
human life” since human beings brood in garden, from cradle to tomb (Elkins 74). In
“The Garden,” besides the description of external world full of a variety of plants, the

poet depicts the internal world where he reveals his thought as the sixth stanza shows:
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“Yet it creates, transcending these, / Far other worlds and other seas, / Annihilating all
that’s made / To a green thought in a green shade” (45-48). The garden for which that the
poet aspires is a garden of solitude totally different from that of pleasure for which most
of his contemporaries pine. So much solitude immediately comes into the mind that it,
transcending these counterparts, creates another world to destroy all and transforms them
into a green thought in a green garden which is supposed to be a symbol of contemplative
life. In such a secure retreat, the mind successfully attains to a genuine serene state.
Consequently, the poet’s soul is pregnant with freedom as the simile suggested in the
seventh stanza--“My soul into the boughs does glide: / There, like a bird, it sits and sings”
(52-53). In terms of the description of garden, Marvell imperceptibly reveals his
philosophy of leisure and seems to be an “easy philosopher” (Fitter 292). In addition to
the plant-image, the light-image in this poem plays an important role. Rather than the
white radiance of eternity, the changeable light of this world projects on the bird. It not
only hints at human consciousness but also implies that the poet takes a fancy to Greek
and Roman philosophy as well as to Christian contemplation to establish his
“philosophical and theological position” (Deming 84). Marvell’s philosophy of nature is
three-dimensional perspective like a spectrum shines so brilliantly in the realm of poetry.

Marvell’s three-dimensional philosophy of nature in “The Garden” not merely
makes his garden of literature mysterious and vital, but also paradoxically unveils his
aspiration for repose. In seventeenth-century England, the garden is a place of “repose”
as well as “games” and “relaxation” (Alexander 867). Similarly, in “The Garden,” the
poet regards the garden as a place to repose and longs to have a solitary garden to repose.
His longing for a garden of solitude is so implicated that he does not point out that “here”
is “garden-state” until the eighth stanza: “Such was that happy garden-state, / While man
there walked without a mate: / After a place so pure and sweet, / What other help could
yet be met!” (57-60). The eighth stanza echoes the second one to repeatedly emphasize
the poet’s pining for a garden of solitude. By virtue of the Biblical allusion, the poet
distinguishes his garden where he wanders alone from Eden where Adam is required to
coexist with Eve. A double entendre that living alone in the garden is a double bliss
implied in the last two lines—“Two paradises ‘twere in one / To live in paradise alone”
(63-64). The garden that Marvell pines for is as what Frank Kermode asserts: “This is the
Solitude, not the Jouissance; the garden of the solitaire whose soul rises towards divine
beauty, not that of the voluptuary who voluntarily surrenders to the delights of the
senses” (213-14). It seems probably that the poet transforms his sexual frustration, which
is one of frequent themes spread throughout his five poems which I discuss, into a
narcissistic individualism; as a consequence, he emphasizes the pursuit of a solitary
garden to cure his hurt or agony.

In such a solitary garden, time is endlessly moving and shifting. Such a changeable

phenomenon is accounted by the flourishing and the languishing of plants. In the last
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stanza of “The Garden,” from the perspective of Marvell, although the mutability of time
menaces the beautiful garden, the beauty of herbs and flowers, parts of nature, the new
dial, paradoxically, measures the passing of time. The poet proposes a special vision in
the last two lines: “How could such sweet and wholesome hours / Be reckoned but with
herbs and flowers?” (71-72). Donald M. Friedman claims: the herbs and flowers have
proved themselves “a real means of conquering time through natural beauty” alongside
“the proper setting for contemplation and the approach to wisdom” (100). I would like to
assert, the beauty of nature is able to triumph over the mutability of time and death, for
the plants in nature are perennial and will revive.

In Marvell’s garden, the speaker of the poem contemplates both “the familiar” and
“the strange,” which paradoxically “lead to peaceful but blank state where thought and
landscape seem indistinguishable” (Crane 45). Mary Thomas Crane’s observation is true,
but I would like to make a further emphasis that such a harmonious relationship between
mankind and nature is transient and remains ambivalent since a three-dimensioned
philosophy revealed in the poem. Actually, the speaker of “The Garden” is in various
states of “suspended amazement,” suspended at the moment of “choice between mind
and body,” presenting “analogy between microcosm and macrocosm, Neoplatonism,
mechanism, vitalism, scientific analysis” as sources of “wonder” (Crane 50). In other
words, the speaker’s “amazement” is a state of “hyper-awareness,” through it his mind is
engaged with the world but not yet completely becomes a part of it (Crane 50).

As in “The Garden,” in “The Mower, Against Gardens,” the description of the
natural phenomena in the garden to reveal the philosophy of nature is vividly presented.
Different from the presentation in the former, the presentation in the latter suggests that
the poet not only expresses his relish for nature but also proposes his objection to the
mower who destroys nature by means of vicious habits and skills. In the garden, after the
mower‘s abuse, all the natural order is spoiled entirely, and the worst of it is that all the
flowers and trees are shown grotesquely and are painted in an exotic style--multiple color
in a flower, the mixture between the trees. At that time, exotic plants, especially tulips
imported from the Dutch, won the popularity of the contemporaries and had an enormous
vogue. All of the plants in the garden become as sophisticated and hypocritical as the
mower shows: “He grafts upon the wild the tame, / That the uncertain and adulterate fruit
/ Might put the palate in dispute. / His green seraglio has its eunuchs too, / Lest any tyrant
him outdo; / And in the cherry he does Nature vex, / To procreate without a sex” (24-30).
In addition to the graft, the mower’s abuse of asexual propagation completely destroys
the originally natural order. Marvell subtly uses a conceit to connect the seraglio and the
garden, the eunuchs with the asexually produced cherry, to present chaos by the luxurious
mower’s maltreatment. To some extent, the mower’s maltreating the garden may be
regarded as a symbolic performance that human civilization desperately destroys nature,

the art created by God. In this case, the garden may be viewed as an epitome of the life in
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seventeenth-century England. To some degree, by virtue of the description of the
abnormal growth of plants in the garden, the poet seems to satirize his contemporaries’
crazy pursuit of exotic culture.

Although the garden in seventeenth-century England is full of exotic and strange
plants, the poet still has his own imagination to create the garden for which he pines. The
garden is a place exposed to have “dreams and fantasy” (Alexander 868). In “The Mower,
Against Gardens,” the mower’s abusing the garden is not merely a sin but also a crime,
from the perspective of the poet. After having accused the mower of the crime, the poet
displays his ideal garden by imagination, in contrast with the mower’s chaotic garden by
destruction: “‘Tis all enforced, the fountain and the grot, / While the sweet fields do lie
forgot, / Where willing Nature does to all dispense / A wild and fragrant innocence; / And
fauns and fairies do the meadows till / More by their presence than their skill. / Their
statues polished by some ancient hand, / May to adorn the gardens stand; / But, howsoe'er
the figures do excel, / The gods themselves with us do dwell” (31-40). A paradox lurks in
the poem: although the mower destroys nature in the garden, his potential talent for
getting along with nature is revealed (Taylor 129). Such a contradictory description of the
mower’s behavior—to destroy nature totally and to integrate into nature potentially--hints
that the poet prefers to wild nature retracing to a mythological setting where all is in
harmony rather than the garden where the mower spoils the purity and innocence by
means of abnormal habits. In terms of the allusion to mythology, through his eyes, the
poet envisions that nature is close to mankind and that he longs for a combination of
himself and nature.

In “Damon the Mower,” Marvell depicts pastoral landscape in his own way which is
not completely similar to the traditional way. As far as literature on pastoral landscape is
concerned, we can retrace Roman literature which extends way beyond the
Mediterranean region and the territory Romans once occupied and is further strengthened
by the biblical tradition of pastoralism: “He lets me rest in fields of green grass and leads
me to quiet pools of fresh water” (Psalms 23.2). Taking pastoral landscape as a frame, the
poet in “Damon the Mower” reveals that the relationship between nature and mankind
presents a different feature via the juxtaposition between hurting nature and frustrated
love as the first stanza depicts: “Heark how the Mower Damon Sung. / With love of
Juliana stung! / While ev’ry thing did seem to paint / The Scene more fit for his
complaint. / Like her fair Eyes the day was fair; / But scorching like his am’rous Care. /
Sharp like his Sythe his Sorrow was, / And wither’d like his Hopes the Grass” (1-8).
Ironically, the mower cruelly mistreats the garden and destroys nature without taking any
notice that he should be hurt by his mistress Juliana. Comparatively, Juliana hurts the
mower more crucially than he hurts nature: “Not July causeth these Extremes, / But
Juliana’s scorching beams” (23-24). In the fourth stanza, like the typical lover in a

pastoral who pays all of his affection for his best-loved but gains no reward, the mower
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suffers from hurt without remedies. As a consequence, the mower’s waiting for his
best-loved is a long way without ending shown in stanza five: “How long wilt Thou, fair
shepherdess, / Esteem me, and my Presents less?” (33-34). The mower’s interrogation
gets no answer as well as his passionate love for his indifferent best-loved gains no equal
reward. Just as the mower brutally damages the grass, so Juliana disparately hurts the
mower. Irony is obviously demonstrated in stanza nine: “And with my Sythe cut down
the Grass, / Yet still my Grief is where it was: / But, when the Iron blunter grows, /
Sighing I whet my Syche and Woes” (69-72). The mower is extremely lack of sympathy
and empathy without any conscience until he is strikingly hurt by his best-loved. The
mower’s suffering from the indifference of his best-loved intrigues him to commit suicide,
which is suggested by an understatement revealed in stanza ten: “And there among the
Grass fell down, / By his own Sythe, the Mower mown” (79-80). His agony is so deep
that mower desires to terminate his life. Paradoxically, his death should become an entry
on account of which he can integrate into nature that he has deeply hurt, and his
relationship to nature, from now on, starts to change, from hostile to friendly; namely, his
suicide suddenly changes his relationship with nature from detachment to attachment.

Change occurs in the relationship between nature and mankind, from hostile to
harmonious, whereas change happens in the identification of the mower, from mankind to
Death. As far as the identification of the mower is concerned, Marvell presents a
multitude of features in a series of mower poems. The mower is identified as Death in the
last stanza of “Damon the Mower”: “Only for him no Cure is found, / Whom Julianas
Eyes do wound. / ‘Tis death alone that this must do: / For Death thou art a Mower too”
(85-88). Here the poet uses the third person’s point of view to echo the first three stanzas
to show the mower’s change in identification. Changing perspective not merely makes a
proof of the mower’s changed identification, in a sense, but also is supposed to make a
comment: Death is also a mower.

Different from the former poems in which Marvell uses a diversity of plant-image,
in “The Mower to the Glo-worms,” the poet employs a lot of light-image which is
shifting and shimmering. Comparatively, this poem is more dynamic than the former
poems. In terms of light-image, the poet presents not only external world but also internal
mind shown in the beginning of the first stanza: “Ye living lamps” (1), “Ye country
comets” (5) and “Ye glo-worms” (9). His usage of “comets” which belong to the field of
astronomy as a conceit exhibits one of the metaphysical characteristics. The light-image
prevailing in the poem, on the one hand, implies that the mower maintains a hope to
obtain love from his mistress while the light is glimmering. On the other hand, the
light-image hints that the former may lose it from the latter when the light has
extinguished shown in the last stanza: “You courteous fires in vain you waste, / Since
Juliana here is come, / For she my mind hath so displaced / That I shall never find my

home” (13-16). The mower is enamoured of Juliana so much that the fire of the
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glowworms cannot lead him home just like the speaker’s soul is dominated by Julia in
Robert Herrick’s the last stanza of “The Night-Piece, To Julia”: “Then, Julia, let me woo
thee, / Thus, thus to come unto me; / And when I shall meet/ Thy silv’ry feet/ My soul I’ll
pour into thee.” As Marvell writes a series of “mower” poems, so Herrick writes a
number of “Julia” poems, to elaborate the theme of lovesick that the hero fails to get any
reward from his mistress though he has a passionate love for her. In addition, just as the
former chooses Juliana as his imaginary mistress, so the latter chooses Julia as his
fantastic mistress to whom he addresses in his poetry. Both poets inherit from the pastoral
tradition that the lover not merely admires his mistress’s beauty which intoxicates him
temporarily but also complains of her coldness which tortures him eternally.

The hope conceived in the mind of the mower is suggested by the light-image,
whereas the low mood of the mower is foreshowed by the dark-image in the first three
stanzas of “The Mower to the Glo-worms”. The Mower lovingly describes his lost
“innocent existence” and incompletely paints his “idyllic picture”; consequently, the
poem becomes “progressively darker as it continues” (Haber 99). I would like to contend
that Marvell maintains two contradictory ideas with regard to the relationship between
nature and mankind—hostile and harmonious. His garden is presented as an ambivalent
feature which is light as well as dark; namely, the two extremes coexist. The light-image
shining the garden suggests that hope is visible, but despair lurks behind. The dark-image
dimming the garden hints that danger is potential, but security is expectable and provides
us with a world which is full of “disturbances, but remains essentially secure” (Haber
100).

Like Marvell’s a series of mower poems, “The Mower’s Song” presents the
relationship between nature and mankind via the mower’s damage to nature and his
sexual frustration from his cold mistress. In the poem, by virtue of the love between male
and female, Marvell expands his imaginative power, in decent melody, offering
self-restraint of phrase to present a relationship between nature and mankind. In the first
stanza of this poem, notwithstanding though the mower’s mind is the genuine image of
all these meadows, fresh and gray, the color of the grass, the greenness, seems a
reflection of his own optimistic thinking. It is reflected in a mirror, which simultaneously
suggests his transient hope and his sorrowful mood oscillating between hope and despair.
Greenness in Marvell, usually symbolizing hope as well as vitality, here no longer brings
any hope for the mower. Such a denial is strongly proved in the refrain of each stanza:
“When Juliana came, and she, / What I do to the grass, does to my thoughts and me.” The
grass is a metaphor of flesh, so the action of mowing the grass, to some degree, is a
self-destruction hinting that the mower extirpates the hope of love and of life as well. In
accordance with Joseph H. Summers, the mower’s “capacity for self-destruction is clearly
implied by the contrast between nature’s fecundity and man’s harassed and frustrated

attempts at love” (148). This refrain not only holds a musical characteristic that seems to
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reveal harmony but also makes an implication that the mower can never mow without
missing Juliana. Furthermore, the refrain insists that the mower’s relation to nature
exactly parallels his cruel mistress’s relation to him: he mows the grass as much as she
hurts him. The incoherence of tense--the interaction between the past tense and the
present tense in the refrain--confirms an eternal torture that Juliana always, with her
caprice, treats the mower cruelly. On the other hand, the incoherence of tense suggests
that the poem is the retrospection of a dead but fond mower-lover; even though he is dead,
the image of Juliana is embedded in his memory so profoundly that he cannot drive her
shadow from his mind for eternity.

In “The Mower’s Song,” the mower’s brutality is shown when he mows grass to
maltreat nature, whereas his softness or weakness is exhibited when he is rejected by his
indifferent mistress. Caught in the disappointing situation, the mower’s mind languishes,
though his life flourishes; his fatal mood is revealed in the fourth stanza: “But what you
in compassion ought / Shall now by my revenge be wrought, / And flowers, and grass,
and I, and all, / Will in one common ruin fall; / For Juliana comes, and she, / What I do to
the grass, does to my thoughts and me” (19-24). It is really difficult for the male or for
the female to demonstrate equality and reciprocity in the realm of love though both of
them always long for an equal love or a reciprocal reward. The mower sows his seed of
love in the mind of Juliana, but in vain, his seed of love is frozen by her coldness. As a
consequence, what sprouts up in his mind is an idea of taking revenge on his cold
mistress by means of committing suicide, a radical action of self-destruction--“Will in
one common ruin fall” (22). As for the wildness of landscapes, most scholars maintain a
positive point of view, whereas James Elkins hold a different perspective: “The wilder
world of landscapes offers many more complicated problems of control and
conceptualization” (82). Being alone in such a garden that provides him with wild
phenomena, the lonely mower is apt to have a negative thinking. The mower broods in
garden but gains no way; consequently, he would rather destroy himself in the way he
cuts the grass than survive without harvesting any fruit of love from Juliana. Actually,
such a self-destruction is a self-punishment but not a revenge on his mistress since she is
so cold that she cannot take sympathy for his death. Such a deep-rooted sexual frustration
caused by his mistress’s cruel rejection seriously injures him. Even when he is dead, he
fails to efface the image of Juliana. So vivid and fresh is her image that he cannot drive it
from his memory at all.

In “The Mower’s Song,” it is bad for the mower to show his love for his mistress
without getting any recompense from her, and it is worst for him to pay much more
affection than her when love is unequal. The mower loses his heart to Juliana, but the
latter breaks the heart of the former. In the fifth stanza, the jilt, Juliana, despite the
mower’s fondness, shows her coldness which gradually drives the mower to commit

suicide: “And thus ye meadows, which have been / Companions of my thoughts ore
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green, / Shall now the heraldry become / With which I shall adorn my tomb” (25-28). The
tragic climax is completed when the mower terminates his life, and all of his love for
Juliana is buried with him simultaneously and eternally. In the self-destruction of the
mower, we are informed that it is possible for him to cure his injury resulting from nature,
whereas it is impossible for him to recover his sexual frustration resulting from his
indifferent mistress. In “The Mower’s Song,” dealing with the theme of love, Marvell, on
the one hand, inherits from the tradition of pastoral poetry where a lovesick man
complains of his hard-hearted mistress. On the other hand, he substitutes mower for
shepherd in his poem where the mower often plays a tragic role by way of committing
suicide to take revenge on his cruel mistress when he ensures that her indifference
recompenses him for his love. Meanwhile, by virtue of the action of destroying himself,
the mower integrates into nature. Gordon Braden has an articulation: ‘“Neoplatonic
philosophy” paradoxically promises that the lover’s “frustrated self-absorption” is the
beginning of a “spiritual ascent” (19). I would like to claim, Marvell in the poem
proposes a philosophy of nature hinting at the capricious relationship between nature and
mankind. At the same time, the poem implies “the dislocation of man from his universe
by the impact of frustrated sexual experience” (Nevo 178). Nevertheless, the harmonious
relationship between nature and mankind can be attained as long as he absorbs in nature
after having experienced the frustrated sexual desire. Such a situation can be observed on
two different levels: one is from a “naive” perspective, displaying a facial meaning, the
separation between the lovers; the other is from an experienced perspective, presenting a
deep significance, the mower’s conversion from sexual desire to integration into nature,

“a displacement of sexual desire,” in Judith Deborah Haber’s term (111).
Conclusion

In the seventeenth-century literature, the landscape garden is a description of natural
scenery, whereas in Marvell’s five poems, the garden is an epitome of formal world as
well as an enclosure of natural landscape. Marvell not merely depicts the social and
grotesque garden which his contemporaries construct but also creates his own garden by
imagination, a natural, solitary and peaceful one. His picture of the English landscape
garden of the seventeenth century in his poetic realm is often supposed to be the
description of internal mind as well as external nature since garden is a private sphere
where an individual can undertake personal activities and express personal feelings.
Presenting the garden, the poet reveals his philosophy of nature which contains three
dimensions--the pastoral, the Biblical and the mythological, like a spectrum sheds a new
light on the garden of literature. Under the frame of traditional pastoral, he suggests that
the philosophy of nature tend to by no means a Dionysian libertinism but rather a

Christian contemplation which can be observed in “The Garden”. Marvell’s garden and
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three-dimensional philosophy of nature, to some degree, reveal his aspiration for repose.
In “The Mower, Against Gardens,” by virtue of portraying the fashionable phenomena in
seventeenth-century England that people took a fancy to exotic culture and inclined to the
imported exotic plants, Marvell declares that a natural order rather than an artificial
decoration in nature is treasure worthy of attention and admiration. The beauty of nature
is able to overcome the mutability of time and death since the plants in nature are
perennial and will revive. In regard to Marvell’s philosophy of nature, the relationship
between nature and mankind is particularly emphasized. It is illustrated with “The
Damon Mower,” “The Mower to the Glo-worms” and “The Mower’s Song” in
ambivalent way, changeable as well as harmonious. In Marvell’s a series of mower
poems, the relationship between nature and mankind is presented via the mower’s
damage to nature and his sexual frustration from his cold mistress. Paradoxically, the
harmony between nature and mankind is achieved when mankind fuses himself into
nature by way of self-destruction, and such a philosophy of nature is illuminated in “The

Garden” and in “The Mower’s Song” as well.
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Abstract

Feminists of color have been questioning the homogeneity of feminism as
written about by middle-class Caucasion women and demanding a space for the
voices of minority female in order to create feminist discourses which are more
appropriate for women of different ethnicities, social classes, political positions and
historical backgrounds. This paper, therefore, is devoted to the discovery of
heterogeneity within Chinese American women’s writing to refute the indiscernibility
of their works and to request more visibility for them. Furthermore, in this paper, I
have selected Maxine Hong Kingston and Amy Tan, two renowned Chinese American
female writers for comparison and contrast, which then unveil their similarities but
more importantly, their differences as distinct authors. The heterogeneity of writers of
seemingly similar backgrounds suggests a need for close reading and understanding
of various subjects. Through the identification of the heterogeneity among Chinese
American women writers, this paper has offered a way to distinguish the subjectivity
of different individuals.
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Heterogeneity Within: Chinese American Women’s Writing

Feminists of color have been questioning the homogeneity of feminism as written
about by middle-class white women and demanding a space for the voices of minority
women in order to create feminist discourses which are more appropriate to women of
different ethnicities, social classes, political positions and historical backgrounds. In
resistance to the hegemonic idea of women as a homogeneous group, feminists of color
prompt a consideration of the differences between women. Meanwhile, in order to
avoid becoming homogenized represented objects, women of color are urged to break
their silence and express their particular concerns. African American women, for
example, have successfully established their need to articulate their own experiences,
and they have received wide public attention; however, Asian American women are

relatively less visible, due to the cultural, historical and political restrictions.

Women in Asian American Literature

The canon of Asian American literature was established in the 1970s. Given that
the largest Asian American groups at that time were Chinese and Japanese, the literary
tradition was initiated by these two groups. Three Asian American anthologies appeared
in the 1970s: Kai-yu Hsu compiled Asian-American Authors (1972); David Hsin Fu
Wand edited Asian-American Heritage: An Anthology of Prose and Poetry (1974), and
Frank Chin, Jeffrey Paul Chan, Shawn Wong, and the Japanese poet Lawson Fusao
Inada created a landmark work in Asian American literature — Aiiieeeee! An Anthology
of Asian-American Writers (1974). According to Sau-ling Cynthia Wong, in this
anthology, Chin and his associates’ manifesto first articulated an Asian American
literary identity; nevertheless, their “anti-Orientalist” stance, preference for the
“American-born male” background and interest in “rehabilitating Chinese American
masculinity” fermented debates on what should be included into Asian American
literature (“Chinese American Literature” 40). To illustrate, these male critics ranked
Eat a Bowl of Tea as an Asian American literary classic for its well-depicted father-son
conflicts and insider’s view of Chinatown life from the perspectives of Chinese male
waiters and laundrymen. Chin’s and his allies’ Asian American nationalism was
apparently constructed through the sacrifice of women, and their literary canon ignored
the wealth of Asian American women’s writing. Amy Ling declares in her book
Between Worlds: Women Writers of Chinese Ancestry that
[in the] literature written in English by ethnic Chinese and Chinese
Eurasians and published in the United States, the women not only
outnumber the men but the women’s books are more authentic, more
numerous, quite simply — better. (Xii)

The relatively “better” quality and number do not necessarily guarantee public

acknowledgement of these women writers. Sucheta Mazumbar argues for Asian
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American women’s invisibility as follows:

If society has ever thought about these women, it has been in clichés:

the depraved prostitute in nineteenth-century San Francisco; the quiet,

courteous, and efficient Asian female office worker today. Asian

women in America have emerged not as individuals but as nameless

and faceless members of an alien community. Their identity has been

formed by the lore of the majority community, not by their own

history, their own stories. (1)
The indiscernibility of Asian women in America results from their comparatively minor
status compared to Americans of European origin and male Asian Americans. Asian
American women are rendered a minority while the males endeavor to recuperate their
manhood as they are viewed as weak, castrated, incompetent — in short, “feminine” —
and inferior people. To assert their manhood, Asian American men made women of
their ethnic group even more feminine and submissive. In consequence, literary
research and anthologies of Asian American women developed some decades after
those of men. The above excerpt by Mazumbar is extracted from Making Waves, the
first anthology dedicated to the collection of Asian American women’s works. In
succession, Elaine H. Kim has edited Making More Waves (1997) to gather more works
written by Asian American women. The writing tradition of Asian American women
has been closely examined by Harold Bloom and Helena Grice,' and Amy Ling has
scrutinized the literature especially produced by Chinese American women in her
Between Worlds.

The majority of early female Chinese immigrants in America, like the male ones,
belonged to the working class and had little education or leisure to write; those who
wrote came from the upper or middle classes. The first Chinese American writer,
recognized by most of the scholars of Chinese American studies, is female: the
Eurasian writer Sui Sin Far, the pseudonym of Edith Maude Eaton, who wrote journal
articles and short stories. Her sister, Winnifred Eaton, known as her Japanese-sounding
pseudonym Onoto Watanna, published some novels. In the late nineteenth century and
the early twentieth centuries, the Eaton sisters’ choice of writing under Asian pen
names stated not only their inclination with regard to their personal identification but
also the wish to hide their Eurasian background, which seemed intolerable in both
racial worlds at that time.

After the Eaton sisters, the Chinese American women who wrote were
upper-class Chinese female émigrés including Helena Kuo, Lin Tai-yi and Hazel Lin.
These writers share the same concern about China, either during the Second World
War or under communist rule. In the post-war period, some well-traveled female

novelists published their works, such as the Amerasian Diana Chang’s The Frontiers
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of Love (1956) and Chuang Hua’s Crossings (1968). American-born Chinese women’s
writing began with Jade Snow Wong’s Fifth Chinese Daughter; Wong’s tone in her
autobiography is reserved and polite, for she was living in a society where racism was
pervasive. In contrast, published decades later, the words of Maxine Hong Kingston’s
semi-autobiographical work The Woman Warrior (1976) are bitter and challenging. In
recent American-born Chinese women’s literary productions, one of the foci is on
mother-daughter relationships; a classical example is Amy Tan’s The Joy Luck Club
(1989). Contemporary Chinese American female writers have displayed their ability
to deal with diverse themes; for example, Gish Jen wrote Typical American (1992),
which echoes the ethnic minority’s constant interest in cultural identity, and Kitty Tsui,
who is seldom mentioned in the main critical discussions on Asian or Chinese
American women’s writing, published Words of A Woman Who Breathes Fire (1983),
which concentrates on the experiences of being a Chinese American lesbian.

Grice argues that “the critical debate on Asian American women’s writing has
barely begun” (viiii). Although I am suspicious of this argument when I think about
the burgeoning productions of critical work in this field, I am also aware that this
body of writing is still inadequate and not fully considered the way Chinese American

women’s writing addresses questions of ethnic and gender inequality.
Hybridity for Visibility

In order to fight against their invisibility, it is important for Chinese American
women both to collaborate on their shared project to obtain political power and to
represent the heterogeneity within their group so that subjective differences are
highlighted. Malini Johar Schueller has suggested that for women of color in the
United States, a homogeneous American identity is of little use, and an urgent and
difficult task for them is to “articulate a politics of resistance and difference without
resorting to purely definitional conceptions of ethnic identity” (4). Lisa Lowe, in her
often quoted essay, “Heterogeneity, Hybridity, Multiplicity: Asian American
Differences,” questions the idea of homogenizing the category of Asian Americans.
On the one hand, she affirms the political necessity of forming a homogeneous Asian
American culture to counter the dominant mainstream ideology; on the other, she
emphasizes the importance of recognizing the differences between ethnic groups. She
elaborates the latter point in this essay, which refutes the essentialism of Asian
Americans and underscores the diverse forces, including gender, class and nation,
which contribute to the formation of Asian American cultures and identities. For
Lowe, Asian American identities are incomplete, inconsistent and always in the
process of transformation. For instance, once being “free-off-the-boats” in the United

States, Chinese American immigrants are exposed to “mixing,” whether in work or
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through socializing. During cultural mingling, the Chinese Americans’ identities are
subject to reconstruction: they may assimilate into the mainstream American culture,
remain exclusively in Chinatown or live in the borderland of both.

“Hybridity,” in Lowe’s analysis, is “the formation of cultural objects and
practices that are produced by the histories of uneven and unsynthetic power
relations”; in her elaboration of this viewpoint, Filipino Americans’ racial and
linguistic mixings imply “the history of Spanish colonialism, U.S. colonialism, and
U.S. neocolonialism” (67). Hence, hybridity “marks the history of survival within
relationships of unequal power and domination” (67). An example of these “uneven”
power relations is displayed considering the reasons why Asian Americans migrate:
Sau-ling Cynthia Wong has recognized the force of im/mobility in the formation of
Asian American identities; she describes how the immobility of early Asian American
immigrants was coercive since early Chinese immigrants were confined in
Chinatowns, and how their mobility was also a forced action, like the imposed
interment of Japanese Americans during the Second World War. Thus, Wong
encourages a “map-making” strategy to interpret the “mobility narrative,” that is,
contextualizing Asian American writing in terms of time and space, taking into
account the notions of class, gender and ethnicity.

In response to Wong’s theory, Lowe suggests that im/mobility is not the only
force in the shaping of the hybrid identity. “Hybridization is not the ‘free’ oscillation
between or among chosen identities,” and the process of it is “uneven,” always
subject to change in response to the external violence faced by the Asian Americans
from outside. They will have to adapt to changes through “living, inventing, and
reproducing different cultural alternatives” (82). Moreover, Lowe marks, in the
making of Asian American identities, the significance of different “horizontal” and
“vertical” relationships, namely, sisterhood and the mother-daughter bond in her cited
examples. The mother and daughter dyad and sisterhood have been the central
concerns of minority American women’s writing; this is partly derived from a culture
where women have traditionally occupied a separate space and partly a new strategy
formed by these women to explore the formation of the female subject. It is through
the construction of female symbolic that ethnic American women will be able to
acquire a sense of belonging and through the alliance of women of similar situations
they will draw public attention. Chinese American female writers are also interested
in this women-centered genre; however, I would like to note that the contexts in
which they situate their works are different from those of other ethnic American
women’s works. Many Chinese American women writers set their characters in China,
American Chinatowns, and Chinese American families strongly attached to Chinese

culture. In Chinese American women’s works, it is often mothers or sisters who
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introduce and awaken the Americanized characters to the Chinese part of their selves.
Amy Tan, for example, in The Kitchen God’s Wife, arranges for the mother to describe
to her daughter traditional Chinese society in China, how China changed during
wartime and the time of the Japanese invasion, the formation of the Chinese
community in America, and how Chinese culture is preserved in Chinese American
families. In The Hundred Secret Senses, it is an elder sister who familiarizes her
American half sister with Chinese food, legends, values and beliefs, and who is also
the medium carrying the Americanized woman of Chinese descent back to her
ancestral land to search for answers to her current problems.

Lowe has stressed the hybridity within Asian Americans, and this paper aims to
further hybridize Chinese American women: hybridity highlights differences,
emphasizes individualities, and hence reveals the subjectivities of Chinese American
women. Chinese American women have long been seen as a homogeneous group, and
this misrecognition of differences has strengthened the negative stereotypes imposed
upon them. The heterogeneity inside the Chinese American group is noteworthy: the
origins of these people are various; they may emigrate from Taiwan, Hong Kong,
Mainland China or Singapore, Malaysia and other Chinese diasporic areas in Asia.
The differences among them may be identified through their accents, behavior or
usages for a Chinese “insider”; to an outsider, unfamiliar with Chinese culture or the
language itself, Chinese Americans may be regarded as having the same origin, even
though one from colonial Hong Kong may receive a British-style education, a
Singaporean may consider English as his or her native language, and a Taiwanese
may have grown up in a democratic and modern society, while one from mainland
Chinese background may have received a rigid education within a communist state.
Even though there is hybridity within Chinese Americans, I argue that their apparent
resemblance in terms of racial origin often blocks people of different races from
recognizing their differences; hence, literary reviewers may fail to distinguish
dissimilar works produced by women writers of Chinese ancestry. For example, due
to their popularity, Maxine Hong Kingston and Amy Tan are often mentioned together
in discussions of Chinese American writing; nevertheless, their works are actually

different in several important ways.

Differences between Kingston and Tan

One of these two writers’ differences is relevant to their personal background.
Both Kingston and Tan are profoundly influenced by their parents’ experiences, and
many of the differences within their writing come from this source. Having been born
female in the United States to Chinese immigrant parents, Kingston and Tan share the

same position as second-generation Chinese Americans; nevertheless, the
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backgrounds of their parents are different, despite the fact that they are all from China.
Kingston was born in 1940 to first-generation immigrant parents who spoke
Cantonese; Tan was born in 1952, also to first-generation Chinese immigrants who
used Mandarin Chinese. Therefore, Tan’s Chinese usages in her writing are derived
from Mandarin while what Kingston describes as Chinese is sometimes Cantonese
and sometimes Mandarin. The ambiguity of Kingston’s language is exemplified in the
naming of the woman warrior who repeatedly appears in her books: she is called “Fa
Mu Lan” in The Woman Warrior but “Fa Mook Lan” in The Fifth Book of Peace.

Moreover, Kingston was born into a working-class family and her texts have
touched on how she shared the labor in the family-owned laundry; Tan’s father was a
minister and her mother came from a wealthy Chinese family — in Tan’s works,
therefore, the daughters have the luxury of learning to play the piano or chess, and she
frequently portrays rich Chinese families: “We were one of the riches families in
Wushi. ...We had many riches in that house. Silk rugs and jewels. Rare bowls and
carved ivory” (Joy Luck 244).

Another significant difference between Kingston and Tan is the issues that attract
their attention. The facts that Kingston’s father was an illegal immigrant and a laundry
worker partly answer why she writes about Chinese men’s emigration to the United
States and their labor in America since she is interested in the issue of class. By
comparison, Tan’s emphasis is predominantly on women, and most of her narrators
are female. While Kingston wishes to claim full American membership by integrating
Chinese men and women into American history, Tan’s interest is more in the struggles
within one’s self and the subtle relationships between women of Chinese origin living
in America, and how they, as Chinese immigrant women, come to terms with their
pasts in China. Tan is famous for her concern with the mother-daughter relationship
while Kingston’s depiction of the Chinese immigrant mother and Americanized
daughter only occurs in The Woman Warrior. Furthermore, a thorough reading of all
Kingston’s and Tan’s works will reveal that these two authors’ chosen topics have
gradually moved away from one other: Kingston’s latest works are on war-related
issues and Tan, in her most recent work, Saving Fish from Drowning (2005), directs
her interest to American tourists’ cultural confrontations in Burma. Judging from the
differences between Kingston and Tan, it is inappropriate to simply group them
together as Chinese American women’s writing.

Kingston’s writing relates to various issues and a comprehensive reading of her
works reveals the equivalent importance of male and female Chinese Americans to
her; therefore, in her literary productions, the Chinese American women’s experience
is not always obvious or easy to decipher. In 1976, Kingston published her first book,
The Woman Warrior: Memoirs of a Girlhood Among Ghosts, which tells of a
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second-generation Chinese American girl’s story growing up in hostility and her
exploration of self-identity. Kingston’s second book is China Men (1980), and it
accounts the history of Chinese America through Chinese men’s sharing efforts to
build the nation. Her third major work is entitled Tripmater Monkey: His Fake Book
(1989), where a five-generation Chinese American man who wishes to even social
injustice as expressed in his maniac monologues and to bring the world together
through his epic play. In 2003, The Fifth Book of Peace was published; this book
details how the author lost her book-in-progress and earthly possessions in a fire, how
she tried to retrieve the lost work and her participation in a veteran writing workshop.
According to the above-mentioned works produced by Kingston, it is obvious that the
writer has displayed her interest in various topics, including ethnic identity and history,
femininity and masculinity, war and peace, and a general concern about human beings
on the earth.

Tan, on the other hand, has demonstrated her specific interest in Chinese American
women; an interpretation of Tan’s works thus pays special attention to female Chinese
Americans. Amy Tan, from 1989 to 2005, had published five novels and a collection
of essays. Her first work, The Joy Luck Club (1989), is fictitious account of sixteen
stories shared by Chinese American immigrant mothers and American-born daughters.
Tan’s second novel is The Kitchen God’s Wife (1991), which details a Chinese story
told by an immigrant mother to her daughter in America. The author released another
novel in 1995, The Hundred Secret Senses, narrating a mysterious past between a pair
of half sisters, one Chinese and the other American. Tan’s following work is The
Bonesetter’s Daughter (2001), in which an American daughter shared her Chinese
mother’s traumatic past. The writer’s collection of essays The Opposite of Fate, was
published in 2003, and she also focused on the mother-daughter relationship while
elaborating her views of language and aesthetics. The difference between Kingston
and Tan can be further probed through a detailed discussion of the reception of their

literary productions and I will start with the reasons leading to Kingston’s fame.
Kingston’s Writing and Reception

One of the reasons for Kingston’s popularity in the United States lies in her
concern with ethnicity and gender. Her works involve Chinese American identity,
feminist and nationalist points of view, the artistic creation of multi-generic texts, and
the linguistic mixing of English, Mandarin Chinese and Cantonese. Soon after The
Woman Warrior was published and received massive acclaim, its content in relation to
ethnicity and gender provoked a “pen war,” a Chinese term to describe an exchange of
combative articles, between critics. According to Laura E. Skandera-Trombley, the

famous Chinese American male critic and playwright Frank Chin was the first to voice
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disapproval of Kingston’s work by refusing to endorse Kingston’s book before its
publication; in fact, Chin regarded all autobiographies written by Asian Americans as
“bids for white literary and popular acceptance” (5). The pen war formally started with
Jeffery Paul Chan’s reply to Diane Johnson’s review in the New York Review of Books
in 1977. Chan criticized Johnson for her generalization about Chinese Americans’
resistance to assimilation while blaming Kingston for misleading her readers. In return
Johnson replied by asserting Chinese Americans’ unassimilated culture and the value of
Kingston’s writing (7).

Chin and other male Chinese American critics claimed that Kingston reinforced
the essentialist concept of Chinese chauvinism, sold out Asian America, and distorted
Chinese myths and literary masterpieces. The complexity of Kingston’s works
aggravated the pen war. Her writing is hybrid in generic terms and is a compound of
autobiography, memoir, prose, poetry, history and fiction. For example, The Woman
Warrior was subtitled memoirs by Kingston, classified as an autobiography by the
publisher, and considered a semi-fiction, due to Kingston’s re-creation of Chinese
stories, by many critics. There is dissent about how to name the work as well: for
instance, Sidonie Smith categorized The Woman Warrior as “autobiography” while
Chin prefers to describe this book as “fiction”.” Readers and critics from different
cultural backgrounds have diverse views on Kingston’s works: Chin, as an insider
within Chinese culture, brings to his reading knowledge about the differences between
the original Chinese stories in Kingston’s books and her reconstructions of them; hence,
to him, The Woman Warrior is fictitious and full of Kingston’s imaginative re-working,
if not distortion; for Smith, as an outsider, this book is unquestionably autobiographical,
recording a Chinese American girl’s growing-up process.

The issue about the genre and authenticity of Kingston’s books has been a
battlefield for critics: shortly after The Woman Warrior was published as an
autobiography and well received by American readers of European ancestry, most of
whom wholeheartedly embraced the stories as her Chinese inheritance and as what had
truly happened in Kingston’s life, Kingston was attacked by Chinese American male
critics for her falsifying of Chinese myths and legends to suit her own purpose of
assimilation into American mainstream culture by pandering to white readers.
Autobiography is seen to be composed of an authentic voice and true stories, and those
male critics’ fear was that The Woman Warrior would lead readers into regarding
Chinese men as chauvinists and China as an underdeveloped country with an outdated
and gender-biased society. Many Chinese American female critics, however, took
Kingston’s side and refuted the idea that Kingston was an assimilationist who eulogizes
Americanness and despises Chineseness. Elaine H. Kim suggests that those male critics

clung to an anti-female stance since they themselves had created Chinese American
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male heroes and female heroines very different from those constructed by the female
writers (199). King-kok Cheung defended Kingston by declaring that
a writer’s imagination should not be circumscribed by potential readers’
backgrounds, and it is not the writer’s fault if a reader cannot pick up the
plethora of allusions that enrich Kingston’s texts. Scholars and critics must
assume the responsibility of identifying the more esoteric references. (121)
Cheung further points out that to request Kingston to be faithful to original Chinese
stories is to “occlude one of her most innovative — and uniquely Chinese American —
narrative strategies: Americanizing Chinese tales and Sinicizing Euro-American ones,
she in fact takes ample liberties with both” (122). This hybridization of Chinese
American texts was not readily approved, however, and the debate between critics has
lasted for two decades. Responding to this “pen war,” Kingston, as a living author who
is concerned about how her works are perceived, defended herself by asserting her
aesthetic freedom in her writing. She implied that she should not be “denied an
individual artistic vision” (“Cultural Misreadings,” 101). Essays about this debate over
authenticity were collected in Sau-ling Cynthia Wong’s Maxine Hong Kingston’s The
Woman Warrior: A Casebook, and a detailed survey of criticism on Kingston, Critical
Essays on Maxine Hong Kingston, edited by Laura E. Skandera-Trombley, was
published in 1998. After Kingston’s “first fiction” Tripmaster Monkey: His Fake Books
(1989), as defined by her publisher, was issued, the pen war gradually diminished. With
the publication of Kingston’s book The Fifth Book of Peace (2003), it seems that this
pen war has become history.

In addition to the topics she addresses and her writing techniques, Kingston’s
popularity is also a result of pan-Asian American political movements in the 1960s. As
mentioned earlier in this paper, Americans of Asian ancestry had been excluded from
immigration into the United States and discriminated against, suffering both mental and
economic oppression and even physical violence. It was not until the 1960s that Asian
Americans, stimulated by African American protests for Civil Rights, went on
demonstrations for their own equal rights. The purposes of this movement, as Sucheng
Chan, were to claim their “full membership in American society” (40), have their
forefather’s contributions to America acknowledged, and request equal rights with
those Americans of European ancestry. Moreover, in 1968 and 1969, Asian American
students “went on strike for the establishment of ethnic studies programs” in California
(198). During the time of radical ethnic movements, Kingston’s stay in Berkeley, which
Skandera-Trombley names the “epicenter of the Days of Rage and the activist peace
movements” (4), influenced her writing about war and peace.

Consonant with this political activism, Asian American literature blossomed.

Although there were literary works written by Asian Americans long before this period
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of thriving political campaigns, they hardly reached a wide readership. It was during
this era of the civil rights movement that American racial minority groups tried to
clarify and construct their own identities. The Asian American literary anthologies were
finally published in the 1970s, and Kingston’s first book was issued in 1976, just in
time for this first flourishing of Asian American literature. Several critics, such as Amy
Ling, have suggested that Kingston’s works are indebted to her forerunners, namely,
Chinese American women who wrote before her; for example, in Jody Hoy’s opinion, a
commonly referred to author is the autobiographer Jade Snow Wong, the only Asian
American writer who Kingston admitted that she is indebted to (62). What Kingston
inherited from the Chinese American women writers’ tradition was writing about
personal events and Chinese culture; what she, as a second-generation Chinese
American woman, brought as innovation was a unique Chinese American way of
writing, a combination of Chinese and American cultures and writing styles. Kingston’s
works cross the boundaries between genres and languages, and the settings of her books
are rich in both time and space, ranging from ancient imperial China, modern
democratic and communist China, to contemporary America.

Kingston’s success corresponds to feminist concerns at that time as well. After the
radical liberation movements for American women’s rights in the 1960s, the 1970s was
an important period for the development of American feminism: African American
feminism began to challenge mainstream feminism led by women of European origin
and demanded feminist discussions consider ethnicity and class; simultaneously, the
genre of fiction became popular in feminist representations in America in the 1970s.
Consonant with the 1970s feminist interests, The Woman Warrior articulates the fantasy
of a Chinese American girl and the adversities for Chinese American women. As ethnic
American feminists have argued, minority women encounter a double adversity,
resulting from gender and race. For instance, the narrator in The Woman Warrior has to
deal with both the traditional Chinese idea that girls are only food wasters and conflicts
between Chinese and mainstream American cultures. In fact, for Ling, Chinese
American women are “triply vulnerable: as Chinese in a Euro-American world, as a
woman in a Chinese man’s world, as a Chinese woman in a white man’s world” (15).

Furthermore, the post-war atmosphere also contributed to Kingston’s achievement:
a common theme of her works is “war”; the Second World War, the Korean War and
especially the Vietnam War are mentioned in her texts. Kingston was born in 1940, just
before America’s declaration of war against Japan and participation in the Second
World War, and she consequently grew up in a time of wars. During this time of
turbulence, Kingston and other Chinese Americans had to face not only war-time
instability but also a fear of connection to Communist China — this fear came from the

internment of Japanese Americans during the Second World War. Connected to Japan,
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America’s enemy during this war, Americans of Japanese ancestry were interned by the
American government, and this was perceived as a warning to other ethnic groups since
they might suffer the same fate. Reception of Chinese Americans and their literary
productions was subject to the relationship between the United States and various Asian
countries. The Second World War, complicated by the Japanese bombing of the Pearl
Harbor, had caused thousands of Japanese Americans to be sent to internment camps. In
contrast, Chinese Americans are praised as reliable brothers and sisters. Reversely,
communists’ victory in China, the Korean War and the Cold War changed Chinese
Americans’ status from trustworthy allies to suspects or spies. It is worth noting that
Asian Americans did not passively accept the American government’s decisions to go
to war against Asian countries: for example, Asian American students took part in
“nationwide protests against the American invasion of Cambodia and the broadening of
the war in Vietnam” (Chan, Asian Americans 198), and Kingston was one of the
protesters. The Americans started their involvement with the Vietnam War in the 1950s
and sent their troops to Vietnam in the 1960s; two of Kingston’s brothers were drafted
in this war. Pacifist and ethnic movements in the 1960s have stimulated Kingston’s
writing. Guan Goong, God of War and Literature in Chinese belief, continually appears
in Kingston’s texts, and Kingston follows him by combining war with literature: as a
warrior fighting for ethnic and gender justice herself, her weapon for the battles is
words.

On the other side of the world in Asia, Kingston is deemed to be someone who
helps to acquaint Western readers with Chinese culture and history: she introduces
Chinese beliefs, stories and also the language itself in her works, which have touched
on Chinese history in the late nineteenth and twentieth century. China in this
transitional time in a new century was in political turmoil, caused by the corruption of
the Qing Dynasty, the invasion of foreign countries, and the revolution led by Doctor
Sun Yat-sen, who founded the Republic of China in 1911. The civil war between the
Nationalist Party (also known as Kuomintang or KMT) and the Chinese Communist
Party occurred in the late 1920s, and the Japanese invasion of China compelled Chinese
people to discard the partisan battle and fight together against foreign aggression.
However, the war between the two parties resumed in 1940s after Japan surrendered.
The communists triumphed in the end, and the democrats retreated to Taiwan. To evade
the communist regime, countless Chinese people fled to Taiwan, Hong Kong and other
countries. The communists then closed the door to and out of China. Under communist
rule, the people of China experienced famine, poverty, terror and torture during the ten
years of the Cultural Revolution from 1966 to 1976; political reforms took place after
this revolution ceased and China finally opened its door to the outside world in 1979.

Setting her texts in the mid-twentieth century, Kingston pictured the past of her parents
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and ancestors in China and why they traveled to America; this visit to the past presents
a sketch of the Chinese history during their lives, namely, the end of Chinese monarchy
to the rise of the democrats and then the communists. Kingston’s works not only
provide a personal familial record but also a communal history, both Chinese and
Chinese American.

Kingston is well received among the academics in the East, where literary
criticism on her writing is less controversial than that in the United States, probably
because the menace of losing Chinese manhood hardly exists and readers are able to
tell the difference between fantasy and authentic Chinese stories in her works. Kingston
once confessed her fear of being unwelcome in China after she converted Chinese
stories into Americanized versions; however, to her surprise, she was greeted with
delight. Nevertheless, even though most academics in the East applaud Kingston’s
writing, there are also a small number of critics who hold negative views, for example,
Qiong-qiong Yuan, a Taiwanese writer, who stated that popular books about China in
the West such as Kingston’s The Woman Warrior, Bette Bao Lord’s Spring Moon, Nien
Cheng’s Life and Death in Shanghai, Amy Tan’s The Joy Luck Club, Jung Chang’s Wild
Swans, Hong Ying’s Daughter of the River and Adeline Yen Mah’s Falling Leaves, are
biographical stories without authorial creativity, and that these writers’ success is
meaningless to the whole literary world and has no relation to Chinese literature.® I
have almost exactly the opposite opinion to Yuan’s: these writers’ works have opened a
window to China and Chinese culture for Western readers; examples of their
contribution are attracting Western readers’ interest in Chinese culture and history,
drawing attention to the problems of cultural identity, and providing Chinese readers
alternative ways of seeing their own culture and legends. Similarly, Amy Tan’s works
also provide the same functions.

As a writer, Kingston has her limitations even though she has demonstrated her
literary contribution to American literature by enriching it with multiplicity. Being a
Chinese American whose ancestors emigrated from the province Canton, south east of
China, Kingston’s view of Chinese people and China are limited to an extent. Keen to
claim her ancestors’ historical status in America, she has failed to include Chinese
people from other parts of China and to recognize other reasons for emigration. For
example, there were overseas students studying at American institutions; some of them
stayed and became Americans. When Kingston mentions where Chinese Americans
come from, she indicates Canton and when she talks about Chinese people, most of
them are Cantonese. It should be noted that Cantonese people cannot represent the
whole population of Chinese people, and Cantonese language cannot stand for Chinese,
which is composed of numerous dialects. It is confusing in Kingston’s texts that she

adopts both Cantonese and Mandarin. As mentioned earlier, for the same woman
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warrior, it is “Fa Mu Lan” in The Woman Warrior and “Fa Mook Lan” in The Fifth
Book of Peace. Moreover, Kingston’s use of the Chinese language and Chinese stories
are sometimes different from the original Chinese ones: Kingston claims that Chinese
people do not distinguish the colors green and blue; in fact, there is a Chinese word
Chin for both green and blue, and also specific and precise words like Lu for green and
Lan for blue as well. Another example is that in Journey to the West, the Monkey King
is imprisoned by Buddha in the original Chinese version, not Tripitaka. Either being
unaware of some parts of Chinese culture or to avoid interruption of her style,
occasionally, Kingston is unable to fully explain Chinese customs — for instance, she
writes about a Chinese behavior in The Fifth Book of Peace: “He tagged the house all
over with Contentment, a few upside down, which some Chinese say gives more luck,
like a horseshoe upside down” (166). To be more precise, the words are upside down
because the sound of “arriving” is the same as “upside down” in Chinese; arranging
“Contentment” upside down suggests its arrival. Besides, in order to reduce negative
images about Chinese Americans and glorify her ancestors, Kingston sometimes
over-romanticizes Chinese Americans: she asserts, “the difference between us and other
pioneers, we did not come here for the gold streets. We came to play” (249-50).
Moreover, even though Kingston has set out her goal to overturn biased views about
Chinese Americans, she falls into stereotypes sometimes herself: she mentions one of
Asian people’s disabilities in speaking English — “Earll’s name is impossible for an
Asian to say in one syllable” (371). However, it may be Kingston’s intention to satirize
the stereotypes by providing “inauthentic” Chinese information: for instance, in saying
that “all Chinese are gamblers” (Tripmaster Monkey 249), Kingston may have intended
to mock a common stereotype about Chinese Americans.

Although Kingston has her own limitations and sometimes offers confusing and
misleading Chinese concepts, she has provided valuable texts depicting American life
from the standpoint of a Chinese American woman. Nevertheless, it should be noted
that Kingston’s writing cannot represent every Chinese American’s experience, the idea
which was a reason for the pen war; Elaine Kim has taken a similar view: “It is
important to remember that Asian Americans who write are not necessarily ‘typical’ or
‘representative’ of their nationality or racial group” (xviii).

It is intriguing to think that articles on and comparisons between Kingston’s first
two books, The Woman Warrior and China Men (1980), are abundant, but the quantity
of critiques of Tripmaster Monkey is relatively small, and discussions of the shift in her
writing are few. After a thorough survey of Kingston’s books, Skandera-Trombley finds
that “there is scant published criticism addressing Kingston’s latest book [Tripmaster
Monkey]” (20). Why do Kingston’s readers lose interest in her works? Is there any

change in her content and writing that made readers and critics turn away? In the same
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year when this novel was published, Tan’s first book, The Joy Luck Club, was released
and achieved immediate success; under the shadow of Tan’s achievement, Kingston’s
Tripmaster Monkey received much less notice. In addition, Sau-ling Cynthia Wong calls
Tan’s works “less taxing to read’ than Kingston’s” (Kingston’s Woman Warrior, 51);
this may be one reason why readers prefer Tan’s writing: the diminishing popularity of
Kingston’s writing probably comes from its complexity, which cannot be easily
understood outside the context of Chinese American history. On the other hand, Tan has

been attacked by critiques for her simplicity.

Tan’s Writing and Reception

Amy Tan has been criticized for her simple solution to the complex identity issue
that she explores in her novels; her answer to the confusion of hybrid identity is to
ignore differences through cultural understanding: “The three of us [Lindo, Waverly,
Rich], leaving our differences behind, stepping on the plane [to China] together,
sitting side by side, lifting off, moving West to reach the East” (Joy Luck 180). At the
end of all her four novels, the main protagonists reach a better state of mind by
acknowledging maternal love and their link to Chinese culture. However, according to
Ben Xu, the trip to China is “temporary and disillusioning,” suggests “no more than a
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‘visit’” and entails “a painful realization of ‘going home as a stranger’” (17). Hence, 1
argue that the visit to one’s ancestral land does not necessarily imply a sudden
clarification of her confusion about cultural identity.

Stephen Souris confesses that his initial response to Tan’s ending of The Joy
Luck Club was “overly sentimental and facile resolution” (114), but he refutes himself
by examining the cultural factors in the closure of the novel and suggests that it is
Tan’s desire for “an ending that brings the resonating diversity and conflicting
positions to a tidy close” (116). However, it should be noted that there are continual
conflicts within Tan’s mother-daughter relationships, and the characters still have to
face their hybridity and confusion in the real world in America. As identity is always
shifting, the hyphenated characters are constantly under construction. The daughters
still have to deal with their inner conflicts though they achieve understanding with
their mothers to some degree. Tan’s intention in creating easy and happy endings,
nevertheless, is understandable; she writes to release her traumatic experiences and
search for compensation in the happiness of the protagonists. Perhaps it is Tan’s wish
to create a simple and easy resolution to a complicated identity issue and thus give
hope to those who suffer from the confusion of hybrid identity like herself. Conscious
of Tan being attacked for her simple endings, I would like to complicate Tan’s writing
by discussing her own identity, her adoption of hybrid settings and the reception of

her works.
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Like the American daughters who she has created in her novels, Amy Tan herself
is also an American-born subject of Chinese ancestry. As discussed by some critics,
Chinese (-) Americans are trying to avoid the negative influence caused by the
hyphenation. King-Kok Cheung reads the term “Asian American” as a recognition of
the “American status” of the Asian immigrants and their descendants but
simultaneously, she states that the overt indication of their Asian ancestry is a “racist
treatment,” as it excludes Asian Americans from the notion of “pure Americans,”
which is used to indicate the mainstream Americans of European origin (5). With the
addition of ethnic origin, the term “Asian American” emphasizes the condition of
being both Asian and American; hence, an Asian American is neither fully Asian nor
American. Tan has expressed her discomfort about being labeled as a “Chinese
American” writer in The Opposite of Fate:

If I had to give myself any sort of label, I would have to say I am an

American writer. I am Chinese by racial heritage. I am

Chinese-American by family and social upbringing. But I believe

that what I write is American fiction. (310)
Tan stresses her Americanness in her writing. However, even though Tan feels uneasy
being labeled a hyphenated American author, the influence of Chinese culture on her
works and the hybridity of the environment in which she grew up cannot be denied.
From childhood, Tan has been ashamed of Chinese culture and has tried to assimilate
herself into American society, and the cost of her assimilation is distance from her
mother. It was not until her mother, Daisy Tan, was sent to a hospital that Tan, who
was spending her vacation in Hawaii, determined to take her mother back to China
and carefully examine her relationship with her own mother. The trip to China has a
profound meaning for Tan’s identity and writing since she found a sense of belonging
in China. Because of the China trip and her deeper understanding of her mother, Tan
is more aware of her hybrid identity. For Tan, it is writing which helps her to release
her inner emotion and overcome psychic stress; writing is also a way for her to
explore the mother-daughter relationship.

Morris suggests that “much current women’s work moves continually across the
boundaries of autobiography, realism, experimentalism and earlier traditional forms of
fairy tale and rhyme” (188), and she calls this form “multiply intertextual” as it
transcends the classifications of texts (178). Huntley suggests that Tan, like Kingston,
fabricates a “hybrid multigeneric and multiperspectival text” (69), mingling the
narratives with other genres such as poetry, myth, memoirs, and Chinese talk story.

Not only Tan’s style but also the settings of her novels are hybrid. For example,
Chinatown is a site of hybridity: in the territory of America, a group of Chinese

immigrants refuse to assimilate into American society or are forced to inhabit this
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borderland; they build oriental and exotic surroundings, speak Chinese or Chinese
American patois, cook Chinese food and attach themselves to Chinese culture and
traditions. Tan’s settings in China are hybridized as well: in The Kitchen God’s Wife,
Weili’s mother dresses in western-style clothes, eats English biscuits and uses French
perfume, and lives in Shanghai before communist rule, an international city which
encompasses both Chinese and western cultures: “That day we also went to all the
places where the best things in the world could be found. ... French-style leather
shoes, ... American ice cream sundae, ... any kind of newspaper, Chinese and foreign
too” (95). Tan’s style of writing projects her as a mixture of the East and the West. In
Suyuan’s story, Kweilin is “a city of leftovers mixed together” because of the refugees
fluxing into the city to evade the Japanese intrusion (Joy Luck 11). The structure of
the novel The Joy Luck Club itself is also hybrid, with four tales inserted in front of
every four short stories in this book. Hence, Bella Adams asserts that Tan’s writing is
a hybridized representation, consisting of “the Chinese American experience,” “the
post-colonial experience,” and “the postmodern condition” (167). The reception of
Tan’s writing is extreme like Kingston’s, as reviewers either highly praise her works
or consider them obsequious products for white readers; it seems that the authenticity
of ethnic minority’s writing is unceasingly debated.

In Morris’s view, postcolonial women writers seek to form a collective and
positive female identity by articulating their history and cultural tradition, and by
constituting a sense of national belonging. However, there is meanwhile a need to
object to the “essentialist national metaphors of feminine identity,” which usually
signifies passivity and inferiority (179). To illustrate this point, while men construct a
sense of manhood within an oppressed group, women are shaped as the docile and
relegated to the domestic roles. Therefore, minority women writers who claim the
men from the same minority group as sexist oppressors are deemed betrayers,
undermining the nationalist discourse. For instance, as mentioned in the last chapter,
Chinese American women writers like Kingston and Tan are accused of being
assimilationalists by the nationalists, such as Frank Chin; they are considered as
selling out their own identity by flattering white mainstream ideology and helping
essentialize Chinese patriarchal society. Chin claims that Chinese American writers
have the responsibility to convey a “politically right” sense of Chinese culture in their
books. In The Opposite of Fate, Tan responds to this accusation by declaring her
freedom and creativity as a writer. Moreover, Jinqi Ling deems “ethnic authenticity” a
“necessary but weak choice,” for ethnic American writing involving a political
process of being “America’s racial other” (147).

Lowe’s viewpoint helps to explain the debate between textual authenticity and a

writer’s responsibility — she points out that Chin’s charge is a “false opposition of
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‘nationalism’ and ‘assimilation’” (71) and “the dialogue between nationalist and
feminist concerns animates a debate about identity and difference, or identity and
heterogeneity, rather than between nationalism and assimilationism” (76). Lowe
suggests that the debate between the nationalists and female writers is a false
opposition because their main concerns are different: the nationalists emphasize the
political status of the ethnic groups while the female writers focus on ethnic women’s
experience; the heterogeneity, such as differences between men and women, within
ethnic groups needs to be taken into consideration. Therefore, she argues that to
differentiate the male and female in ethnic groups help to increase political strength
and the urge to cooperate with other minority groups in order to subvert the
mainstream. It is Tan’s popularity that brings both attention and accusation; she has
made her readers who are unfamiliar with Chinese culture become aware of it and
those brought up in Chinese culture to re-examine it.

Tan’s works are well received both in the West and the East. Her success raises
questions about both the reason why her works are so well received and who her
intended readers are. Sau-ling Cynthia Wong discusses the existing “Amy Tan
phenomenon” in her essay “Sugar Sisterhood” and analyses the reasons for Tan’s
popularity via the contexts of “mainstream” feminist writing, Asian American
matrilineal literature quasi-ethnography about the Orient, Chinese American
“tour-guiding” works, post-civil rights ethnic soul-searching, the “Chinese Gone with
the Wind” genre, multiculturalist rhetoric, and Regan-era critiques of materialism’
(202). Instead of completely applauding Tan’s literary achievements, Wong has
suggested several alternative aspects of Tan’s sensational success.

Of her five books discussed here, Tan dedicates three of them to her mother. In
The Opposite of Fate, she describes her intention to write for her mother, and her
decision to write in simple English which is easy for her mother to understand. Her
intended readers also include those who are not familiar with Chinese culture since
she often tries to explain the meaning of the Chinese words and culture in her
narratives: “ ‘O! Hwei Dungsyu’ — You bad little thing — said the woman” (Joy
Luck, 209). Nevertheless, it should be noted that translation has its limitation as
cultures are sometimes untranslatable, and Tan’s translation is sometimes problematic
as her Chinese is limited. For example, Tan translates the phrase “lihai” into “Wild
and stubborn” while it should be formidable, powerful and knowing (Joy Luck, 241).
Although there are limitations to Tan and negative comments to be made about her
works, it is undeniable that her writing has provided a valuable vehicle to examine the

issues of gender, hybridity and identity.
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Conclusion

The comparison of written works created by Maxine Hong Kingston and Amy
Tan unveils their similarities but more importantly, their differences as distinct authors.
The hybridization of writers of seemingly similar backgrounds suggests a close
reading and understanding of various subjects. In her reading of Chinese American
mother-daughter stories, Wendy Ho asserts that through both Tan’s and Kingston’s
various narratives of a self-in-process, the Chinese American
mothers and daughters learn to name and to compassionately
understand their differences as well as similarities as women and to
gradually extend this critical political practice to an understanding of
men, family and community. It can therefore be empowering and
heroic for women to tell their diverse stories and attend to one
another. (23)
I would like to extend Ho’s notion of Chinese American women to all human
beings since the main characters in Kingston’s works are not limited to
Chinese American females; telling diverse tales, Maxine Hong Kingston and
Amy Tan have led their readers into a world full of confession, compassion,
and understanding, a world which acknowledges heterogeneity of different
individuals and therefore brings more attention to diverse discourses from the
minority groups. The homogenization of distinct individuals in minority
groups often leads to negative stereotypes and therefore, this paper has
endeavored to elaborate the hybridity within the Chinese American women
writers through the case study of Maxine Hong Kingston and Amy Tan.
Pleading with readers to scrutinize the various styles of authors from
seemingly indistinguishable background, this paper asserts the needs for
opening up space for minority voices and recognizing the subjectivities of
different ethnic individuals.

Notes

1. See Asian American Women Writers, edited by Harold Bloom (Philadelphia:
Chelsea House, 1997) and Helena Grice’s book Negotiating Identities: An
Introduction to Asian American Women’s Writing (Manchester: Manchester
U.P., 2002).

2. Frank Chin was willing to accept The Woman Warrior under the condition
that it was read as fiction, instead of an authentic work.

3. See Yuan Qiong-qgiong, “[After Myth Comes Reality].” United Daily News
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4 October 1999 (my translation).
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